
ED 123 790

DOCUMENT RESUME

80 008 -347

AUTHOR McGovern, E. Gaye
TITLE Ldng RangePlanning Guide for school DistAlcts.
INSTIiUTION Capital Area Intermediate Unit 15, Leioyne, Pa.
. SPONS AGENCY, Bureau of Elementary and Secondary Education

(DREW /OE), Washington, D.C.
PUB DATE
NOTE 186p.; 186

EDRS PRICE -MF-$0.83 HC-S10.03 Plus Postage.
OSCEIPTOPS Administrative Personnel; *Community Involvement;

Community Relations; Curriculum Development;
Educational-Assessment; *Educational Change;'
*Educational Objectives; *EdiCational Planning;
Guides; Intermediate Administrative Units; Models;
*Needs Assessment; *School Districts; School
Systems

IDENTIFIERS Elementary Secondary Education'Act Title V; ESEA 1

Title V; *Pennsylvania

ABSTRACT
This school district guide examines the why of

long-range planning, the relationship between long-range planning and
educational change, the long-range planning process, community
involvement in planning, the communicating of educational quality
assessment and other needs assessment-results with the public, needs
assessment, prioritizing district goals, the Organizing of the
curriculum around district goals, and the specifics of the'
Pennsylvania long-range plan. (IRS')

,

*********************************************** **********

Documents acquired by ERIC include many informal unpublished
* materials not available from other sources. ERIC Bakes every effort*
* to obtain the best copy available. Nevertheless, items'of marginal *

* reproducibility are often encountered and this affects the quality,
* of the microfiche and' hardcopy reproductions ERIC makes,aiailable *

* via th4 ERIC Document Reproduction Service (EDRS). EDRS is not *

* responsible for-the quality of, the original docneent. Reproductions *
* supplied by EDRS are the best that can be wade frog the original.
**********************************4**t**41**********************1******

4

- 4'

I.



I

Capi tal Area Intermediate Una

LONE RANGE PLANNI-NG' GUIDE FOR

,SCHOOL-

US oG NEAL TN
EDUCON *ELFIFE
NATONt. tySTITUTE Or

EOuCTrON
"E'17 E,'". E T:

P: .' - :P--
E(4"

PRESENT

-
-,S BEE. 2;.8..."E: e

Ca.p: JO / e
1.7 ?Ierlli C 14-C. _1151 L

r'a" D%5
ONDE.

SS' rE Ct E 3, P.EPRO
a, 0--S DE E E4C =S -Eto aE

.E .E°!.' SS ON

EDUCATIONAL PROGRAM

2

FUTURE

a



Printed in.U.5.A.
1975

J.

Capital Area Intermediate Unit
26 North Ninth Street
Lemorle, -PennsylOtcta 17043

. _

Copyright 0 /975 by.Capital.Area Intermediate Unit

Printed with funds provided under the Eiementary and
Secondary Education Act 6f-1965, Public Law 89-10,
Title V, Pare C, Project #20,01960,

4

C

0



E. Gaye McGovern
Program Specialist .

apital Area Intermediate Unit



TABLE "OF CONTENTS

CHAPTER 1: WHY LONG RANGE PLANNING?

STUDY THE FUTURE FOR DIRECTION

THE CHIN DOWN ADMINISTRATOR ... ... . . . .

THE ANTICIPATORY ADMINISTRATOR

CHAPTER 2:' LONG RANGE PLANNING AND EDUCATIONAL CHANGE

WHAT ARE THE REASONS FOR EDUCATIONAL CHANGE'

BRINGING,ABOUT EFFECTIVE CHANGE

CHANGE ASMEVELOPMENT

SYTEMATIC PLANNING FOR CHANGE
r

b.

Page 2

Page 4

Page

Page 7

Page 9

Page 10

Page 11

CRITERIA FOR CHANGE VALIDITY , Page 14

CHANGE INHIBITORS

EDUCATIONAL CHANGE: SELECTED REFERENCES ...... 2-. . .

CHAPTER THE LONG RANGE . PLANNING PROCESS

PLANNING

Page 14

Page 17

Page 19

GENERIC PLANNING XODEL Page 20

PROJECT MANAGEMENT AND LONG WGE PLANNING Page 22

THE LONG RANGE TLANNING PROCESS: .SELECTED REFERENCES: . ..Page 26

CHAPTER 4: COMMUNITY INVOLVEMENT IN LONG RANGE PLANNING

- THE PUBLIC AS A PARTNER Page- 28

"NW
.

---ROW.TO GET STARTED Page 30

'''.,

WHAT' THEY'O AND HOW THEY DO- IT . -. Page 32
..-' .

*

>____:.--WHQ'S IN CHARGE HERE Page 35

COMMUNITY LNVOLVEMENT IN LONG RANGE PLANNING:.
SELECTED. REFERENCES Page 36

/

-



CHAPTER 5: COMMUNICATING EDUCA IONAL QUALITY ASSESSMENT AND OTHER NEEDS
A

ASSESSMENT RESULTS ITH THE PUBLICS A SCHOQL SERVES

PROS AND CONS: RELEASE OF 'EST DATA Page 18

GUIDELINES FOR RELEASE Page'39

EXAMPLES OF EDUCATIONAL QUALITY
ASSESSMENT COMMUNICATIONS Page 42

COMMUNICATING NEEDS ASSESSMENT RESULTS:
SELECTED REFERENCES Page/44

10
CHAPTER 6: WHERE WE ARE: NEEDS ASSESSMENT

WHAT IT IS Page 46 't

NEEDS ASSESSMENT AND DISTRICT GOAL,SETTING Page 48

NEEDS ASSESSMENT BASED UPON'LEARNER NEEDS. ...... Page 51___

NEEDS ASSESSMENT IN AFFECTIVE AREAS Page 53

WHERE WE ARE: NEEDS ASSESSMENT: SELECTED REFERENCES.,. . Page 57

CHAPTER 7: WHERE WE WANT TO'BE: PRIORITIZING DISTRICT GOALS

GOAL PRIORITIZATION AND NEEDS ASSESSMENT Page 62

PRIORiTIZATION,AND EDUCATIONAL QUALITY ASSESSMENT Page 62

RANKING GOALS ON THE SCHOOL STATUS REPORT Page 63
. .

RANKING GOALS ON EDUCATIONAL PHILOSOPHY. . Page 65

. LONG RANGE PLANKING AP IX C: ANALYZING
EDUCATIONAL QUAL/TY SESSMENT Page 68

PRIORITIZATION: FLOW OF.EVENTS. . . f_. . , Page 69

PRIORITIZATION: !EDUCATIONAL QUALITY ASSESSMENT
RESULT RELEASE 'Page 70

. .

ADDITIONAL APPROACHES TO PRIORITIZATION Page 72

CHAPTER 8: .PLANNING HOW TO GET THERE: ORGANIZING CURRItULUMAROUND
DISTRICT GOALS-

GOAL DEVELOPMENT AND DISTWT,CURRICDLUM .

CURRICULUM DEVELOPMENT STAGES ANtrFORMAT .

.6

a.

, -Page 74

. . Par 77



CHAPTER 8 (Continued)

/ INTERVENTION STRATEGIES Foil 'IRE TEN-GOALS
OF QUALITY EDUCATION

PLANNING HOW. TO GET THERE: ORGANIZING CURRICULUM
AROUND DISTRICT GOALS: 'SELECTED REFERENCES'.

CHAPTER 9: THE PENNSYLVANIA LONG RANGE PLAN

STATE EMPHASIS ON CURRICULUM

Page '87

PROCESS APPROACH Page 101

STEPS IN" PREPARING THE LONG RAZE PLAN,
1

FLOW CHART OF LONG RANGE /PLANNING ACTIVITIES

finEW CRITERIA

Page 10Z

Page 108

.. Page 113

COMPLETING THE LONG RANG PLAN SECTION BY SECTION Page 114,

QUESTIONS AND ANSWERS ABOUT THE
PENNSYLVANIA LONG RANGE PLAN A

THE P SYLVANIA LONG RANGE PLAN:
SELECTED REFERENCES . . Page 171

Page 166

CROSS REFERENCE: ThE PENNSYLVANIA LONG RANGE PLAN ANDIONG RANGE
PLANNING QUID FOR SCHOOL DISTRICTSf. . . . Page

0

a



CHAPTER 1:

`WHY LONG RANGE:-PL*NNIN

-C

8



PAST PRESENC1 FUTURE

4

STUDY THE FUTURE FOR DIRECTION

Like people and plants, organizations have a
/life Cycle. They have a green and supple youth, -a
time of flourishing strength, and a gnarled old age
. . . . an organization may go ftom youth to old
age in two or three decades, or it may last for
centuries.1

P R 0 13,L E M S

'P.R 0 G R-A M

-*

-Z.

Educational institutions have many stages for potential growth

It'

'Various stresses, crises and pressures present indispensable oppor-

tunities for them'to develop as flexible organizations responsive to

pupil needs. Organizational dry rot lets in when educaienal institutions

react to opportunities for growth with rigidity and retrenchment.
4

How can educators det ine where they are heading as'they rush

headlong into the future? Basically by determining the answers to

three questions: "Where are we.now?", "Where do we want to be?", and

"How willwe get there?" These steps are'discussed jai greater detail

in Chapters II and III.

r

I

1 Gardner, John W. "How to P event Organizational Dry Rot," Harper's
Magazine, October, 196 p. 20.
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RECONDITIONS
ti

GOALS

SOLUTIONS

Educators must study, the future. This .is their only assurance

that -they can help to shape the quality of the future through eduCation,

or for that matter, helpto shape filture education. Students need to

learn skills and attitudes wiliCh will be useful to them ih the future.

EduCetors cannot accomplish this alone. /Tbey must involve the community

o
and political systeis i comprehensive planning efforts. Schools are not

the sole change agents but they are a powerful resource for change. Long

ange . :nni for Our schools can help bring a bettei future into being.

r hets using PERT (Program Evaluation Review Technique) apd synergistic

computer processes"may predict, but the Undefinable aspects of humin
\0

behavior must also be accounted for. Educators are in a posiplon to pro--
c

vide such reality, testing to regional planning boards and--15tCc aborative

long range planning projects.

0
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'PAST PRcSERT -. FUTURE

,

communication

THE CHIN DOWN ADMINISTRATOR

buried in eadh emergency as it arises, the chin down'

administrator has no time to look up or to think ahead.

He does horscan for early signals of danger or for

meritorious programs. As pressures build, he
0

runs hurriedly putting fires-out, cancelling

pr eeeestafyr
Pment

de
"less Pressing" appoinmentS which grow

9 /1",._irate
'7

,

etc) e into crises later and"must beP7.1-twe.
4e

ze,
disciplimpersonnel e.7_. dealt with a yway.

P R 0' Ea E M S attendan 'Cd buadge

\

,

. P :R 0 G R, Pr m s IN
student

add? sora
' di,a1

lialg ..., roe counee
. ,

mainstre.,
.._, /

/

-C skizzbas

PC, a gifted & .,..-

special.edu::

14::::d and "decisiVe"-attions are made to solve the

Changes in personnel and other visible
,. .,. , QW

arts in edv?ation
career education. p .

crises. By-the ,time,the new.people knowtheir

alternative
classes' job, mqre time has been lost. FreguentlY 'their-,, i

competence is questionable due to hurried investigation, of

.11P 0
candidate qualifications and job needs. Meetings become the

issuing of instructions with some opportunities for listeners to

approve. Usually programs are negative crash basis instructions.
o

Stop. Hold up. . .! and positivt programs are deferred. Calls

interrupt conferenc and meetings. Sadly,the chin down administrator

r,

is convinced thirlie/school district is ludky to have him with hiS energy,
,0

and imRortant. connections:.

11



.PAS T
All of-us have a little.of this administrator in us. As a result., 16

1 .
. .

we question the value of planning ahead. We,do-not eep our five year
...

-- -- , ,--1- .

0,
.

and one year objecrives current. We negleCt updating our needs assess-

-P-
PRESENT

r

ments. Until the chin down administratpr.in each of us can betmade to

IP

.stop.running Busily about -and take a look ahead, the same crises will

because their basic Causes will still exist.

pR'ECOtlinT IONS
PROBL S

PRO,GRAMS, ,

THE ANTICIPATORY INISTRATOR

/ ,

\14

/ 'An effect e administrator anticipates

man and program needs throughout the daY rather than

being dominated and preoccupitd by chance events as they occur.
,

Aniaysis,of needs

Concerns
, AO

Decision_ Mdking/

Change

4012
zee

to
eee, Ppo

eazo.,

GOALS,'

SOLUTIONS

Awareness, selectfrity and'planleigfor priority use of the' anticipatory

-4! 10
administrator's time and the resources at hand produceigreater attent

e

educational programs in aecordanceil needs. ,A systematic

n to

pproach

to decisio4p making and an orientation toward change enablei the anticipator

administrator to deal with the accountability Issue by being

which programs-are being offered to'meet specific needs.
a

Long.range planning is worth the effort. Close the o

determine what the district goals

e to def

Tice down-

are.! peterMine,.what't rstaffi trying rn

expect from' the sChp ls? What` are the

needs be mete? G4i elines foreducational-

district administrator are explored.ln ,

eve. What dots the community

hoo] providing? can these
/

long rung planning by,thefthool
I

,-40411 insubstquent chaptsrs.
t

,

12
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WHAVARE THE REASONS FOR EDUCATIONAL CHANGE?

Why should ed'icafibn change? It is comfortable to leavegthings as

-they are.. Naturally some samenessjis necessary,for continuity. On the

other hand, marry externa.1 pressures on schoOls foster change, or at

' least confront educdtors with the possibility. that changes may be

needed. F,
One of these pressuret is the power of'the media. Articles contin-

-ually-present innovative school projects and parents read these articles

widely,- Parents want toclenow what local schools ate doing to insure that

'all childreh learn when tjiey read about ' I SchoolsWithout Failure" "fn Dr.
- .. .,....

.Glasser's laboratory school or "Mainstreaming" of children with learning
,...

exCeptionalitiesin Pennsylvania.

Another impetus for change is iovernment.nd foundation support.

Such funds are less available than were previously, but they do pro- .

.

vide.support for,resear@h andnnovatio9 which otherwise-would not take

place. The knowledge explosion, including what we,eall future shocic,, is-
. . '4

another factor in change. PoWer equalization and interdependence are also

change aAnts. Teachers and administrators'are in a leveling process.

The participative model, student rights, teacher militancy, and taxpayer's
. t

',revolts all point to diseuision, negotiation, and;dialpg to find mutually

productive solutions and directions in education. This equalization of
.

V power and interdependenst has replaced the authioritati:7n;Odp1 of school

. adMiniairation.
1

. ,

Adaptation is continually invigorating education. In action-research;
,i,

. .

teachers apply ideas developed in universities and lOoratory schoolsjo.

. ,
., -.

the4i own classroom settings. This open-ended research enables teachers to
/

r
1.1

f



orj

A

o
- 8

expand their techniques frithin the resourcesathand inbeir own class-
,

rooms. Many teachers wor rith colleagues in using adaptation and

action-researck, to improve education by informally exchanging ideas and

,solutions they have found* to problem sO.tdations'in the Classroom.

The commitment to self-renewal as an individual and an instit,ticr.

is perhaps the ost vital catalyst for cha in schools today. Tr.Prc-

., was a ti-e wren t... ,...., e ess tally prers of the culture.

They were homogenizers. Today., schools are expected tc teach baslc

. skills and to.assist students in self=actualizatiin. Institutions are e-
,

ccming aware of the, need for continual self-renewal.

The'view of,educaeional institutions as a mirrorcf the cultn_re

conveying values, traditions, 'and information fr..oM one generation 7:: ;he

next is fairly static. it has little val ty today. Educations

seen too-re as an organic situation,. ,The edliCaticnal institution is an

integral part cf the community, and of society aE large. The st_men: is

not isolated from his farily it school.' :,;le are aware that he brings nIs

family background`, his problers, his concerns and 'the benefits cf hz.ne

.

to school. with .hi,:,. Ail these variables create an ebb and flow 7r-c:in;.-

a need fbr a responsive edycational setting' rather than a static one.

.

Organic systems require a dynamia flow at all times tc malmtalm

essentail lifd prOcesses: This fiow is a beneficial one and contri:..;.tei

to the state of health called homeostasis. ff organic systems did not

maintain these,changes, they would sicken and,di,e. Our -cells con:in.:a:1.:

require input, output, s-tiMulation, nourishment, and sc forth. Re,::F.7.1:1mi.

that the responsive school today is an organic institution rather t::.1^ a

4
,

static one, the need of the school to change beccres Acoarent. not for .the

. 4
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sake'of changing, but for the sake_of survival. To meet student needs,

to communicate with the publics served by a school, to'lessen intergroup

tensions within the school and to create .valid. educational alternatives,

change is essential in schools today,

BRINGING ABOUT EFFECTIVE CHANCE

To bring about effective changes to avoid faddism, and'to impact

upon attitudes, change must be part.of a planned process. Change.is not

team teaching, needs assessment-, management by objectives,.or any other

technique in itself. Change is a process which institutions and individ-

uals experience as they proceed through discreet -stepsituward the

achievement of a .goal. These steps are presented bej,dw.

EFFECTIVE CHA,NGE SEQUEN-CE

v E STRUCTURES

I ::TERACTI E RR E S S

ATT I TUUES

The first step awareness and interest in the chant potential

as an organic process. Chin)ge-begins with the examinat of-t4Lotructurea
vollr-

of the institution.' The school buildings ernal operating' pattern,

hieraichial structures- within the

relationships between teach

rict and within the bUildingsi inter-_
and students, -and community actions groups

-are all structures and resources.with can be brought to bear to effect

change. The first step inbringing about effective change is to involve

13
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these structures_in the change process. The educational needs perceived

by these structures must be alyzed.

Inte action is the focus of he second stage in the effective change

sequence. nteraction has=the grea est impact on the modification of

attitudes. Saying:that we will change the attitudes of students toward
I

teachers, or that-teachers must start motivating students instead of con-

veying content is stetting at-the wrong a d. The planned process needed

1

to achieve effective change is directed tow d an educational ptirpose.

What is the goal? What do we want from educati Ande these answers .

are clearly defined-they become goals fpr the change proceis and the

- interaction process can-be altered so,that everything that takes place

7,eupports ave. identilgoals:
,

The third step is"the crucial one in determining"future performance.

Unless attitudes are modified, people will prOceed as they did prior to

steps one and tko.., Once the need 'for change has been identified and

posSible Change strategies have been evaluated, ehe close4floop systeffi
AW

can provide a model fOr constant reinforcement an "`modification. Change

than becomes a developmental process which gradually modifies attitudes

Par
ss people become increasingly committed to the.-prlosess in which they are

`involved.

CHANGE'AS DEVELOPMENT

wo 4
.-,Change is most effective when it viewed -a0 dOVeloPmene,.,--It can

tie- revolutionary. It can be mandated. It. can be by fiat. These approaches
f

.

A

to change are only surface programs. Thedevelopmental-change process can'

, . ," .

, .

chaniecohimunitY,,, parent, teacher, and student attitude. Developmental
- -\

17 ..
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change involves three stages: innovation, diffusion, and integration.

A district identifies areas in Which to innovate.- Following pilot

impleientation, dissemination-, and. evaluation ofsthe innovation; the

feedback process will determine whether the change shouldbe dropped or

modified. If it is modified it will be expanded as others will model

their behavior after the pilot progiam. Some educators may adipt.the.

pilot to their own needs while others will adopt it as is. This second

stage of development. called diffusion, Finally, changes become

widely accepted practices and at this level velopment they have

become integrated into tht institution. Commitment of participants is

firm at this point. The change

-education; it has becoy a part

of how they petfo

has become part of the value system,tor

of what participants belied us"
tb.

SYSTEMATIC PLANNING FOR CHANGE

SUPPnPTS

SYSTEM
11.

-FEEDBACK

LOOP

7 OUTOT
,

AiiTiTY-ii .cHAN.GE'S OF
, 4

-77DCT::S,CHAN-CES

,

WHA'T ARE THE GOALS?

WHAT IS THE PROLLF,!?
;

A
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The closed loop, system, illustrated on the preceding pa , indicates

, an ongoing process of output, various decISions, actions carried out to

_support the decisimis, and feedback. The feedback is the most important

element of the system as it is the part that makes the system dynamic-.

Constant evaluation,and reassessment permit many people to have an active

, role in deciding to what degree current resources and programs are achiev-

ing current goals. By stating the goal, rather than the problem, as the

focal point.-61--ae gystem, all resources and met

4
Ods which might have an

effect on t`1pe goal are considered.

lise o system apppachAone cannot create change. The fofces

involved in' running each institution must be evaluated and change strategies

developed to achieve each desired goal. The eletents of each institution,

and its resourcescan be harnessed to foster change. Study of the ways in

which change has occurred tn'the institution in the past will assist in

planning such strategies lt-involvent.

Thg systems approach gives greater assurance that the desired change

will come about. ,Pre' ual evaluation'and program modifintidn pro-

duce a greater degree of goal achievement than random activities directed

.

at solving,each crisis individually.

Systematic feedback can also helpful.to administrators in-maintain-

,

ing abalanted evaluationLof their clients' Views, of the schools. To often

a phone call, the comment ofa bo rd member, oi'a rumor produces a zig zag

,--pattern of reactions rather thaw deliberate eValuatioli followed by action,----

Systematic gathering of feedbadk and notation of the random type'of input

which occurs in the political mil eu of school'administration will prqvide

a solid basis for program evaluation.

)
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As an example, the local power strut re distills either to an

authoritarian, monarchial, monopolistic olitical system, to a,partici-

pative, democratic st;ucture, or to a,Competitive oie. A school board

might be composed of bankers, well-educated housewives; a lawyer, and

several businessmen. The other major power structure in town might be

the hospital board. The hospital begins building an open space education/
t

community building. The school board is very aware of the presence of the

hospital board in the community power base., Some members overlap, others

rub elbows all the time in town. The schodl,board'is not going to be

left behind, and before the, superintendent realizes it, the new school

building program is looki4g into open space construction.

4 A school administrator should analyze the power structure in each
.

situation. It varies at each level for a community, school building, or

school district. If the power structure is participative, .the Whole school

board, city council, and other leaders should-be involved from the begin-
.

Y

ning of the project. In this case,-they should all have the opportunity to

take part in the exploration and educative processes Such as visiting other

open space buildings, attending conferences, reporting,-to committees, etc,

Communication' should be continual. If the situation is very authoritarian,

. if the mayor "calls the shots," or nothing happens in a school unless the

principal learns about it in advance, all .change efforts should be'aimed

at-permission to explore the proposal. Keep the leader informed and con-

tinually work with the-,key persdn. In thid case, communication with the

leader will be much more important to the success of the project than

communication to the. community -at large.

The district goal might be to increase school-community communication

and cooperation. The most effective structure to meet that goal locally

4
23,
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must be iefined. SyStems in the district, sub-systems within the school,

and within the community must be specifically identified. Is there an

elite group which runs the community? Or do'competitive politics govern

the community? What are the characteristics of the structures which will

be involved in the change? These elements are all resources in the change

process, beginning with the structures themselves. Latent power bases wile

be identified in this analysis. Structures can be created to facilitate the

interactivelprocegses needed to bring about change.

CRITERIA FOR CHANGE VALIDITY

Some criteria for evaluating change validity fray be of value to the

educator.

Consider whether the proposedichange Indarporates broad
values and psychological principles of education.

Determine whether the change will help keep schools in
touch with the times and with the future needs of society.

Ask whether the change will make schools more humane and
,.flexible.

Consider whether,the change will buoy up an existing
supportive educational climate or whether it will assist,
in creating such a climate where it is lacking, '

CHANGE INHIBITORS

Many factors inhibit change In education. Among these Ire: negative

attitude, lack ef,docuientation, reluctance to initiate, lack of,a network

of change agents, lack tf.school linkages, lack of colleague support, poor

reaction to experimentation, adoption without adaption, need for feedback,

need for continuing education, conservation of social and politiCal structure,

financial restrictions, and .lack of-sustained 'leadership. Inherent in this

list, Which is far from inclusive, are the seeds of change facilitators.

. 4.

21.
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Giyen a careful analysis of the factors for and aga nst change in a

given institution, change oriented activities can be pl nned. Perhaps

planned communication, documentation and dissemination e needed. Public

support can be a matter of awareness, information, and education about the

needloi change. Reluctance and negativism may be rooted in previous

changeg' w ich were no better than bandaids for major wounds. For example,

a course in mi ority history may not solIe interracial strife and deep::

rooted misunders

Lost credibility may be re ilt by a fair reaching needs assessment

and planning involving community persons, school staff, and students:,

Administrakots can establish-,credibility.by encoUraging_cOmmunication, being- /

persistent y supportive, encouraging teachers, students, and citizens to come

forWard with ideas, and involving the community in.the schools. Regular .'
_ t --/-

isseminaiion of program evaluations and modificationsexamination of the
//

quality of communication among the staff and with the communiy, and insuring

that the,staffis knowledgable about school programs and future needs can.
.--

alsoincrease readiness for/change. Listen to resfttence when_it is stated

and rememberthat real participation is based on respect.

To simply reorganize the administrative structure or rewrite the curric-
.

,..,.
A

ulum is to deal at a superficialkAevel with educational needs. The likelihoot

of changg through such steps is minimal. First, identify the target and as

soon astheneed for change'is 'identified,' the-widest possible involvement

should take place. This involvement is the key to the subtle educational

(7.'
process which bullet's commitment and insures evolutionary, meaningful changes

01.

directed toward felt edutational needs.

,:

The following excerpt from Bennis, Benne, and Chinis The Planning of

Change is a cogpre ensive guide to 'sucotssfully meeting resistance to
v.. e

. . -

......// r

2 2 .
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needed change in educlonal institutions:

'A. Who brings the change?.
1: _Resistance will be less if administrators,

teachers, Board members, and community
leaders feel that the project is their
own--not; Che devised and operated by
outsiders:

,,2. Resistanoe will be less if the project
clearly has wholehearted support from
top officials in the system.

B. Whet kind of change?
3. Resistance will be less if pa t cipants

see the change as reducing r er than
increasing their present bu ens. '

4. Resistance will be less if the project
accords with values and ideals which
have long been acknowledged by
participants. .

5: Resistance will be less if the program
offers the°, kind of new experience which
interests participants.

6. Resistance will be less if participants
feel that their autonomy and their
security is not threatened.

C. Procedures in instituting change
7. Resistance will be less'if participants

have joined in diagnostic efforts lead-
- ing thel to agree on what the basic
problem is and to feel its importadce.

8. Resistance will be less if thproject
is adopted by consensual group decision.

Q. Resistance will be reduced if proponents
are able to empathize with opponents; to
recognize valid objections; and to.take
steps to relieve unnecessal.y fears o

10. Resistance Will be reduced it`'` is
recognized that innovations are'likely
to be misunderstood andmisinterpreted,
and if, provision is made for feedback'
of perceptions of the project and for
further clarification as needed.,
Resistance will be reduced if partici-
pan, perience acceptance, support,
trust, and confidence in their relations
with one another.

12. Resistance will.be reduced If the prpjett
is kept open-to revision and reconsider=
tion if experience indicates that changes
would'be desirable.2

Bennis, Warren G. Benne, Kenneth D., and Chin, Robert, The Planning
`of Change, second edition, Milt, Rinehartiand Winston, Inc.,
Ne% York, New-York; :069, pp. 496-7.
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exander, William M., Changing Curriculum Content, ASCD, Washington, D.C.,
1964.

derden, Hans 0., "Facilitating Curricular Change: Some ThOughts for the
Principal,"_NASSP Bulletin, January 4972, pp: 89-99.

Bennis, Warren G., Benne, Kenneth D.,Thin, Robert, The Planning of Change,
second edition,lialtIliasartffiWinsten, Inc.; New York, 1969.

Bennis, Warren G., and Schien; E. H., ed., PeTsonal and,Organizational Change
Through Group Methods, Wiley andSons, New York, 1965.

Fox, Robert S., Schmzck, Richard, etal, Diagnosing Professional Climate of
Schools, NTL, Fairfax, Virginia, 1973.

Goodlad, John I., Klein, M. Frances, Behind the Classroom Door, Charles A.
Jones Publishing Company, 1973. ,

Havelock, 4onald G., A Guide to InnOvation in Education, University of
Michigan, Ann Arbof,.Michigani;1971%

\ ?

Hearn,Norman E., "The Whdre, When, and How of Trying Innovations.," Phi
Delta Kappan, February 1972,'"pp. 358-374,

Johnson, Mildred, Nussel, Edward J., "Who Obstructs Innova 'ion?" Journal
of Secondary Education, January 1969, pp. 3-11t

Jones, Richard V., Jr., "Tuning.Up The Staff For Orgailizational Change,"
Journal of Secondary Education, December 1969, pp. 339-345.

wrence, Paul R., "How to Deal with Resistance to Change," Harvard Business_
Review, January1=February, 1969.

eeper, Robert R., ed., Strategy for-CUrAculum Change, ASCD, Washington,
D. C., 1965. .-----

N..,.

ippirt, Gordon L., Organization Renewal, Appleton-Century-Crofts, New York,
1969. s

ppitt, Gordon L., Visualiiing'Change: Model Building and The Change Process,
NTL, Fairfax, Virginia, 1973.

rrow, A. J., Bowers, D. G.,'arid Seashore, S. E., Management By Participation,
,Harper and Row, New YOrk, 1967.

NO/otnex, JerrO14, ed., -Change Around the Globe, UCLAIBducator, Vol. 17, No..1,
Fall 1974, Lbs'Angeles,

Payne, Arlene, The Study of,Curriculum Plans, NEA, Washington, D. C 1969.

Sarason, eymour, B., The Culture of The School and the'Problem of Change,
yn and BaCon, Inc., Boston, Massachusetts, 1971.

Simmons, S. Bart, "Successful Innovabion Through Effective Educationl
Leadership," Journal of Secondary Education, March 1971, pp. 117-120.
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.rLANNING

Planning is the'actii;e consideration of what
must be done:to achieve a desiredfuture evert. .64
It requires the system. ,-,..tn,'.preigct not only, '

e sequence of activities but also intervening
variables and their impact)

\

In pr aring an educational plan, a product managlement model is

follOwe irst, the product or plan is produced. Second, it is delivered,

a .

in this case, through instruction. Third, score is kept on a cost benefit

'basis regarding the support services, teachers, material, needs .; needed
-----"-

. _
. --

,to keep thelprogram going. 'Fourth, the.eOluation of the first three steps,
, .

/

including pefsonnel perforMance and pupil achieveffient is essential to deter-
,

,

mine needed program modification and to make'deciaions regarding program,

continuande.

^r

/

Deyeloping commitMent to priorities estagli ed by a committee in

fl-/

,,staff who' have not been involved in-the developmental proces can'be a

problem. This can be'resOlyed to a greax e
,

tent by considering what an
.

( be offered to the teaching staff to.train them for prOgram delivery Such

professional growth must be ongoing inits suppoft to be, eff ctive
I_

Participative managem,ant letnother valuable way of-building

The involvement of student and broad levels of school'staff
.

,
.--

'provides superior planning re alts

. implementation.

as well as commitment for

In,training personnel to complete a long range'plan

balance is essential. *Jettilie writing shbuld not be

`although- a basic understanding this techniques necessary

CO itment.'

/

proced

overempha

3 My To Do It Manual, Penney
' 1974, p. 2.

overall
P

tment ofEducatiock,
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s.

pictitre of long range planning for educational pSformancle should be

the focal point of such training.

A
In making an educational program plhn, " what" should

considered. The educational plan,1You o be based upon needs-assess-

.
assess-

ment. A needsassessment wh'-h-does not:include a plait to accomplish

recomme.pdatians-iaida ttley--er-e-identified, isAnot constructive. Staff

capability should be sampled in preparation for implementation of

,

identified needs. The interface between district objectives and objet

4

NIP

tiVes:underlying commercial material in us must beconsidexed
'

as well.

Long fange planning folloWs the basic generic planning model.

Examples of .planning models dre_contained-In -the refergces listed dt the

,

end of this chapter. The models contained in-Educational System Planning
4 -----

--,

,.:

-..,

by Roger Kaufman and in Comprelig;siVe Planning-k-in Edudatien by Kenneth Pack

may be especially helpfulin designing a local planning strategy. Seven -

steps are essential it any complete planning model. These are:

1. Needs assessment

2. Priori ion. % .

of "4:.
.1T

Selection of criteria and procedures (match and discrepancy,
procedurea fop resources'Eo implement the proguA1-I-

\

. _ _

:.
. --

4. EVlu'ation (both formative
i.

ind slumma0,6
_

0

5. Quality assurance (a mechanism to maintain minimum standatds of
performance)

6. Status-reporting
I

on an annual basis (p epare the board,.funding
agency, public, or for district self-e - luation. Include program,
finances, evaluative procedures and ice endations.)

- .7, Feedback-(formal and informal)

It./
This concept is illustrated in the figure on the fon:twin' page and

-in subsequent paragraphs.
4 et
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PROJECT MANAGEMENT AND LONG RANGE PLANNING

a
,

The concept of project management and planning has direct app47

eability to the 'development of a schooldiatrict long range plan: To be

most effective, project management must have the support of the top
0

administrative staff, a specific project manager should be identified

(the long range planning-coordinator), and the ongoing e ucational program

should,provide facilitative assistance.
0

A "project" is goal 'oriented by definition. .Project management

becomes "management by objectives" as all-actOity in the project is

directed toward defined goal and its objectives. These obj5ives are,

commonly expressed as designated "performance indicators" er "performance

specifications" yhich incorporate 'explicit directions as to what is to be

done and the criteria to be,used to evaluate the level of accomplishment.

°Project planning is futuristic and involves some level of risk because

of the unforeseen variables leading to the ultimate goal. Projects deliver

some definable end product and'they have a tune ichedule which includes a

starting date and completion date. Projects Also have cost limitationtor

established budgets which reflect a wide range of resources required to
. .

41
achieve the desired goal.

The concept of a project can be contrasted with those activities of

schools whiCh are not projects. An established curriculum or program of

-a school fihich is Continuously operational is not onsidered a project.

A program which does not have a specific.completion time Or where costs are

compared to a general budget rather than against performance criteria is

not aproject. Activities such as accounting, payroll, cafeteria operation, or

23
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_

the regular ongoing programs of the vaAbbsteaching departments are

not projects.

There are certain techniques involved in the management or projects.'
_,---

,'These include designation of a prod ect manager and defining phases of pro-

ject operation. The project manager's job begins in.the planning stage

and ceases at project termination. Activities" or programs which are not

projects are directed by people often designated as program coordinator,

supervisor, administrator, or director. .Such provisions are usually

continuous and do not terminate at a specific point in time. The role

of,a project director involves managerial duties such as planning an

.integrating the activity of people and equipment from many functiona

areas of the school district to assemble resources, as well_as-ev

making and implementing decisions affecting the project process.________

The pfoject management mission can be grouped into four phases of-

operation. The phases are: planning, preparation, control,lajad termina-

tion. -The planning phase includes defining the projects,-planning

.- _--
the work flow_ determining schedulesi and -resources, and calculating cost of

. _-- --

materials, service, and maapoWer.. The preparation phase consists-of
--

A
acquirint:the equipment, personnel, and materials, and organizing them so

that the project can begin as planned. The operational control phase

consists o those activities which are aimed;at detecting deviations,

analyzing the circumstances causing each deviation, making decision in

order to eliminate the deyfation and implementing decisions to insure
, -

.
-

project- success. The lermiailti21272taie iiiOi;des those activities which
,-

4 . .

deal with ending the-project. This phase occurs after Completion of the
. -

goal and involves transferring records, equipment, facilities, and people

to other, projects.

33 . .
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Some of 'the:ongoing activities existing In local school districts

could be re-oriented as projects. Some examples are curriculum

book selection, staff orientation and development, and the development

and implementation of n1F academic programs.

There are many important advantages to using project management in

the local school district. Changing an activity to a project forces'the

local school district to ask: What do we want to attain? How do we want

to accomplish it? What are the possible levels of performance? .What is

not to be_inClUded? What are,the' ilestones? What is,to be delivered?-

,How will we evaluate effectiveness of the program? When theylocal school '

district answers these questidh, it is examining in detail the elements -
111

44
of a program in terms of its goal. In this manner, the local school dis-

trict efforts become focused. Plans which detail the time sequence'of

various activities, allocation of resources,_specific performAnce outcomes

and evaluationof efforts constitute -a management by objectives approach

greatly increasing theltficient use of staff, time, ana.facilitits.

There are some problems connected with the use of project management ,

in the local school district. Some activities, are extremely.difficult to

identity with a goal, a start and stop time, and an'end product. The

implementation of a project management system into an existing school

district functional organizatienmay result in a more complex organiza-

tional structure. Such a change, like mos anizational changes, may

be foreseen by some indiiduals as infringement. upon their,

create feelings of anxiety and insecurity. At times it i= difiicult,to

obtain qualified project managers for eache_bro

When a school distr

when needed.

0

s acommitment to a prof= t management

-mode of operation, the advantages are many. The,accomplis ent of

31
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planned, goals and cost benefit knowledge improve the public relations

function with:the community concerning the school operations. Project

'-
management requires that top level-administrators delegate authority

and decision-making to a greater number o$. subordinates. While the

superintendent maintains overall responsibility'and accountability, '

delegation of authority and decision-making can result in significant

staff development and the creation of a reservoir of more capable people__

within the school district. Project management can be used within the

district to improve overall effectiveness and-efficiency,. It can spot-
f

41$

light resource needs for the support or a Vide tinge of activities which

implement school programs. it can also strengthen the evaluation function

more clear specifying the performanceS' being sought. The project

managdent process perAits an examination of the deviation.of operations

from theirpini,end thereby, makes it possible to more regularly,

identify and prevent potential problems arising in the operation of the

project.

In summary, pioject management capability allows the local school to

benefit from car goal statements; detailed plans, specified time for

acbleVekent, diverse resource allocation and performance, and an orderly

procedure for all educatio 1 programs. This approach is clearly

fostered by the, emphasis of the curre t Pennsylvania Long Range Plans

upon educational needs assessment, goal tting, and program and evalua-
,

,2-,.tron in each school district

32
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THE LONG RANGE PLANNING PgOCESS: SELECTED REFERENCES -

Argyris, Chris, Management and Organizational Development, McGraw-Hill
Book Company, New York, Ndw York, 1971:
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,Winston, Inc., New Ytork, New York, 1969.
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Modules I, II, III,'Research for Better SchoolS,

Agennsylvania,'197S

' Hoetker,James, et al, Systems, Systems Approaches, and the Teacher,
National Councir of Teachers of English, Urbana, Illinois, 61801,
1972.

...., .JacobsT..I., Leadership and ,Exchange. in Formal- Organizations,, Ikmi IMO,.

. Alexandria, Virginia, 1111.

Kaufman, Roger, Educational System 'Planning, Prentice 'Wall ", Englewood
Clkfie,New Jersey, 1975.
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Pack, Kenneth, Comprehensive Planning in Education, State of New Jersey,
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Allyn and Bacon, Inc., Boston,
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/
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press Books, Palo Alto, California,'1971.ona

Handbook of Comprehensive Planning_in Schools, Educational
ublications, Englewood .Cliffs, New Jersey, 1975. .

Watson, GoodWin, editor, Change in School Systems, National Training ,
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v
COMMUNITY INVOLIMMENT IN LONG RANGE PLANNING

Community involvement is one of the most important concerns,in

,long range planning for school districts, as schools exist for the

purpose of .11( ting students' educational needs., -

drCommunity involvement is a means of gathering input before the

school staff makes education dopcisions.. The ultimate outcome of

citizen participation in the prepatatiop.of a long range plan should be

an improved methad--of two-way communication between the community served

and theschool district.

Community involvement:I4 an outcome of the premise that schools

are of the people and to .serve the people. They do nat exist to per-

petuat r present educational procedures indefinitely.

THE PUBLIC-AS.1i PARTNER

Accordingto a recent survey only five percent of school`diStricts

in the United States have had no experience with citizen's advisory

Committees. There is a growing realization that the more help received

in decision-making from the.publiC, the tine effective school administra=

tion will be. Contact with' -citizens iqlot alien, the citizen's adVisOry

committee merely formalizes the rel ionship school administrators have

enjoyed on an ongoing basis with arents, volunteers,And persons making-
,

.". inquiries of the school.

The advantages of

7 AW

tizen's advisory committees are riany. They

include the following points:

a. The zet: s advisory ittee constitutes:a two-way

annel, to and from tizens.

3 )
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. ./ , ,

b. The citizen's adVisoxy committee's role is that of an
.

input filter and communicator.

c. Citizen's advisory committees alsg provide a broad
basis Of interest in school programs and assist a
-district in its overall public relations program:
especailly through ;t.he mass media.

d. They build humanism fc4 a school district by creating
_demonstrated concern for th individuals the district
serves. Citizen involvemen also creates more support
Lot educational programs an establishes credibility

,
for a-school district asci Jut's have more credence
than the professiS'al ed tor in communicating with

'' other citizens.. r gh committee participation, -

members learn many pf the-constraints under which
educatortMUst operate, as well as becoming conversant

.
with the districts' programs and needs.

e. The advisory ommittee is also a listening post and
cari-assist district in. solving problems by alerting

staff to eds and concerns far earlier than they may
otherwise be aware of them.

I

f. Citizen s advisofrcOmmittees can be effective lobbies
in the state EdUciiion Department and the State

° Legislature. t

.--------

g. Citizen's advisory committee members can.-give you the
extra help you cannot afford for your schools by work-

.ing through many problems at varied levels among
themselves. Volunteerism:is often encouraged by

________citIzeir's advisory committees.

h. Citizen's advisory committees establish a cross flow
through the community enabling persons who do not
often talk to each other te'communicate, thus creat-
ing more of a picture of a single, community.

-Building and district Parent Teucher:Associationi are n citizen's-

advisory committees, but 4t is important to.let the Parent T acher

Associations know they can be involved if they so desire.

Saying "no" to an advi-s-Ory committee can be,a problem. -If you find

, -

yourself saying "no" to them all the time, you are out of tune with the
4

$
educational needs of the community. On the other hand, not every need,

identified by the committee must be acted on. Many times taking the

36



= 30 =

information into consideration is the most appropriate,course. Feisible

suggestions should be acted uporf-and the committee provided with feed-
_

=111.1111111.,

back, Acting upon those ideas which are reasonable and meaningful will

establish the needed trust for making the citizen's advisbry committee
ikoir

a viable entity. At other times,it will be necessary to explain the

reasoning for maki4 a partiular decision and then simply letting the

matter rest.

0

HOW TO GEVSTARTED

The selection pr s can begin by reviewing pages one through four

of the Administr Manual, Educational Gpals arid Objectives: A. Model
.

/. ,,v
/7---

Prog m For Community and Professional Involvement, published by Phi

----1(,-----

lat
.

Kappa. _A detailed discussion of random election methods, volunteer

selection procedures, the various combi,Aations thereof advantages and

Aisadvantages of selection.pethods for.citizen involvem t is covered on

these pages. Citizen's Advisory Committees published by the National

-School Public 'Relations Association provides numerous examples of

0
citizen's advisory committee membership selection approaches on pages

ten throse/fourteen. One approach not mentioned in either reference

ispto,call upon a number of people representing the major power groups'

served by the district. Using the.assistance of this mini-committee, a

selection process for the overall advisory committee can be decided upon.

0 Membership for the overall committee should probably not exceed

twenty-five individuals. There will be ample opportunity for sub-

-committees to work involving ad hoc task orces aft& as many people as

wish to_participate. Selection of the chairman depends upon the organi-

zational climate and political milieu in each school district. The

I

37
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Chairman may be a member-of the school boardl.a'member of the advisory

group, the superintendent of schools,, or a member ofthe prOfessional

staff in the school district. To-chairman arrangements can also be
4

used.

A committee life of two years,-With staggered succession for new

,

members is the
0

most afficient approach. Succession of membership should

.
\c;

be build into the citizen's advisory committee's bylaws.
,,,

..

It is essential that the advisory committee be representative.

Groups left outside, whether dominate or not, only create prObims.

4

When included In the invavement prOcess, those against the school

begin. to learn the constraintethe educators are under"and the facts

41-

4,

which inveigh against some of their anguish. Once such individuals are

part of a4OrMS1 advisory committee, they also_become insiders,#nd their

posture for attack is weakened. If a person is unreasonable, overly

ritical, or irrational, the members of the committee will see this for

thems . As a professional educatort_the best approach is to be open

with.all me ers of the committee:, 'To involve a particularlymocal group

a

"it is wise to se one of the lieutenants rather than the leader of the

group:

All members of a citizen's advisory committee must have the school
.

board formally appoint them. This gives the wrkitlf the committee the
$

status of an official district function.-

Simple bylaws and other procedural documents for citizlna*visory

11

committee use are contained in Citizen's Advisory Co . s on pages

forty-seven to fifty -siv./ ---- r'-- --'"--;
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WHAT DO THEY DO AND OW DO THEY DO IT

It is wise to include some itial training session for citizen's .

advisor}, committees. A-retrea or/intensive workshops held Lin a schObl
%

building with provision of mnterial and human resources will assistit

citizens in processing information much more effectively and in:partic-

ipating meaningfully in the advisory committee. Page thirty-one of

Citizen's Advisory Committees further discusses training of personnel

in community involvement.

Citizen's advisory co ve been'involved in many activities

over the years. Initia ly, advisement on matters of vocational education'

was the focus. This evolved quickly into assisting school districts in

running financial compaigns.for operating levies and building irogrnms.

Other activities which advisory committees might address themselves to

are: naming-Schools, providing speakers bureaus`, reviewing,school

property,, running volunteer programs, training board meflbers, serving

as ombudsmen for complaints, securinincholaiships, providing input for

federal progr ms, sehp6ting adminidtrators and other school staff, estib-'

'liihing-bus routes,
,/

studying special hazards, examining behavior codes

and disciplinary policy, studying seieducation programs and drug problems,
r-0_

participating in curriculum update's advising on school boundaries and

Closing of schoordistricts, worki g in human relations programs, advising

on special education, tommunicati ns needs, needs assessment,

ment, and in textbook selection policy/and review.

Defining tasks of citizen's aclyidty committees in a joint responsi-
.

,

bility. The professional educator has a responsibility to assign

realistic tasks which the committeetemberi can achieve and whichcwill

`4-

A,
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have meanini-to them. .There should be ample opportunity for committei;

members to- define matters they wish work upon as well. District

.plans should be revealed early'to participants in the committee and

to the public at large./ It i far better to invite the public to study'

and plan proposals with you than to present them to them as a fait

accompli and find thit no relevance is setn by the publid.

Every effort shOulofbe made to use clear language.in communicating

as a matter,of course in all duties as a school administrator. This is

pArtitularly important in communicating with the citizenry we serve.

/

The average reading level in the United States at this time.is ninth

grade a8 measured by staddardized tests., However, most persOnsread

more cftfortably two grades below this, at the seventh grade level.

The Gunning Fog Indek is one `technique for measuring the reading leyel

of written material. Application for this technique to handouts pro;Vided

to school district's publics will increase communication effectiveness.

Among t1e problems encountered in running citizen's advisory'commit-
/

tees effectively, is a

on page,twenty-five of

important to kee/work

thy. Some approaches' to combat this are discuised

Citizen's Advisory Committees. Deadlines are

moving ahead. The overal4committee,should meet

-
. several times during the year care formal basiC but-monthlyworking

;

/
'meetings Are important for' ubcommitteesto maintain interest. Ad hot

/
4.

subcommittees of the citizen's advisory copaitt

co ittees,-and special.purposeCcmmittees

et more often than the umbrella ad

school building ,

4,

or issue oriented pux

ory committees. It may e diffi-

ult-for members to jeep the.bi4.14,efUre and long range,objec ve

mind.- Sub-committees :help combat apathy. Reports should, be pre enter]
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_

at formal board meetings and media should cover activities of die
>ne

committee wherever appropriate.

Secretarial assistance, freeing of the school person in=charge of

raison with the advisory committee, and other logistical concerns are

elso essential to the success of any citizen's advisory committee.

dels of citizen's advisory committees are included In-------
the Minutes of the Capital_Area Intermediate Unit, Long Range Planning/

-

--=-,---Eannmstional Quality Assessment Warkshop-i3: "Community Involvement in

-Lorig Range- PlannineProeessesr"-availafile on microfiche from Research
- giF

and InformatIon-Services_for-Education in King of Prussia, Pennsylvania. Is

Additional models are discussed in detail in the references' indicated

It 0

at the end of this chapter.

Some districts Have=n Superintendent's Advisory Committee serving

.

as an umbrella grout to provide two Way communication between thgApublic,

the superintendent; and the schools regarding all ISpeta of the.iihool,
_-

program and its support. -Sach-a_group can prevent problems from being _

overmagnified and_in many cases head off problems before they jell by

planning-ahead to counteiatt anticipated needs. This type of't9mnittee .

. .

can become the vehicle for long range planning. Districts having spe-

cific ad hoc citizen's advisorycommitteed such as Title I., Right to. '.

Read, or Vocational Technical, may wish to draw from several of these

groups to form a nucleus or steering cOmmittee.for long range planning.

A far reaching plan for citizen-inyolvemeht in thesctiools has Veen'.

.

_

unvertaken by theMechanicsburg Area- School District in Mechanicsburg,
--

Pennsylvania. This district fii6-formid:amini-planning committee

consisting of the supeintendenes management team, -repxasentatives

throughout the district, teachers, middle managers, and So forth.to

v. .
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define a systems approach for community involvement. All publics

served by the Rechanidsburg Area School District were designated in-,

cluding bus monitors, parents, students, tax payers, patrons, business.

people, recreation board, Parent Teacher Organization, municipal

leaderi: etc. Imagine a pebble hitting a pool. It starts concentric

P

ripples. The Mechanicsburg Area School District community involvement

model works in the seine manner. The Superintendent and his management

team.are.inthe center. Outlying ripples consist of middle management,

teachers, support staff, various,groups representing' layers of public

depending upon how fartemoved they are froin the services' of the school.

..

Each of these groups seleCti its own representative to a central plan-
.

ningcouncil. It ig- this group which forms the steering committee for

the lo'g range planning efforts'

4 ,

'WHO'S IN CHARGE HERE

Role definition.of the adVisory committee is essential, as well as<

'clarification to the-sChbol staM-that the superintgadent u atel

supports them-. "At---all-times, the of- the the must-
--,

b stressed. The board and the superintentent have the ultiiate decision-

making responsibility. Time will build the necessary trtst and rapport

to enable the citizen's advisory committee e an effective part of

thvplannins'ana decisionvaaking process in a school district.

4 2.
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CHAPTER 5:

COMMUNICA-TIVG, EDU-CATIONAL

QUALITY -AS.ESSMENT

OTHER NEEDS ,ASSESSMENT\

RESULTS TO THE PUBLIC

A SC "H_OOL SERVES

I
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COMMUNICATING EDUCATIONAL QUALITY ASSESSMENT AND OTHER NEEDS
ASSESSMENT RESULTS TO THE PUBLICS A SCHOOL SERVES

'Communication is the-art, the science, and the process of transfer-

rin an idea from one mind to another. Public relations is planned, two

way, s tematic communication. Incommunicating ehe results of needs

assessment such as Educational Quality Assessiment to the publics 0-

'school serves the school administrator should consider basic public

relations' techniques. The applitatiot of Sch techniques to the release

of test data is the'focus of this chapter.

PROS AgY CONS: RELEASE OF TEST DAT.K'

The relgase of test results has/Positlo and negative aspects.

Reasons:for releasing test results include:
4

The public has g right to know.

Educational accountability is especially important
times of taxpayer austerity ind4ublic

kepticism.

Although distri y. be reluctant to share test
results, it is much more productive to be open And
responsive to the persons we serve. as an institu-

. Lion in ,our democratic society.

----Aenase of test results can help free up funds by
bringing- the public along with thd schools in the
identification of needs.

The absence of information such as that- contained,
in test results may lead to rumor and misunder-
standing.

Test result information is of value in planning
both short and long range program needs.

Ultimately, the release of test results leads to
programs better suited to the needs of the students
the school serves.

4 5 .%



Reasons for got ;pleasing test results include:

Achievement test data may be invalid.-.

The possibility exists for misinterpretatio of
results by the public and/or the pre

ressure to ha .ig cores can lead to teach-
ing tests` in the'Cla

\ t

)c Comparison may be made aTong distr c teachers,
or school buildings. Suchcomparisons o en lack
validity. /

a

Measures in the effectiiiE-na6ain are often re-
stricted to nominal and ordinal devices.

Real estate can be 'affected in districts scoring
poorly.

Test results can be misused by politicians, militant
groups, and the lye for their own purposes,

--
*Constitutional rights may be violated by same
release - procedures. ' 0

The self-concept of theschool communityand staff
morale'cad be affected byrelease of results.

Staff time and budget is needed to prepare test
results inra form suitable far release.

GUIDELINES FOR'RELEASE

The Educational Quality Assessment program in use in PennsylVania

is of specific interest as it provides baseline needs assessment data on

%,
the tnnsylvania Long Range Plan. District and school comparisons cannot

be drawn from the results-of Educational QUalityAssessment. ConCiikrent

publicity and post-assessment publicity including the actual release of

results, how to communicate negative, results and ways to interpret a-mass of

information in a way that the public can understand are discussed at length in
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Educational Quality Assessment Publicity Suggestions, published by the

PennsylVania Department of Education in 1974.

In releasing; ny needs assessment results, it is best to admit weak-
.,

nesses and to include programs for improvement in areas of need as part

of the release. If a district anticipated a weakness, it is advisible

to indicate that this weakness was expected in the release of results.

It maybe appropriate to indicate that previoud requests for personnel,

buildings, and materials had been turned down by public referendum. In

regard to the information overload problem, do not obscure information

but avoid being 'So ,specific that the release is not understandable.

Making test information as simple as possible and using only one pethod

of comparison is best. For example, percent or grade level, or stanine

might be used in a consistent-approach but not in combination. Charts'

can show the interrelatiod with norms or prediction bands, or other

measures to illustrate the results being presented, Suggested changes

in program are appropriately presented on charts as well.

. ,

A survey recently completed by the Educational Researth Service

indicates'that grade equivalent and percentile are thvostpopular means
10.

of reporting test scored,: Grade equivalent only is the next most popular;.

followed by percentile only. A survey released by Nation'S School in 1972

indicated that fifty-one percent of the -superintendents surveyed preferred

grade equivalents for explanation in understandable fashion to their

publics. Forty-two percent of responding superintendents 'felt that

percentile based on national norms were beSt.

Factors which influence test results should also be'included in the

consideration of program development and interpretation of restate-to the.

47
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public. It is essential that school comparison charts be avoided and

that the staff understands and can interpret test results. 'All the staff

in a school should be briefed, especially teachers and administrators.
-

Sample portions of the tests can be administered through reporters,

teachers to whom the scores are being explained, or parents in order to

provide a better frame of reference in interpreting the results.

It should be emphasized that test results should be used as manage-_,

ment information for improvement, of the school system:*7 This positive

emphasis will be credible to the internal and external publics a school

serves.

In publicizing Educational Quality Assessment and other needs assess-

went results, a chart indicating in three columns,"who," "what,", and2"by
,

, .

.

when" may be helpful in planning the release of data in insuring that the

follow-up indicated in the various releases'actually takes.place. This

chart becomes a set of target dates for implementation of various follow-up

programming indicated by the test results themselves:

In summary, in publicising Educational Quality Assessment and similar

test results, consideration should be given to the following:

Present district results in summary form.

Use a nonstatistical approach (for example, stanine
.

predicted band, or quintile, or narrative, and be
consistent in the approach selected for publicizing
the results).

'Include' prioritization information as a frame of
- reference for interpreting local results in terms

at local needs.

Relate the results to the educe ional program- -
both ongoing and planned.

Apply the results to local ne s and include
'intervention strategies.

48
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Personally meet with the press and provide hand-
opts to assist in accurate release of data.

EXAMPLES OF EDUCATIONAL QUALITY ASSESSI T COMMUNICATIONS

Pennsylvania has been collecting sample communication releases on

-Educational Quality Assessment: this information, is being coded and'

these samples are available for inspection in the Pennsylvania Department

A

'of Education. School districts have. been surveyed regardiii the groups

they release results to including: school board, administrators, teachers,

service clubs, parent organizations:, stuientsnews media, and others.

Method$ 6f communication surveyed inchidel curriculum bulletin; faculty'

memorandum; newsletter,,sPecial written-report, piess release; in- service

.presentation, speetal media such as slide-tape programs, and speakers',

t

bureaus; To'date, most of tht communication methodi have been written.
.

Some innovative approaches have been deAloped using Audia-visuals

ing slide-tape presentations.- A retreat approach enabling administrators.t

a
-

and teachers to study in depth the petults received for their district
42_

4 ,0' ,4

and to plan ublicity strategies and intervention techniques for the

.nal program has also been used successfully.-

The following information pertains specifically-to the release of

Educational Quality Assessment data:

1. There are too many data to release all of the school reports.

2. Statistical notions are frequently not understood or are

misunderstood by-thepUblic.

3. The public can accept low scores if they know the school

administration is aware of the situation and planning

programs on that basis.

49
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4. Any press relgSse should'contain information relative t
the Educational Quality Assessment program, the Te als

/ of Quality. Education, the condition variabl
And the anonymous nature of the student responses and

teacher questionnaires.
oPt-,

5. Data on goal scores might be released by school using:
a. eDeciles or quartiles,
b. .Above, within, or below predicted range,

c. Above the state mean or above the state mean

and fiftieth percentile, 0

d, Percentile prediction band And obtained

. / percentile range,
ze. Percent of students passing or 'having a 'avorable

attitude compared with state figures or'.

f. A comparison of goal percentile- th each other.

(For example, our lowest S' es were in the area,

/ of self-esteem and cit -reship while our hig

ere in understand others and basic ski

6. Multi- school r- ases might:

a. Indic weak (strong) goal:score's mon to all.schoo

b. Indicate defiles or quartiles fo5'each goal and each

school, perhaps withont namin the school;

c. Indidate range of percentil for each goal for

entire set ofschools;
d. Find the numerical schbol district can fo all

schools reporting, the same grade evel" cbmiare

each school to this ,mean.

7. Both the "good news" and the bad news" should be addrCssed.

8.' Certain"Zondition variable data might be included ,in the

release such as percent attendance; amount spent per st eftt,
parental attitude toward school, and staff preparati

9. Timing is important. A recommended sequence might be'to
release first to, the school board, then to the faculty,

then to the students, and then to the public and

neighboring districts.

/

10. Include the way in which students and faculty rank the c

educational goals (prioritization) in release data.

Chapter VII: "Where We Want To Be: Prioritizing

District Goals" discusses this ranking procedure in

detail.

I
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WHAT IT IS

IJ

Needs assessment is the first stage in educational evalya ion.

It,preceeds program pIannii.ng'andrimplementatten. Dur g needs, s
assessment, current operating problems are identified through a

ystematic, examination of expreseed,educatiomal/needs. .The needs .'

iden fied represent the difference betweed aM acceptable level of
-,(

performanc and perceived Current performance. Prpgram reeds are

then projected ba -d upon anticipated changes invichool's,rescurcesi
. ,

,..e.
clients, and goals. An nalysis of present -Seeds is also derived

from the needs assessment data. in the fa of the P'enrlsylviania Long,

Range Plan, the Educational Quality Assissment proVides baseline data

for needs assessment. Additional measures may also be used, These

_.

',--
include such things as district iongitudiftak'standardized teattAg pro-,

,,,

grams and the data gathered' by methods discussed in this chapter and

suggested by the,ieferences listed at the end of the Chapter.

rel

p

Needs assessment offers a meads'to streamline and increase the

ever, the systems model alone

cannot clarify the ends needed once the means have been'deiined.

Tradition and "soft" evaluative measures must be considered to pro-

vide validity to the needs assessment program. Pupil reaction to

',various learning stpategies, readiness factors, therm-going program,

in the district,-and parental expectations are among such areas to be

taken into account.

53
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4. Program')What, is"
EValuati

Decisions

7

ram Nilo Should be"
ns

Need: f

La

/ ---:1--* / /

/ -
/ -----

Ne ds assessment is a rtieirienerating too . Needs tweets-
,

too

.'

ment self aoes! ,decisionsisiOns but 'provides` gu ance fez. educators

to fake decisions. Th basic needs assessment discrepandy model.coOpares/ . -

.
.

,

''

--'oughts" with "whet' ". Goals and objectives provide the "oughts". '

,

"7"What is" ii'determined through actual datagathering and data sanitation

4

fr

processes. Needs are indicated by the discrepanc-ies-or gaps between
-4'

"ought" and is' Thes,two aretliS can overlap when no discrepancy exists.

Perceived Need

54
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NEEDS" ASSESSMENT AND"DISTRICT GOAL SETTING

Needs assessment is becoming an essential part of goal setting 4

in the curriculum development process. Yenmd'xikW. English and Roger

A. Katifman4 have explored this aspect of need's ddcessment as it relates

to theeducationS1 partners of learders, educators, and persons

community. A brief summary of steps needed to effectuate cbmorunity-
4

basedne s asses ent nd goal setti is outlined low.

indices of Validity 'f e objective

These indices are the needs wh ch co ia-d-ecisio

later. They provide criteria for pres t\end'Euture educe-
-

\, r
i

tional programming.

2. Derive goals

1- -----jiiir' '-------------)Valift and prioritization can be omplish 'using

commercially available kits designed for thi= purpose.

three constituencies-pupils, teachers', and co nity--'should

be invpived. Use the kits rather than spending time wri.tinggoals
41

.

and validations. -Thee kits can b adapted to a district's charac-

teristics. Representative'sampling f opinions'is one of me
V

'biggest problems:in needs assessment

3. Validate Ep,als.

Goals cjn .e validated using face r concurrent validity.,

Validity call ;be use .y preparing the me from the-constitu-4
, ,*

ency served-Iptaff, kids, co ty: The iiean:will indicate

oal 'While re ting input from every eyed. is.

- , ; li .

4.; . .

more reliablepthan the mode or median for this purpose. -S Ch

.

a
4 English, -Fenvicy W. and Kiufman,'Reger A.,-1eeds,AsSessment4

Focus for CurriCul DeVelopmen: ASC Washington,,D.0

JP1975, pp. 12-32. .

55



f

-49-

needi assessment is a great leVeler for school-Community

dialog. .

w. Ranking of goals, prioritization

Goals-are presently ranked implicitly in terns of dollar

allocations for time, people, and resources in schools. Input

about Alit 'should be" is essential. Some of the present

allocations are unimportant. Whitt we axe doing may not concur

with the prioritization determined above in the goal validation

phase, Default, pressure -groups, and tradition may all account

for what exists now. A Q-sort can'be used and coded by groups

to the various levels ofprofessiol. staff, community, and -

studenti involved'in the input:- (See page 66 for detailed

explanation.) The same thing may beaccompliShed with a mailed

:attitude questionnaire.

5. Publish this material.as e board report.

6. Translate gokls into performance ,objectives inktwo steps.
,11.

a. Terminal objectives or performance'indicators define all
,

parts. of the,goal. .That is, they are measures of acquired skills

And attitudes orend products. Each performanceindiestor should

have a performance objective. use Bloom's taxonomy as a forcing
.

function to guide writers- through. the learning domains. The taxonomy

.
. ,

,
p

should.be applied after the writing of indicators because the domains
,-, - .------ . .- . . c.._
f

,

.-,
are not inherently sepaiate. Then, rersnk tie goals in the first

.

,
draft qf-performance objectiives'to allow for preferences among domaiii

-.

.

4

Do the needs- assessment out ok subjegX disciplines rather than

by individual s ubject aiea. Otherwise needs assessment becomes a

self-validation tool to keep a subject in the curriculu and to

0.

,

.5
1.

'f 111
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challenge the efficacy of all other subject areas.

b. Develop performance objeCtives-for each performance indi-

cator. This twb step process can simplify the transition tram

broad goal-statements to time specific statements of behaviors

and attitudes expected of learners.

Eor those who wish, these translations may be made in one, .

rather than two, steps.

7. nralidate performance objectives
_

Sample students§ staff, community, and ask them whether the

objectives as drafted are what was intended. React to'what "ought

to be" as defined in steps one and two. This is also essential to

needaasseasmant. Needs assessment is not a ceiling but a-minimum.
. _

The Delphi Process developed by the Rand Corporation for forecasting'

.

may be used. 'Round one will give twenty-five percent accuracy-of

prediction. This increases between two rounds. Take the results,

.
look at the goals, and ask how to equip students to deal with these

.

things. Have citizens read Future Shock and discuss it and then

react to the district'goals. Feedback regarding change in the goals

of curriculum 10 values,shift in a dietrict is important.- The
41

validity of goals and objectives is the most-imporiaPt thing.

goals developed aboUldbeoVerlaid across the current

curriculm patterns,''-Often we find we-are not teaching what, the

schools say we should be. Most curriculum is in the teacher's

head anyWay: Make alist of the peedi rank the goals as a guide

td,these needs, and then:work to close the gap. Enumerate by

goal what needs to be done for the entire list. One hundred'

percent level achievement ip assumed unless otherwise stated.
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A phone survey of eight to ten items can be used to determine

goals and needs in the community. Allow one year for determining

"what" and one year for determining "how". The community should

be involved in the "what" and hold edUcators accountable to lose

the gap between "what" and "how". They should not tell ed ators

"ho*": 'Political systems in operation locally must be taken into

account by educators in making their needs._ assessment plan.

8. Publish goal statements r

Involvement is essential to carrying-out the rngram once

these priorities are identified. Needs'assedtment only identifies

"what" not "why". Once areas in need of change have been identified

inr each goal, this information should be shared with the schools'

publics along with the strategies for bringing achievement into

line with the prioritized goals. The empirical change process

can, identify further what is needed. Post-diagnostic sessions

with professionals can determine where to alter programs.

NEEDS ASSESSMENT BASED UPON LEARNER_WgEDS

Educators tend to gather group data regarding student needs'when they

are trying to determine individual data for indiVidualizing instruc*ion and

personalizing learning. Testing most often is norm-referenced.- That is,

students eie compared to other groups of students, or one student with

ano her. To analyze individual. learner needs, criterion referenced test-

ing Aa'necessary. This'form of evaluation pinpoints areas *here mastery
1

\of an objective has been obtained. A model for screening mastery of

variou driterion.for individual students follows,

\
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DATA BANK
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Pupil needs assessment testing should be done at the beginning off
r.

the year. A mastery reading test of twenty objectives, considered to be

important or terminal might have three items for each terminal objective:

Such a test limits conclusions, while a greater number of items per

objective would provide a finer testing screen. Aggregate data for

decision-makers, such as a teacher, can be gathered from a small number

of items for each objective. Thus the teacher is provided with a screening

device for each individual student. In depth testing/can be done in those

areas of apparent weakness to pinpoint ei:.fic problems and appropriate

instructional interventions can be developed by. the teacher. There should

also be post-testing to parallel the diagnosis of pre-test items.

NEEDS ASSESSMENT IN AFFECTIVE AREAS

Attitudinal testing, such as attitude toward school and learning, or

self-concept items must_beadminiatered with care. Existing attitude

scales measure large changes, not incremental changes. The latter may be

seen more readily in content area testing. The embodied vastructure

in an attitude scale is something people are sensitive t. By simply

measuring, you are imparting change upon the attitude. Attitude testing

can be helpful in assisting a learner to define his own views in a parti-

,

cular area such as making a career decision. Criterion referenced testing

reveals the presence or absence of a decision-making process, while

attitude questionnaire might consist of items having three or five choices

on a Likert intensity scale for'high school students, or smiling and frown-

ing faces for younger pupils to respond to. Sample items might be, "I

would rather go to school than stay home,. "school helps metbe/a better

person," "I sometiMes feel I just 'can't learn,"'"going.to school is a

60
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_each, a student mighcrespond "true", "not sure", or

K standardized test is most useful when

district eCirriculum-guides. The:test.can be

_ district or atate objectives as the. criteria
,

-< are then meaningful in terms of a district's

objectives and enabling objectives pursued by the teacher and students

referenced to the state.er'.

reconfigured using the

for item inclusion. Result'

specific goals, terminal ,

in the las

ref

-Many districts are developing their own criterion

renced tests while others are Utilizing various testing services to

dapt Standardized tests to distttct goals and objectivei.

The following guidelines for planning needs assessment are readily

'
adaptable to school district planning for needs assessment, building

needs assessment, or needs assessment 4ndicated by the classroom teacher.

Some guidelines in'planning and maintaining the system

include:"

-Involve those who are being assessed,.begin-
fling with the planning stages of the system.

-Capitalize upon the capabilities and interests
of those individuals in designing and maintain-
ing the system.

-Make sure that the purposes and intended uses
of the system are clear to all concerned. _

4
-Help those involved in understabd tha importance'
of the systet as It applies tb them personally.',

-Maintain an active program of'study on aims and
methods of assessment/evaluation. .

-Provide adequate timeto carry out the program
of assessment /evaluation.

-Utilize-as many different types of evidence as
are necessary to he insure accurate, compre-

hensive assessment.,

-Provide ongoing feedback to those being assessed/

evaluated.
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,

'Obtain ongoing feedback about the effectiVe-
ness of the,systein and make desired changes,'

as necessary.

Two fundamental concerns,for any, data reflection systemare:v.+ .E

'the'relevance:(validity) of the data to what

IS being assessed /evaluated

' the accuracy (reliability) of the data collected.5

Needs assessment observations of an unobtrusive nature are particu-

larly helpful in measuring in the affective domain. Guidelines for

unobtrusive observations include the considerations which follow:

The behaviors to be observed should be

' clearly defined,'With concrete examples provided

' observed in as realistic a setting as possible

' observed .over a pericid of time under the variety

of conditions in which they might be manifestda

' observed by the persons who are in the best

position to see them manifested

' specific enough to make them readily compre,'

hensfble and mutually exclusive to other

behaviors

' recorded immediately after they are obser4ed

'recorded and scored accurately and in as
unbiased a manner as possible

Qualifications for observers include

an interest in'the observation process and
the ways in which they can improve their
observation skills

4 willingness to receive assistance and

training 'as necessary

t,

5 Humphry, Betty and McAloon, Ann, "Data; ollection Processes and

Techniques for InService TeacherAssessmentlEvaluation,"
Educitional Testing Services, Princeton, New Jersey, -'March,

1973, p. 3. ,

,

6,2



-

-sufficient knowledge of ,the kind of behavior

to be observed

-the ability to perceive and abstract specific
.behaviors from a larger pool ofbehaviors

-the capacity to maintain objectivity and to
put aside personal likes and dislikes

-awareness of the care and attention that are
necessary to arrive at accurate, useful
observations, including willingness to have
ratings checked against those of other
observers6

A variety of rating scales, including numeric, graphic, standard

scale, accumulated point scale, and forced choice scale, as well as

interview and questionnaire techniques, guidelines for conducting data

through other means such as visits and conferences, professional records,

attendance records, structured and unstructured feedback from peers, and

structured and unstructured self-evaluation may be used by school districts

as. valid needs assessment techniques. These methods are of particular-

value in annotating needs in the affective domain.

6 Ibid., p. 5.
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WHERE WE ARE: NEEDS ASSESSMENT: SELECTED REFERENCES

The resources listed below will be useful to districts wishing to

further develop the concept of, ne eds assessment. References preceded by

an "A" refer specifically to the affective domain.

Alkin, Marvin C., et-al, Evaluation and Decision Making: The Title

. VII Experience, Center for the Study of Evaluation, UCLA
Graduate School of Education, Vis Angeles, California; 1974.

"A" Barkan, Manuel, et al; Guidelines for CurriculumDe(relopment for
Aesthetic Education,-Cemrel, Inc., The Ohio State University,
1970, (See "Criteria for Evaluation Courses and Programs,'
pp. 61-63, and "Guidelines forEvaluating Effects of Curriculitm

Plans on Classroom Events:" pp. 64-69.)

IBloom, Handbook on Formative and.Summative Evaluation

of Studer' Learning, McGraw-Hill Book Company, New York, New

York, 1971.

Carithers, folly; How To Conduct Low Cost Surveys, National School
Public Relations Association, Washington,' D. C.

"A" Castillo, Gloria A., Left-Handed Teaching: Lessons in Affective,

Education, Prayer, Publishers, NeW York, New York, 1974...
.

"A" CEMREL, Toward an Aesthetic Eddcatio , MANC,-Wathiditon,'D. C.,

1971, (See "Evaldafion a Curr culuni DevelopMent in the

Arts," pp. 117-128).

Clemmer, Robert, et al, Indicators and\Statewlde Assessment,-,
Cooperative Accountability,Projec, Denver, ColOrado,J974.

.at 8^

Coleman, James S. and Karweit, Nancy L., Information Systems and
Performance Measures in Schools, Educational Technology
Publications, Englewood Cliffs, New Jersey, 1971. '

.

Combs, Arthur W., Educational AcCountability; ASCD, WashingtOn,,,

D..C,, 1972.

"A" Fox, Robert S., et al,,piagnosing Professional Climate of-Schools,
NTL Learning Resources Corporation, F

/

fax, Virginia, 1973.
-

Hanson, Gordon, Accountability: A Bibliograpy, Cooperative
AccountabilityProjtct, Denver, Colorado, 1973.

Harris, Chester W., et al, Problems in Criterion-Referenced
Measurement, Center for the Study of Evaluation, UCLA Graduate.

School of Education, Los Angeles, California, 1974.

"A" Hively, Wells, al, Domain-Referenced Curriculum Evaluation: A.

Techni7Cal Handbook and a Casf Study Fro4717Mitnemost Project,

, Center for the Study of Evaluat'ion, UCLAGradUate School of

Edu4ti-on, Los-Angeles,-California,J973-.
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"A" Hoepfner; Ralph, et al, Tat Evaluations: Test of Higher-Order.
Cognitive, Affective, and Interpersonal Skills, Center for the
Study of Evaluation, UCLA Graduate School of Edt;cation, Los
Angeles, California, 1972.

Hoepfner, Ralph, et al, Preschool/Kindergarten Test Evaluations,
Center for the Study of Evaluation, UCLA Graduate School of
Education, Los Angeles, California, 1971.

Hoepfner, Ralph, et al, Elementary School Test Evaluations, Center for
the Study of Evaluation, UCLA Gaduate.School of Education, Los
Angeles, California, 1970.

Hoepfner, Ralph, et al, Secondary School Test Evaluations: Grades 9,

and 10, Edited and prepared by the Center for the Study of
Evaluation, UCLA Graduate School of Education, Los Angeles,
California, 1974.

Hoepfner, Ralph, et al, Secondary School Test Evaluations: Grades 11
and 12, Center for the Study of'Evaluation, UCLA Graduate School
of Education, Los Angeles, California', 1974.

Humphry, Betty J.,-McAloon, Ann; ed., New Trends in Evaluation,
Educational Horizons, Summer 1974, Vol. 52, No. 4.

Kaplan, BernardA., et -al, Needs Assessment in Education, New Jersey
Department .of.of Education, Trenton,'New Jersey, 1974.

Krathwohl, David R., et al, Taxonomy of Education Objectives, Eindb04.
2: Affective Domain, David McKay Company, Inc., New York, New York,

1956. .

Lessinger, Leon, Every Kid A Winner: Accountability in Education,
Simon and Schuster, New York, New York, 1970.

Lessinger, Leon M. and Ty ery Ralph W., Accountability in Education,
Charles A. Jones Pu liihing Company, Worthington, Ohio, 1971.

Lipsitz, Lawrence, et al, "Accountability in Education," Educational
Technology

Mager, Robert F., Developing Attitude Toward Learning,'Fearon
Publishers, Belmont, California, 1968 (see "How Will I Know When
I'Ve Arrived," pp. 67-98.).

"A" feiffer,
I, II, and III, Universitylations Training, Volume

W. and Jones, J. E'., A Handbook of Structured'EXPeriences

or Human Re
Associates Press, Iowa City, Iowa, 1971.

P pham, W. James, ed., Criterion - Referenced Measurement, Educational-

-

Technology Publications, EnglewoOd Cliffs, New Jersey, .197__.1.

diak, Jean, Bernaid, Betsy,' and Brizins, Martine, Needs Assessment

A in Education, State, of New Jersey, Department of Education,
Trenton, New Jersey, 1974.
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,"A" Quality Education Program Study, Booklet A Needs Ass ssment Self

Understanding, Pennsylvania 'Goal One ESEA Title III, Bucks County

yubliC Schools and Pennsylvania Depa tment of Education, 1971.

"A" Quality Education Program Study, Booklet 2-A, Needs Assessment, Under-

standing Others, Pennsylvania Goal Two, ESEA Title III, Bucks

County Public Schdols andTennsylyania Departient of Education, 1971.

Quality Education Program Study, Booklet 3-A gAs Assessment, Basic

Skills, Pennsylvania Goal Threw; ESEA 1ttg III, Bucks County

Public Schools And nnsylvania Department of Educatioh,' 1971.

"A" Quality Education-Program Study, Booklet 4-A, Needs Assessment, Interest.

in School and Learning, Pennsylvania Goal Four, ASEA Title III,

Bucks,County Public Schoolscand Pennsylvania Department of

Education, 1971.

"A" Quality Education Program Study, Booklet Needs Assessment,Interest

in School an& Learning, Pennsylvania Goal Five, ESEA Title Ill,

Bucks County Public Schools and Pennsylvania Department of.Educatiop,

1971.
, --

l

Quality Education Program Study, 'Booklet 6-A, Needs Assessment, Good

Health Habits, Pennsylvania Goal Six, ESEA Title III, Bucks County

Public Schools and Pennsylvania Department of Education, 1971.,

"A" Quality Edpcation'Program Study, Booklet 7-A, Needs Assessment,

.Creativ ennsylvania Goal Seven, ESEA Title III, -Bucks=Gounty

s and Pennsylvania Department of Educatign,"1971.Publi

'Quality Education Program Study, Booklet 8-A, Needs Assessment,- Voca-

tional Development, Pennsylvania Goal Eight, ESEA Title

Bucks County Public Schbols and Pennsylvania Department-of

Education, 1971.

"A" Quality Education Program Study, Booklet 9-A, Needs Assessment, Under-

standing Huma Accomplishment, Pennsylvania Goal Nine, ESEA Title

III, Bucks County Public Sthools and Pennsylvania Department of

Education, 1971.

"A" Quality Education Program Study, Booklet 10-A Needs Assessment,

Preparing Por A Changing World, Pennsylvania Goal Ten, ESEA Title

III, Bucks County Public Schools and Pennsylvania Department'of

Education, 1971.

"A" Raths, LoUis E., et al, Values and T::ching, Charles E. Merrill,

Columbus, Ohio, 1966.

"A" ;Read, Donald A. and Simon, Sidney 'B., H m:. stic Education Sourcebomk,

Prentice-Hall,, Inc., Englewood Cliffs, New Jersey, 1975.

Ribble, Susan Ketchum, State Goala-for Elementary and Secondary -

Education, Cooperative AccOuntability Project, Denver, Colorado,

1973.
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:pberson-rE.:Wayne, Educational Accountability Through Avaluatin: x.

EduCational Technology Publications, Englewood Cliffs, New\Jersey;

1971.'

"A" Schrank, Jeffrey, Teaching, Human'Belngs: 101 Subversive Acti,ites,
for the Classroom, Beaver Press, Boston, Massachusetts, 1972

Selltiz, C. and Jahoda, M., et al, Research Methods in Social Relations,
Rinehart.and Winston, New York, New York, 1967.,

"A" Simon, Sidney B.,;.et al, Values Clarification, 'Hart Publishing Company,
Inc., New York, New York, 1972.

Thomas, John H., et,al, Polling and Survey Research, National School
Public Relations Association, Washington, D. C.

Van-Dalen, D. B., and Meyer, William J., Understanding Educational
Research, McGraw-Hill,'New York, New York, 1966.

Wilsey, Carl E. and Schroeder, Glenn B., Roles of the Participants n.

.
Educational Accountability, Cooperative Accountability Project,

Denver, Colorado, 1974.

Womer, Frank M., Developing a Large Scale Assessment Program, Cooper a--

tive Accountability Project, Denver, Colorado,, 1973.

"A" Worthington, Kent I., and Wight, Al, et al, Measurement of Affect end
the Humanizing of Education, Volumes, I, II? III; IV, Interstate\

Educational Resotirce Service Center, Salt Lake City, Utah, 1974.

New Trends in Evaluation, Educational Horizons, Bloomington, \

Indiana, Summer 1974, Vol. 52, No. 4.

.;

1



-



..r.\

62
./

GOAL PRIORITIZATION AND NEEDS' ASSESSMENT

ti

ft

Expectations and needs of the publics a school district serves pro-

vide. t : reality around which the educational rogramshould be developed.

A systems app ach to,long range'planning begins, with needs assessment,

and moveswipext to'ttlie sorting of educational goals into priority order.

This priority order iseCo

which will responsiliiIy

the planning base for instructional strategies

ically achieve the district goals by

meeting the educational needs of - earners.

N A
prioritization of districtgoals may take many forms. It is-

'appropriate ply several type of prioritization processes to a

districts' goals. Subtle in wo ing and difference:- in first-land-

second samplings can provide valuable feedback. Shi jEr or ties

over time and validation.of the needsassessment- process can be accoM2

(plished in this manner as goals are expected to fIuctuatein importance

ti

d-ey-ending upon'the degree they are being met by' the educational program

at anygivenpoint. Formal and infprmal prioritization are available.

English tufmann7 suggest a mailed survey Or questionnairei-041 rank "-t

ing with a

. to discussion groups an d brainstorming sessions following the reading of

such tesources as Toffler's Future Shock, Leonard's Education and Ecstasy,

and similar books can establish the same framework for discussion.

re.

forecasting methods ranging fi5d the Delphi Process
.

.

PRIORITIZATION AND EDUCATIONAL QUALITY ASSESSMENT

, ..'

.
.

The prioritization processes which 10...law are based upon Eddcgtional

QUality Assessment, the needs assessment device adopted by the Comdonwealth
..................

:
, ,

..
7 English.,,Yenwichils,.and KaufmanRoger Needs Assessment.: A

Focus for Curriculum Development, ASCD, Washington, D.C.,

1975, .pp. 33-34.
. 416



of Pennsxlvania. Regardless of the prioritization process selected,

the needs assessment is complete once prioritization of goals has taken

plaCe. The ranked goals and supporting data beconie criteria for evalu-

ating future program performance, The prioritization techniques outlined

for EdUcational QUality Assessment<on the following pages can be adapted

to
t

other deeds assessment measures.

Educational Quality Assessment. includes two types of data reporting:

condition variables from students and teachers, and goal scores from stu-

dents.

...."-., .
. . .

rn addition, four types of scoring are available. These include:.

raw score, state-wide percentile, ptedicted score range, and criterion-

referencedloar 'profiles.

RANKING GOALS ON THE SCHOOL.STATUS REPORT

A numerical method of ranki tears contained in.the report follows.
.

Using a grid format for tally purposeS, dark six columns left to right across
0

Ate top of the grid and title them "A" through "F". 4welve columns, top to

bottom on the grid, should be marked with the numbers for the Ten Goals of

Quality Education'-including twe-subcategories each for Goad. III and Goal

VIII. The chart below may 1)e-used for this prioritizatien approach.
ti-

A B C 110 E

A+B+C)

I

II .

III-V

IV

V

VII
VIII-A
VIII-K

IX

X

F

r
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Calculate the numerical: ranking of the goals prVsidted in he school

status, report using the following stepsi:

a. Raw Score and Predicted Range
%

..,----

.
,

in Column A inditate for .each goal six is If the raw

score is above thg-Rrgaictedloand, three poi ti-if the raw score

is within the predicted band, and zero points if maw score

falls below the predicted band.

b. Statewide Percentile

In Column B indicat the statewide percentile for'eachgoal

on the school report rounded to the nearest tenth percent and ,

divided by ten.

c. Criterion Referencing

Round the percent of school students passing tfiellriterion

level (one more than fifty percent of the items responded to in'

the affirmptive) to the-nearest tenth percent and divide by tea.

For the cognitive goals (On the elementary reports this includes

both portions of Goal III'as well as Goal VI and Goal VIII-K.

For the eighth and eleventh grades the cognitiveareas are both

portions of Goal III and Goal VIII-X.) "X" equals the percent of

local students in the two highest quintiles. If "Y" is less than

"X", indicate eight points in ColuMn C for the-cognitive -goals.

Where "Y" equals "X", indicate five points in Column C, and where..

-;1

"Y" is greater than "X", indicate two points in,Column C.

d. School Status Report Profile Rank of Goals

Add columns A, A, and C to obtain this value. Place the sum

gat

in Co D.

'An additional priority profile of goals can be obtained from

the school report by listing Goals I through X in twelve spaces

71
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lly on a page. The following chart suggests a format

tabulation.

OOL STATUS REPORT PRIORITY PROFILE RANK OF GOALS
(Data from Column D)

Highest Priority (Lowest Sum)

Indicate

rank order of

highest priori

status repprt,

goals havi4g t

Quality Educat

those appearin

having the hig

Goal- #

est Priority (Highest Sum)

e number of each goal of Quality Education in

riority using the value figures in Column D. The

y goals to work on as indicated by the school

are those at the top.ofthe-dOlumn. These are the

lowest scores. The lowest priority goals of

bn as_indicated by the school status report, are

at the bottom of the column. These are the goals

est numerical score in Column D.

RANKINd GOALS ON EDUCATIONAL PHILOSOPHY

e. Rank Based Upon Philosophy

Column E: introduces the idea or rank based upon educational

philosOphy: irhis can be accomplished in one ofithree ways:

1) Ray lindividuals list the three most important goals

and the three leastdmportant goals from'among the Ten
Goa s of Quality Education. Indicate that the persons

dot this ranking should put "the student" in front of

eac f, the goal statements and ask themselves' whether

the lie:ze each is a necessary ingredient of formal .

ed ion. Zero points can. be scored'for each high

7 2,
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.

ranked goal (important), six points for each low ranked
goal (least important),,and three points for all other
goals:

2) Individuals can complete the process outlined in #1 above
by placing a-value on each 6t-the Ten Goals of'Quality
-Education ranging on a'scale of gne for the most important
to five for the least important. The mean value of value
insights for all individuals responding is indicated in
Column E. .

Either of these methods can be accomplished_with-individual

handouts or put on transparencies with each participant using an

individual response sheet for his reactions.

3) An alternative method of determining the rank based upon
educational philosophy is a Q-sort4 the Pennsylvania,
Department of Education provided -anexample of an appro-
priate Q-sort in Manual Two: Identification of Critical

Goals, 1975:

The Q-sort consistsoker'-gUmber of statements relevant to
the Ten Goals of Quality Education. Each participant ,

-aorta-0e statements into five piles depending upon the
extent of his agreement with each statement.' The pile of
statements with which the sorter agrees most has a value
of one and the pile of statements vieweeas least impor-
tant is valued at-five. \The other piles fill in the
remaining numbers in this\range. The pattern of sorting
produces data for analyzin the participant's position,
This sorting procedure can a so be accomplished as a small
roue activity using the grou concensus as the basis for

s ting.seatementa into piles.

The total score for each of the Ten Goals of Quality
EduCatiorv.ta,determined by elmmining the value scores _

(Obtained from the one to five valued piles) for each

goal. Each goal will'have a numerical value-determined
by the value assigned to each of the statements pertaining
to that goal and the value of the pile into which that
statement is sorted. On a sheet of paper, the numerical
value of each goal is indicated next to the goal number. .

Then a conversion value is assigned to each'goal and re-
corded as the conxersion value in Column E. The conversion
value weights the data in ,ColdirtnE so that,it is propor-
tional to the numerical weightsk,,,obtained in previous

columns. Suggested conversion are: for

the three most important goals (tho gthe loWest
value scores) and six pa r tjte three leastmportant
goals (thoaehavi highest value scores) using three

points tor all othe oals. .

..

7 3 2.
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The school status report priority profile ranking
demonstrated in "d" canbe compared with a profile
ranking based upon the educational philosophy data

obtained in "e, #3 ". The Ten Goals of Q4ality

Education are recorded -in priority order/to twelve

vertical Spaces by assigning those goals having the

lowest value in Column E at the top of the range
through those goals havingthe highest numerical
value in .Column E at the bottori of the column. '

GOAL PROFILE RANK BASED UPON EDUCATIONAL PHILOSOPHY

(Data from Column E)
Goal #

Highest Priority (Lowest SUm)

Lowest Priority (Highest Sum)

f. ColWnii is a summation of the numbers in Column D and E.

4

8.

In ranking the,status profile scores for the goals or the
a

philosophy where more than one group participates, an

average ore may be calculatedlor-eaeh---goal, and the

goa rankedon status profile of philosophy using this

average.

llie school status report priority ofile rank of goals and

the goal profile ranif6pbeged upon educAt O.al philosOphy may

be inspected-in a combined fOrm.hyusing the information from

,...

Column F. The Ten Goads of Qualily-k&taa6n,are retarded in

.- .--'-

pribriiilorder as indiOhted oh the 'next page:

4.0

J"
1.4
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t School Status Report
Priority Profile Rank

of Goals
(Data from Column D)

Highest
Priority

(Lowest Sum)

Goal 1!

z

Lowest
Priority

(Highest Sum)

L.
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Glil Prgfi/e Rink,

. Based Upon
Educational Philosophy
(Data from Column E),

Goal #

,

Long Range Planning Appendix C:
Analyzing Educational Quality Assessment

Ovi r 11

. Priority Ranking
(Data from Column F)

00

Goal #

The results from the evaluation procedures, when
analySed by school personnel, give a diagnosis of the
school's etrengthe-and needs in the 10 goal areas. For
example, a closer inspection of a Law scolle-,on goal 1,

self esteem, will enable school personnel 'to focus on
those aspects of self - esteem that may have contributed'

to a lower overalloadkr. Subscale information included
in the report and item analyses, available at the
educational quality.assessment office, are means:of 'pin-

pointing' the needs,.

Further information in the'bflhool report shows why
conditiens exist in the school and which of these resources
tend-to be related to student performance. An analysis
of these correlations can suggest clues as to what Sahool
conditions are associated with high scores in a given
goal area and may'suggest some of these rfigNied conditions

that may be changed.

7J
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A unit of the Division of Educational Quality

Assessment is developing means of helping a school

use educational quality assessment results to rank

order needs -- employing results of the school report

and the local education agency's philosophy. This

.unit'is also analyzing the findings of educational /1

quality assessment over the past years and combining

that with research findings suggesting strategies

that might be employed to improve goal adores in.

each areas.

Methods for Determining Areas of
Strength or Weakness in Student Performance:

Areas of Strength
Goals'in which the "School Score" exceeds

the 75th percentile.

2. .
Goals in which the "School Score" exceeds

the upper limit of the "Predicted Score

Range" and is above the 50th percentile.

Areas of Weakness,
1. Goals in which th.e- "School Score" is

below the 25th percentile.

2.- coals in which the "School Score" is

below the lower limit of the "Predicted

Score Range" and is Wow the 50th

percentile.8

PRIORITIZATION: FLOW OF EVENTS

The flow chart below presents the event involved in the prioritiza-

tion process within a school district:,

Formation of Prioritize

District Wide Goals Based
Commitlees'-,Upon the School

T Philosophy

Formation Prioritize Goals

of Building.-.30 Based Upon EQA

-Committees School Profile

Identification

Identification of Related

of Condition

Crip.cal Goa s Variables

Identification Application

of of

Intervention Intervention

Techniques Techniques

8 Long Rana Planning Part I: Guideli

yp Pennsylvania Department otEduc

76
_1k



- 70 -

PRIORITIZATION: EDUCATIONAL QUALITY ASSESSMENT RESULT RELEASE

The development of district goals and philosophy should follow

a prioritization process. Prioritization itself sets the scene for

'interpreting Educational Quality,Assessment results to the publics

a school serv" Chap/ter V:'"Communicating Educational Quality

Assessment and Other Needs Assessment Results to the Publics a School

Serves," presents methods of communicating test results to the publics'

a school serves. Educational Quality Assessment Publicity Suggestions,

published by the Pennsylvania Department of Education in 1974,, is a

helpful resource in this regard. In releasing the report to the publics

'served by a school, the flow chart on the following page would apply.

7 7
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STEP 1

Form a District-wide

Committee

STEP 2

District-wide Committee

Report* on Relationships

Between Goals and

Curriculum

STEP 3 and STEP 4

School Committee Ranks

Goals on-EQA School

Report

STEP 5

District-wide'Committee

Identifies Important Goals

1
Based Upon the School and

'Community Philosophy

STEP 6

DistricX-wide Committee

Produces Final Priority

Ranking of Goals Based

Upon Step 4 and Step 5

STEP 7

Faculty and 'Administration

Review Final

riOrity-Ranking and

mpare with Curriculum

78

STEP 8

District-wide Committee

Identifies Critical Goals

and Writes Report
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ADDITIONAL APPROACHES TO PRIORITIZATION

Additional methods of identify$g educational needs as determined

by the scho 1 community include comiercially available kits. These

include Q- rts, checklists, Objectives, detailed manuals, and other

ditt which uld assist the the goal prioritization process.

f

Needs Assess
11

ent in Education: A
.

Planning Handbook for Districts

State of New Jersey
Department of Education
Bureau of Planning
225 West State Street .

2renton, New Jersey 08625

Iletentary School Evaluation Kit,

Center for the Study of Evaluation
-Allyn and Bacon, Inc.
Longwood Division
Boston, Massachusetts 02210

Educational Gals and Objectives:' A Model'Program,for Community and ,

Professional Involvement

Phi Delta Kappa, Inc.
Eighth and Union
Box 789
Bloomington, Indiana 47401._

School Program Bonanza Game

by David J. Millen
School Bonanza GaMe CorporatiTori---_

,147 Chinquapin Way
Athens, Georgia 30601

.13
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GOAL DEVELOPMENT AND DISTRICT CURRICULUM

Local curriculum is usually deVeloped,from goal derived at the

state and district levels. Then school goals anti program gtials are

considered. Too often, curricula are introduced without assessing

ithe needs and priorities of the district and the specific program involved.

Thut, the first steprin organizing curriculum around, district goals and

needs is to determine current status aid desired direction by answering

the following questions: "Where we have been?" "Where we are not?"

"Where are oing?" "Where we want to go?" "How will we get therm"

"How w ve know when we arrive where we want to be?" This assessment

and goal settiffg'process must nevetfase for.an educational program to
/

remain dynamic.
.

. , .

Goal setting and prioritization processea haVe been discussed at''

f'
length in Chapter II: "The Long Range'Planning Process"; Chapter IV

"Community Involvement in Long Range Planning"; Chapter VI: "Needs

.o.
Assessment IfistrumentS and Processts"; and Chapter VI: "Prioritizing

.

District Goals."

General suggestions in curriculum development include:
4

1. Build some reward system as an incentive to pActicipants. Such

a system can be developed at little or,no cost. For example,

preference can be given for additional pay assignmen auch as

summer school instructionto personnel who write courses. In

schedule preparation, preference can be given to personnel

write courses. Dissemination of curriculum development

peers is an incentive. A small suppdrt fund can be estab

p

for any extra items the staff might desire. Whether this -is
4

7,,
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spent for coffee, dinners, or instructional extr s AO

.important. The involvement of staff in spend g it and avail-

ability,of such a discetionary fund is the/positive aspect.
//

A little'latitude in purchasing can bo,highly-Motivating. In

developing a system, remember thatAtewards shoilld be inherent

at all levels.

2. Be specific with short range goals and-with objectives.

Intermediate and long range goals.can be broader and more

diffuse.- Aativity stateme s should be very specific and

limited to learner bejxavior.

3. Evaluate curriculum continually.. Internal and external.audits

should be included. Feedback from students regdtding career

,practicality is important. Peer evaluatiOns are also helpful.

Try evaluations by peers and/or students in which only positive-.

feedback is noted. While less threatening than standard approac es

to evaluation, this method is none the less a revealing one.
fi

Objective feedback can'be provided.in an internal audit by a

110

district's own staff or by an external educational audit team,,

Assessment should always be a part of the school. planning and it

should appear at the building, team or committee or department;

and individual teacher levels. The total educational picture

should be-monitored for reliability and validity.

4. Thecneed for curriculum chnnge'must be felt by-the staff to

effect.programatic attitudinalchanges in classroom technique.

External f6rces which create change are real and may stimulate

;1111?Itrchapges.' But, the more subtle change initiators of peer

82

.
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involvement, internal motivation to teach more effectively;

coSpittment developed during committee work, and other involve-

merit models are far more effectivg in creating a change in

classroom practices. Teacher attitude deterMines the degree of

success of educational changes. Small group faculty meetings

and. "rap sessions" can be very helpful in building committment.

Such small group meetings can provide a solid basis for peer

`support, demonstration teaching, teaming, intervisitation, and

other supervisory techniques aimed at the improvement of

//instruction. 4

5. Curriculum development committees should have representatives

from various disciplines, community, and'siudents to pfoduce more

objective programs. The, chief administrator should sit dm on the 4,

initial meeting to set the tone and then should let the committee

proceed- usingbrainstorming and other creative thought techniques

to gathef ideas. % Next the -goals and objectives:of,the new prograen

.

4

bust be established. Then the existing program must be reyiewed,
.w

to determjiewhat to ret f, what to expand, and what to discard.
,

The committee should-be-structured so thallpleaderShip and internal

cheks on work prOgres6 arebuat in. A target date for each

stage of the work will be helpful. 'The 'chief administratOr sbOUld'

makeoperiodic suggestions as he deeisappropriare. Assistance

Nould be provided 6 the comm

suppo

6. Chante can

any reasonable area of

-4

.
I : ' .

-------'----------------..i_.....ostered in a OchPol system by icTehtifying_and then

'
-_----

...------------7-----_ '
.

kiorkIng with MOS 1 o are ready to nge. As in
_ .

-ainial supervision, lly agreed upon. the '
_ . _

__-_, ji_ - .

Ic4

.

; 1.

[..0,



period-long faculty mee and other small group approachhs

may be helpful. Support of the ersonnel who want to change

to improved education for students is a ery.positive change

catalyst. The chief administrator should analyze his own

leadership style and then develop a specific plan to foster

NiNpositive edticational chdhge in his district. The plan shout

be shared with district staff and the community so that the

effort becomes a mutual one. Dissemination and success will
tr.

become aelf±reinforcinOt this effort.

f interes

,

Identifying those s in change and supporting then.will

not work for ryone. Where this me hod suits 'the administrative style

leader, it provides on-going fmpetus t4the.change process as those

involved in,it will feel secure enough to speak out abOut how the program

'is working, evaluateit, and maintain a feeling of 'continuity in spite of

changes in technique, content, brattitude.

In summary, fOr successful curriculum and instructional change,

.

concern should be directed toward: the attitude of teachers, existing_

program strengths, locally based needs assessment, peer leadership, and
- A

definite goals and plans to accomplish them.

CURRICULUM DEVELOPMENT STAGES AND FORMAT
_

.

The format which follpws is a three stage proc- or the development-1--,

ecision making is used rather than aof Curriculum. A,corsen(hell

voting procedu increase objectivitrand commitment to theproduct

.andaprocess. Stage completed before Stage II is initiated dud. so on.

p' cram cheekso4insure that th
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agreed upon target dates and goals are met and to insure two way communi-

cation between the administrator and committee members responsiblefor

the assignment.

The forms which follow pertain to luilding.level curriculum. The

same.approach can be used for district-wide curriculum development.

Overlap among the stages is eliminated when the curriculum is edited for

use by the teaoing staff from the committee worksheets.

Curricula-under development should be circulated in working paper

form and given trial runs'in classrooms. Opportunities for additional

staff input should be presented before a curriculum is board adopted.

, .. -----

Even then it should be regarded as a resource and guide for the teacher,

rather than as a definitive, self.-limiting instructional scope and

sequence.
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STATE GOAL:

,

.

SCHOOL GOAL:

et_

OBJECTIVES TO- REAC GOAL:-

(1)

(2)

(3)

-(4)

(5)

(6)

(7)

(8)

(9)

(10)

COMMENTS:.

DATE':

e

-----

I
'IP n

ofi

s.,.....

X 5

4

I
af

Principal .,

Committee.
- Chairierson

.:- .

/

/
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/

. /
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a

c

SCHOOL. GOAL:

Q .

..

.SPECIFIC OBJECTIVE (from Stage,I):

BEHAVIORAL OBJECTIVES:

(1)

(2)

4
(10)

(3) .

(4)

(5)

(6)

(7)

(8)

(9).

--4 COMMENTS: _

f--

DATE:

i

Committee Name

Comm tee Chairperson
. ,
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STATE GOAL:

SCHOO 0 :

SPECIFIC OBJECTIVE:
AP,

BEHAVIORAL OXJECTIVE (from Stage II):%*7

LEARNING ACTIVITIES:

(1)

'(2)

(3)

(4)

(5)

(6)

(8)

(9)

(10) ".

ASSESSMENT.:

COMMENTS:

DATE: TEACHER:.

. -

t

1.

4

,

I
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The plans on the following pages were developed by small Aroupa

during a long range planning workshop as plans of action to implement

a program aimed at improving attitude toward school and learning. The

flow chart idea presented on pages 108 through 112 with target dates

for completion may be attractive to some districts as a workabld format

for completing 8ection 11A."

83
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STATE G

SCHOOL

5

OBJECTI

(3)

(4)

(5)

(6)

(7)

(8)

(9)

(10)

. .

AL: Interest ----.; ho and Learn
----

/

rOAL: Improvl Attitude d School

----------*---

. % .

'ES TO .111:4W11 GOAL: .

,

, Emphasize variation in teaching techn

.
.

uep.

Improve teacher attitude toward schoo

Involve students in curriculum ptanni r
_ _ _

Assist teachers in becoming more stud= t oriented.,

Evaluate students rel6ted to course pals.
. t .

Suppprt parental interest in school.

Foster community support of school 'pr rams.
, -

Develop More flexibleattendance poll, ies

.

(student Avice),
k

,,),,/- < ,

r

Provide more selection of subject ma rial.

SOlicit student input when developi criteria for teacher

selection.

COMMEkS: The agave oblectiveS'are bait on i assumptiop. thaOhe

t , ,

student,. parents and community are c ABOla related tb'the
., .z.. -

schools. ,

.....

1

.DATE:

I

,

Principal

Committee
Chairperson

'

. 4

s

9
r
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SCHOOLGOALr Improving Attitude Toward School

SPECIFIC OBJECTIVE Orom Stage I): Improvement of Teacher Attitude

Toward School

BEHAVIORAL OBJECTIVES;

(1)Develop a "no cost" system of rewards for extra activities.

(2)Provide commendations on a regular basis to-`teachers with copies

on file.
(3)Designate teachers-in district to provide fbrmal.and informal

inservice.
(4)PubZish teacher programs in board report's and distric't .

newslettert.
(5)Provide behavior modification training for teachers.

(6)Encourage teac iinterviSitatipn between buildings and rooms.

(7)Provide PS% avas ilicy Qf administrators and department

chairman to assn t teachers on curriculum matters.

(8)Provide contin us inservice programs for administrators in the

area of interpersonal relationships. %

(9)Encourage peer evaluations based on.positive coraents alone

followed by debriefing sessions,
(10)Insure 95% availability of administrators and department

chairman to visit classrooAs'on request.
.

COMMENTS:

,DATE:

r.

Comm tee.Name

At
ComMittee Chatxpersdff.

o



STATE GOAL: Interest in $0eof and Learning

0

r)

SCHOOL GOAL: D velop positive attitudes related to learning

th 80% of student' body. vvv

OBJECTIVES TO REA H GOAL:

(1) Use item analysis of Educational duality Assessment respafe
vela-tad to Goal IV as basis for evaluation.

(2) 10% deer ase in unexcused absences.

g

(3) Raise av rage overall attendance M.

(4) Increase number of learning tasks successfully completedsby 10%.

(5) Design successful experiences for various levels of learning.

`(6) Develop satiSfied, productive..tqadher-student orientation.

(7}-Apply the continuous progress philosophy and individualization.
-.., a&

(8). Education' climate of classroom willsimproves evidenced by '

50% decrease in discipline referrals:
(9) Student involvement in'ploinhing learning -'incr Bed by at

least 50%. F
.

(10) Voluntary effort -'4elf4paced - Self-directed a motivated,
learning increased by 50%.

COMMENTS:
,

District goal - completion of building goals. .
..

ti

DATE:,

r

_Pralcipol

Committde
Chairperspw'

9,3:
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INTERVENTION STRATEGIES FOR THETEN GOALS OF QUALITY EDUCATION

The twenty-three Quality Education Program Study (Q.U.E.P.S.) Booklets .

are available in microfiche form from Research and Information Servi es for

Education (R.I.S.E.), 198 Allendale Road, King_of Prussia, PennsylV.

19406. .These booklets discuss eact'of the Ten Goals of Quality/Education

, .including possible rationales for areas of effective student.bdhavior. and'

.

related'teaching'strategies.' The Guides to Strategies for Improvement being
F.

.

developed ,by the P sylVania Department df Education will detail suggested

intervention s ategies for each of the Ten Goals.` Resources for'instruc-,

tional me ods not listed undir one of the Ten Goals of Quality, Education

foil This information may assist districts in pro

o the Ten'Goa s of -Quality Edutacion,..

' TITLE

hth RepOrtof the
Int anion 1' Clearing-

house o Scfence and

Mathematic

AUTHOR

am development related

PUBLISHER

LOckard, J. David Ameritan Association for

/ . the antement of Science

//

Croft-NEI PublicationsSets.of Models for Teaching
Math, English, Science, t /

Social Studies

A Sourcebook of Elementary' Henrie, Samuel N.

Curricular Programs and jet al .

Projects ALERT

Independent Study

°e.., _Educational Media

Docent Corporation

.

Trump, J. Lloyd Jr. National Association of

et al . Secondary School Principals

t .,..-

El ments of the Learning
---$

-------

.

. ,Prncess
---

,------ . -

. Quid- Study and Homeliork ,-

Nursery.#chonl and
I4ndergatrten,,

Natiodal EducatiOnS1
Association Publication

National Educational
Association Publication

.

National EducitiOnal
Association Publication

National Educatibnal
Associations Publication



a

Teaching Handwriting

-88
4

4 ,

Andersen, ,Dan W: National Educational
A Association Publication

National Educational-
Association Publication

Teaching High School Science Koran/John J., Jr.

, Teaching Social Studies

rricu s

/Clearinghouse Microfilms.'
#CB00151-CBOO260

; Curriltlum'Materials
Clearinghouse ,Micrbfilma

nB0000l-cgoTo

Curriculum 'Materials
Clearinghouse Index and
Curriculum Briefs

,McLendon,
Jonathon C.

Curtis, Wilfred
M., editor

Resources,which'may assist

National. Educational
Association Publication

Xerox Corporation

Xerox Corporation

Xerox Corporation

districts in iilanning inter' ention

strategies in specific areas of the Ten Goats of Quality tducation,are

,listed by goal.;

SELF ESTEEM (GOAL I).

TITLE

PlaCes,for Learning
Placed for Joy

e

Values and Teaching

Humanistic Education
Sourcebook

Achievement Competence
Training

,human Teaching for'Human:'

Learning: An Introduttion
to Confluent Education

natructiOnal Tactics for
Afifecti Goals

f,

AUTHOR

Sizer, TheOdore

'Raths, Louis g.,

et al*

Simon, Sidney B.

Hill, Russell'A.

Brown, Geprge
Isaac

Popham, W. James

,-PUBLISHER

Harvapeirass

Merrill; Charles E.
Publishing,Company

'Prentice-Mall Incorporated

Research forBetter Bchooli

The Viking Presi

Vimcet



, 4

UNDERSTANDING OTHERS (GOAL 2)

TITLE

Humih Interaction, in) /

Education

' 20 Interaction Exercises
for the 'Classroom

Values and Teaching

Educational Games and

Simulations

Group Probessea' in
Elementary and Secondary

Schools

6 Listening: From,Sound

toe:Meaning

, "Teaching the Disadv/ntaged

A Un andinriantergroup
elations

,0P
,linderstanding Intergroup
Relations: A Person to

Person Experience

Human' Relations

Guide to Strategies fbi[

Improv.ement, Goal II,

Understanding Others

nistic Education
ehook

Gaines fax

r.

owth

,umanizing Mucati

.4),bjectivea

(
I

When ,Eery' High Schobl
*Teacher is a/Reading

TeaOler,

BASIC SKILi.S: VERHA,L

-89-

AUTHOR

Stanford, Gene
et al

Albertson, Richard
D., etral

Raths, Louis E.

et al

Heitzmann,
William Ray

,GraMbs, Jean

Wh4ley, Nita B.

PUBLISHER

Allyn and Bacon, inc.

Learning Resources
Corporation

Merrill, Charles E.
Publishing Company

National Education
-Association PUblications

National Education
Association Publications

A

-National Education
Association Publica ons

'National Education
Akssociatiba%Publications

National ucation
,Associat on Publications

National Education
Association Publications

oNatidnai Schbol Public

Relations Association

4nsylvania Department
of Education

( 2 ,

Sitnon, Sidney B. Prentice-Hall, Inc.

+Cordon, Alice

Kaplan

.Bakeri Eva

,

t
,,,

93 -

Science Research
Associttes, Inc.

Vimcet

A

Nationalducation
Association Publ ations



90

Teaching Reading Package - National School Public

(Kit) .
Relations Assbciation

Analyzing Learning Outcomes

Appropriate Practice
I;

The Teaching of Reading

BASIC SKILLS: MATH 0;0

Teaching Secondary School
Mathematics

The Laboratory Approach
to Mathematics

Baker, Eva L.

Baker, Eva L.

-Vimcet Associates

Vimcet Associates

ViMcet Associates

Henderson, National Education

Kenneth B. , Association Publication

Kidd, Kenneth P. , Science Research

et al Associates, Inc.

Analyzing Learning Outcdmes Baker, Eva L.

AppropriEt4Practice

INTEREST.IN_SCHOOL AND LEARNING GOAL 4

Administering Individualized.
Programs

Classroom Management
Techniques for Individu-
alized Learning

The Individual Instruction
'Handbook 1)

Change for Children

.
Individualizing Educational
Systems'

Individualizing Through

. Learning Stations

Developing Attitude Toward

Learning

Individualizing of

Instruction .

I
1

Individualizing Instruction
in-Sclence.and Mathematics

Bishop, Lloyd

Bishop', Lloyd'

Bishop, Lloyd

Kaplan, Sandra
Nina, et al

. Jr
Vimcet Associates

Vimcet Associates

Evans Newton Inc.

Evans Newton,

Evans Newton, Inc.

Goodyear Publishing
CompanyInc.

Bishop, Lloyd K. Harper and Row Publishers;

4
/ .

Godfrey, Lorraine Individualizing Books,

. L. Publishing Company

Mager, Robert F.

Roues; Vifgil M.

Howes, Virgil M.

LeAr Siegler, Inc.,
Fearon Publishers

MacAllian Publishing
Company, Inc.

.
MamMillian Publishing
Company, Inc._



4

*10

Values and Teaching

I

Anxiety as Related to
Thinking and Forgetting

Motivation Tea and

Learning

Individualizing in Schools

IPI: An Individualized

'Approach

Ihdividualized Teaching in

rl ary Schools .

Teaching Ideas Thdt Make

Learning Fun

Guide toes for
Improvement, Goal IV,

Interest it School and

Learning
_

Humanistic-Education
Sourcebook

vidualizing
ruction

- 91 -

Raths, Louis
E.; et al

Lighthall,
Frederick F.

Gallagher, James J.

Merrill, Charlet E:
Publishing Company,

:National Education,
Association Publication

National Education
Association Publication

National School Public
Relations Association

Gall, Peter National School Public

Relations Association

Stahl, Dona Kofod, Parker Pu blishing Company,

Inc. .et al

Peck, Matilda Parker Publishing Company,

Inc.

Pennsylvania.Department of

Education

Simon, Sidney-B. Prentice-Hall, Inc.

Bell, Helen bavis --Science Research
Associates, Inc.

Developing Individualized Johnson, Stuart R.

Instruction Matgrial et al

Individualized Instruction:
Every Child A Winner

Individua/ixerd. Instruction

Knowledge of Results

CITIZENSHIP (GOAL

Effective Instruction
Thru Dynamic Discipline.

Values and Teaching'

Anxiety-as Related to

Westingholise Learning Press

Noar, Gertrude " -.5 Wiley, John & Sons, Inc.

Popham, W. James Vimcet Associates

Popham, W. James Vimcet Associates

Raths, Louis E.,

et al

Light hall,

Thinking and Forgetting Frederick F.

4

= 9 3

Merrill, Charles E.
Publishing Company

Merrill, Charles E.
Publishing Company

National Education
Association Publication



Classroom Group Management
4

Controllins Classroom
Misbehavior

Coping with Disruptive
Behavior

.Huministic Education
Sourcebook

Unit 1: Observing
Behavior (Kit)

Unit 2: Increasing

Behavior Mit}

Unit 3: Decreasing
Behavior (Kit)

Unit 4: 'Creating New

Behavior (Kit)

Unit 5: Implementing
the System (Kit)

Observing Behivior

Increasing Behavior

1

Decreasing Behavior

Creating New Behavior

Implementins'the System

Discipltne

HEALTH BAITS (GOAL 6)

Working Paper - Guide

to Strategies for
Improvement, GoalVI:
Health Habits, 1975 .
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1.

Davis, Jean E.

Nati011al Education
Association Publication

National Educalion
As#ociation Petication

National Xgucation
ASiociatioa4Publication

Simon, Sidney B. Prentice-Hall, Inc.

Brown, Paul L. Research Media, Inc.

et al

Brown, PaUl L.

et al

Brown, Paul L.
,et al

Brown, Paul L.
met al

Brown, Paul L.
et al

Brown, Paul L.

et al

Research Media, Inc.

Research Media, Inc.

Besearh Media, Inc.

Research Media, Inc.

Research Media, Inc.

Brown, Paul L., * Research Media,, Inc.

et al

Brown, Paul L. Research Media, Inc.

et al

Brown, Paul L.. Research Media,. Ina.

et al

Brown, Paul L.

et al

Baker, Eva L.

9

Research Media, .Inc.

Vimcet Associates

Pennsylvania Department

of Education

4



CREZISVITY (GOAL 7)

The Open Classroom -
-Making It Work

'Learning Centers: A
Practical Approach

Arranging the Informal'
Classroom

Center Stuff for Nooks,
---' Crannies and Corners

Creative Math for the
-Ybilhg Child

Creative Science for the
Youngipild

Kids' Stuff, Intermediate-
Junior

Kids' Stuff, Kindergarten
and Nursery School

Kids'. Stuff Math.

Cornering Creative Writing

Kids' Stuff,:Primary Level

_ The Kids' Stuff Activity
Cassette Tape

The Kids! Stuff Activity
Record

The Learning Center Set

PuMk s, Pinwheels and
Pep ermint Packages

- 93 I-

Blitz, Barbara

A Practical Guide, to the.

Open Classroom

Art Education. in the
E.fementary School

Creativity

Forte, Imogehei:
-et' al

4
Forte, Imogene,

et al

Forte, Imogene
et al

Forte, -Imogene
et al

'Allyn and Bacon, Inc.

Claremont Educational
Resources

Educational Development
Center

Incentive Publications, Inc.

'Incentive Publicatidas,'ftic..

Incentive Publications,. Inc.

Incentive Publications, Inc.

Forte, Imogene Incentive Publications, Inc.

et al

Forte, Lii.igene_ ----'Incentive Publications, Inc.

et al

Forte, Imogene

et al

Forte% Imogene
et al

Forte, Imogene
'et 4.ai

Forte, Imogene
et al

Forte, Imogene
et al

Forte, rmogene
et al

Incentive Publications Inc.

Incentive Publications, Inc.

Incentive Publications, Inc.

Incentive Publications, Inc.

Incentive Publications, Inc.

Incentive Publications, Ine.

,Campbell, David N. Kendall/Hunt Publishing
Company,

Lewis, Hilda

Torrance, 'E. Paul

10

National Education
Assogiation Publicaiioh

National Education Council



Creativity: A Way of
Learning

The Gifted Child in
the Elementary School

InformaL Education, Open
Classroom Provokes Chalige,-

Controversy.
31

The Open Classroom

Guide to Strategies for
Improvement; Goal VII,
Creativity, 1975

Independent ctiviitiWr'

for Creative earkians,

Opening Classroom Structure Baker,

94

Gallagher, James

Kohl, Herbert R.

Darrow, Helen
Fisher, et al

VOCATIONAL DEVELOPMENT (GOAL 8)

Guide to Strategies for
Iprovement, Goal VIII,

C reer Awareness, 1975

Eva

APPRECIATING HUMAN ACCOMPLISHMENTS (GOAL 9)

Values and Teaching

Guide to Strategies for
Improvement, Goal IX,-
Appreciating HuMan
Accomplishments, 1975

Hubanistic Edutation
Sourcebook

Raths, Louis' E.,

et al

`,Simon, Sidney S.

PREPARING FOR A CHANGING WORLD (GOAL 10)

Schools in Search of MacD/7/41d,' James

Meaning B. 'et al

fAchievement CoMpetence Hill, Russell A..

Training

I

.1"

. ,

National Education
Association Publication

National Education
Association Publicatio

National School Publ
Relations Associatio

New York Review

Pennsylvania Department
of Education

Teachers College Press

Vimcet Associates

'Pennsylvania Department
of Education

Merrill-, Charles E.

Publishing CoMpany

Pennsylvania- Department
of,EdUcation

,Prentice Hall, Inc:

Association for Supervision
and Curriculum Development

4

Research for Better
SiChools, Inc.

;
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PLANNING HOW TO GET THERE: ORGANIZING CURRICULUM

AROUND DISTRICT GOALS: SELECTED REFERUCES

Alberty, Harold B. and Alberty, Elsie, jr.,.Reorginiza4 the High School

Curriculum, The MacMillan Company, New York, New York, 1962.

Cawelti, Gordon, Vitalizing the High School, ASCD; Washington, D.C., 1974.

Doll, Ronald C., Curriculum Improvement: Decision-Making and Process/

Allan and Bachn, Inc., Boston, Massachusetts, 1964: ' .

Ellena, William J., ed., Curriculum Handllook for School Executives, RASA,

Arlington, Virginia, 1973.

Foshay, Arthur W., Curriculum for the 70 s: An Agenda for Invention, NEA,

Washington, D, C., 1970.

Hass, Glen, et al, Curriculum Planning: 'A New Ap oach,--Ailyn and bacon,
--

Inc., Boston, Massachusetts, 1974.
-

Kaplan, Bernard A; Tecker, Glenn, an Barnard, Betsey, Goal Development in

Education, State of New Jersey, Department of Education, Trentqn,

New. Jersey, 1974,

Leeper, Robert R., Curriculum Decision tial Realities, ASCD,

Washington, D. C., 1968.

Macdonald, James B. and Zaret, Esther,' Schools in_Slearch of Meaning, ASCD,

* Washington, D. C., 1975. -.

McGovern, E. Gaye, "Developing the Resource Unit," eXe7Cglc Curriculum

.
Materials Clearinghouse, March, 1975.

Payne, Arlene, The Study of Curriculum Plans, NEA, Waa ton, D. C., 1969.

Roberts, Arthur D., Iducatift9. Innovation: Alternati An Curriculum

and Instruction, Allyn and Bacon, Inc.,'Boston, chusetts, 1975.

Trump, J. Lloyd, and Miller,.Dielmas F., Secondary School durriculum

Improvement, Xllyn and Bacon, Inc., Boston, Massachusetts°, 1968.

,15.Action Learning Schools, NASSP, Reston, Virginia, 1974.

Unruh, Glenys G., ed., New turrliculum Development, ASCD, Washington,

D. C, 1965.

Unruh, Glenys G. and Leeper, Robert R., Influences in CUrrAculum Change,'"

ASCD, Washington, D. C., 1968.

, What Are the Sourcy of the Curriculum?, X Wiington, D. C.;

1162.

Wiles,, Kimball, Strategy andCurriculum Change, A$CD,' Waington,D. C.,

1965.
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Wilson, L. Craig, The Open Access curriculum, Allyn and Bacon, Inc.,
Boston, Massachusetts, 1971.

Zenger, Weldon Ft and Zenger, Sharon K., Writing and Evaluating Curriculum
Guides, Fearon Publishers, Belmont, California, 1973.
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STATE EMPHASIS ON c3gRicuLum

State school regulations governing _long range planning were

unanimously amended on Fiday, March 15, 1974, by the Pennsylvania

State Board of Education.-The mandate now speCifies:

§ 5.151' Long-range development plan.

Every school district shall submit
to the:Department of Education for approval
a long range development plan-in such form
as may be reqUired by the Secretary of
Education. This plan shall be based upon
the'findings of Educational-Quality Assess-
ment and shall include but not be limited
to: a statement,of district goals and/or
objectives, evidence of community involve-
ment, a plan for affirthative action and
equal rights, a descriptick of physical

"/- facilities, population prOjections, evidence
of inter-district coordination of activities,
financial data about the school district and
a description of supplemental school
activities.

.§5.152 Participation.

Participation ip the development of the
long range plan shall include but not110
limited to administrators, teachers, students
and community persons.

§ 5.153 Schedule.

(a) The Secretgry of 'Education shall develop
a schedule lor districts to submit, long
range plans coordinating this schedule
with-participation in its Educational

'Quality Assessment program.

(b) For faildre t& submit the plan as

. scheduled, the Secretary of Educaxion
may take any of the fp owing-aciions:

(1) Withhold any or a -of the

instructional subs dies due
such district.

103
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Withhold b ilding subsidy.
;.4

(3), Deny the award of any state
ar.fideral discretionary or
incentive funds available
to the department.

(4) Withhold app of requests

for curriculum exc ptionsand,
modification of sc ool schedules,
as provided for in the Act'hf

July 30, 1969 (No. 10),
(24°. S. 15- 4504).

1 ,

In preps:ring guidelixs and forms ti implement the State -Board

. ,

of Education regulations regarding long range planninglin Pennsylvania
N

some areas were retained from tbe,1967 format and 4other areaS were added.
,

I ..

.% -
The (emphasis now is upon-educational program and, supporting services

il

#

'rather than upon school facilities, demographic data, and financial

projections. The chart which follows summarizes the differences between

the new and prior long range planning guidelines.10

Nr,

9 Pennsylvania Bulletin, Volume 4, No. 17, SatUrday, April 20, 197

pp< 762-763, and Pennsylvania State Board EpAcAtion,

Curriculum Requirements, Chapter 5, Section-1°A51

10 4Aipted from Chapter II, How To Do It, a working paper distrib

in $.0ptember 1974 by the" Pennsylvania Department of Eduta

1 3

4

ed
ion".
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NEW dUIDELINES . PREVIOUS GUIDELINES

)
1. Major Emphasis

-EduFational Programs and-Servides -School Facilities

."2

2. Time Requirements
-Five Year ProjeCtions _ -Ten Year Projection
Three Year Update (tied to -TWO Year Update

EQA.cycle)"

- S

3. ,eporting Format.
ecific forms designed Xo require -No prescribed reporting format
only summary information
. .

-No recommendation:for brief
reporting, rather than long
narratives ,

4. Directions for Coirpletion

-Specific statements to be answered *.-Rather looselysdefinea

4

5. Con

- Community Involvement

-Administra;ive Unit
- Staff Development
-Pupil Enrollment' Projections
-EducationS1,Quality Assessment
- Equal OpportUnity
-EducationaPPrograms,

rlpices (four sub-sections)
of Facilities

ance

tents
- General' ntroduc

Admini trative it '

Exist g School SyStems
Educa ional Program

-Communi y Growth
Popu ation
Iran portatlon
Serve ces

- Schoo Facilities
- Finance

- 6. Community. Involvement /

- Required -Reco

- Reported. by EQ

district goa s

7. Educational Program
gals -and -Rep

d

8. Review Criteria

-Written criteria for PDE staff -No
-Disseminated to districts '

9. Guidance & Support

- Assistance & advice available. from" '4
, pi and PDE

- Intended to help district develop
plan that.will be ac eptable

7intended toAleIrdistr ct achieve
district-determined plan

4

ended but not *rAuited

rtad by subject and/or
partment areas

written criteria for PDE staff

ne

.

0
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PRQCESeAPPROACH

/A
/The'Pe nnsylvania Long Range Plan emphas zes the, planning process
, J .

rather than the plan itselkr,.the produc While the plan submitted to

. .

the Pennsylvania Department of Ed ati n is an outcome of the long range.
,

plan 1 protedur1, anot er valuab outcome is the examination of dis-

trict needs a;syste tic man

The- inVolvemen

involving input from many sources.

s a school diStricOserves in goal setting,

the'examination o ssessment measures to augment the Educational

,, Quality. Asgessm

and the development'dreducational programs to meet specific, nee

should.become integr4l partSeducational decisionmaking at.the loca

conducted iY)the Pennsylvania Department ol \Education,

I

4

t
i ,

level, not 'because the long range plan was
*

mandated, but because the 0

, .

.

process of preparing the plan enables the school distrfctto adapt a
.

. ,

.
..,

systematic approach for change to educational need, andtlocal administra
. 1

e . ..,- ,

tive style. The emphasis upon student need as a' basis forpfOgtam

/
.4; , . 1

selection and facilities planningAs a major objective of the new format.

,i
,

;, .

1 044

ItAcompleting each of the nine sections of the'iong range.plan,,eacb ,

, district will go thtough.six ste ps I.7., esta lish where the schoolFirst,
.t; . /

distriCt nis at the present time. Needs assessme such as Educational
.

[

i

Quality Assessment questionnaires, and longitudinal%Standardized testingK''
..,

. .
.. i / ,4 .

programs 'Should be inCluded. Secondly, determine where the district wants
-

to be in District administrative personnel anti the board
,

. ,

determine this afeer exams ingavailble resources. Thi#31Ylvthe expecra-
.7-

th
tions of'the schoOldistri t's consumers must bedektked.__Mhis, its a'

collective goal etting_ rereaUe to,be effected by teachers, support
- a

staff, .01timunity, and striftnts: At time expectations will.divergekfra
('

0
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-the direction in which a district is headed. Per

adopted the Ten Goals of Qualty Education as district goals. .Ii"-this

. .

I.

a

i

K,

a

reallY what the-consumers of the educational prOgram expect? ;Should

.-.Ar
Additional goals. be formulated to accurately reflect local desires?

e,
..

,

. .

,;.
Fourth, consider the implicstions the defined expectations have-upon

the multip

educationa

What,impac

what ways

lesystems of which the. school district is a Part. ,ftlitical,
1 '

1, administrative, and social systems must be taken into account.

t will the defined expectations have uppn these systems? In

can these sy.stems.assist in.effectuating the desired goals?

4

Fifth, consideration must be given to a step-by-step analysii of the

programs necessary to achieve - the goals. Finally, criteria must be

established for evaluation'sd that the district will know whenthe desired

have been accomplished.

=t
The preceding discussion

prodess can be summarized in

1.- Where are we dow?

of long range planning as a balanced growth

the followinequestions:

1-

- 1

--k

2. Where does the district wish'to, be five years hence?

3. What are the expectatIons,and negds of the community, schoOl

4 staff, and `students?

.

4. What implications do the above have upon the systems of whiCh

. the district is.a party?
4

5. What do we have to do to achieve them?

6. .How will we. know when our goals arereached?

1

"-.STEPS' IN PREPARING THE LONG RANGHZPLAN

; 4

There is a role for everybne in p ring, for' the loin range plan as

it is presentlyeatablished. 'Professional organizations; community persons,'.

i09
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-

e

teachers,.board, ntermediate unit'and Pennsylvania Department of-
/

Education staff 41 haSte a part in carrying out the planninioprocess.

The superintendent's responsibility is to put all'these resources together
J

in a manner spited to his administrative style and to district needs and

expectations.
-

Thesection which follows outlines elements considered by the author

di
to be basic to'the success of the long range planning process, not only fin.

preparing a workable plan but in- bringing about the identification of goals

and prog rams for changtafter a careful analysi siof.educationa
!

.

eeds at

It the local level. ....

.

,

Long Ragge Planning Coordinator

Some superintendents will act as theieown=long range planning

coordinator.. Others will appoint an'individuaIto,assume-thia responsi-
s

bility. A great deal will.dipenit upon the staff available and the size of

- 1
the disi rict. The long range planning cootdinatQr should have clearly

defined responsibilities. These duties should be disseminated to &tilers''
.

a,.

involved in the planning prOcest to_expedite'commynication and coordiqated
.

.
.

.--

=. progress in long range planning. Suggested areas to'inclUde in the
___---------

t

responsibilities of the'long range planning coordinator are:-.arranging.

. t
.

, .

committees, settling meetings and all related backup,data, public relations

releaesand preoentations,'orientation of all long.rangeplanning committees,
.

. '1* . .

.

editing of writing necessary, for the plan, budget ,management related to
.

40., preparation kof the plan, liaisdn with the community, orientation If profes-
. '4 (1

.. ' _. .

Widnaland nonprofessional ;eaff, dissemination of information to school
. .

boaid. These duties may be shared with the superintendent and adapted
. .

depending upon the individual's skilli and professional assignment. A',

7.1. r.
, 110 .
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1,P
teacher would be effective as &Jong range planning coordinator as would

an administrator. Much depends upon local need and staff available.

'While the actual duties are very flexible and will vary f.rom ong district

to another, it ii universally important to identify this peison early and

rely upon his skills from the beginning of the program. If at all possible,

one'third to one-half of his time should be devoted-to long range planning

during the year preceding submission of the plan'to the Pennsylvania

'Department of EdUcatiOn.

. The School Board

Prior to presenting the long range plan to.the Pennsylvania Department

of Education, the local Board-of Education must formally adopt it as the
. -

legally constituted body responsible forits exectition. Involvemeht,Of the

school board from the notification of a rict's assignment to11,5ong

range planning cydle is essential. The school board should regulaly'review

working papers of the various committees developing the long range plan and

.

have in opportunity to discuss-the progress of the'plan With the,super-

intendent, administrative team and public at large.'`-,-/

.
The Publics Servedby the School District.

Many: publics are served by a school district. Early and ongoing,public

4

relations efforts'wlal be rewarded with understandingof.the comiitmeit to

Ihe long range plan and .the distIict goals it is designed to accomplish.

4
A variety of.apprdaebes should be used to insure public.disclosure of;a11

relevant phases of the long range planning-process. SUggested means of

communicating with the publics served by a school district are discussed

in Chapter "Communicating Educanidnal Quality Asseisment and Other

Needs Assessment Results With THe Publics A Sehniol Serves."
I

4

1.11.
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Community involvement is required in the long range plan as it is

critical to successful implementation of the plan's recommendations.

Before selecting the means of community involvement, reviewChapter 4:

"Community Involvement in.Long Range Planning," to evaluate the suitability

of a citizen's advisory committee to assist school personnel in defining

the goals the school district's constituents value. The community involve-
,

Ment methods employed-should aim at broad participation. An analysis of

the cultural, economic, civic, religious, and other layers of the community

will assist in defining target groups. Not all members.of the communlly

are vocal or organized, yet the school district represent's their interests.

Groups to consider for inclusion in. surveys, committees, mailings,

Hearings, or other means of community

Ad Hoc Gxoups
Adult Education Center
American Association

.^ of University Women
American Business Clubs
American Red Cross
Americans for

Competitive Enterprise
Area Media--Print and

Non-print
Athletic Clubs
Board of Education
Booster Clubs
Boy Scouts of America
Boys Club
Business and Professional
Women's Club

Camp Fire Girls
Certified,Employes
Chamber of Commerce'
Citizens At Large
City acid County Planning

Commissions
CityetiTown

Club
Coalition Gro
Colleges and

Locally

Council

ups.

Upiversities--

involvement arefT,

Community Buginesses
Concerned Citizens Groups'.

County Commissioners
Cultural Ortanizations
Downtown Business Men's

Associations
Elks Club
Ethnic Organizations aza' Clubs
Federation of Women's Clubs

Fraternities
Frontier Club.
Girl Scout of America
GoodwillIndustries,
Historical SoCiety
is sing Authority
Info 1 Groups.

Junioi chievement
Junior ',her of Commerce

IN

Junior Lea e

Ki4nisCrub
League of Women Voters..

Lions-Club
Local Task Forces
Model City AgenCY
Municipal Officials
NeighborhoOd.Agenciec
Optimist Club

112.
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PTA, PTO
Pennsylvania Economy,

League
Pilot Club
Pro rty Owners
Rec eation Board
Relg1.9us Leaders.

Rotary Club
Salvation Army
School Administrators
School Advisory Committees
Senior Citizens Organizations
Sororities
Speakers Bureau
Student Council
Student Organizations

Students

This list should be adapted to local participative patterns. It is

. -

Taxpayers Organizations
Teachers and Other Professional

Organizations
Theater Groups
Title I Parents
ToastMasters
Unions
Ventura Club
Vocational and Trade-Technical

Educ1tional Agencies
Volunteers of0America
Volunteer Programs--School

and Community
Welfare Groups
YMCA
YWCA
Zoning Boards

nOt intended to be comprehensive but is presented merely as a guide to

begin identifying -the variety of constituencies a local school district

may serire. 4

The school district should consider forming a long range 'planning

steering commktee to advise the'long range planning coordinator and the

. .

superintendent throughout the facets of the long range plan. This steering".4'-

committee can funnel information, provide ongoing feedback, assist in plan-
.,

/Ohg sttategy and provide leadership for working committees. As the

principal sounding bpard for the long range planning coordinator this group
. .

should be identifiea/eittly in' the planning process. ittggested4ennel to

include ,ma-the long range,planning itAring cOmmittee are: til,g, superintendent,
...

..

a board member, thelong range planning coordinator, representation from 1:4

curriculum, principals, bpsiness and ether special leadership divisions, a

teacher, a student, tobmunity representation. This grodp should exceed

eight to ten members fort Ximum effectiveness in the coordinating and

I

communicationlunctions. The members of.the long range planning steering ,

113
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committee pay chair variots ad- hoe committees, or small working committees.

,
These would meet more frequently than the umbrella committee and could

p Si
c

.

broaden membership to embrace everyone who wants to work on a given task.

O

Or, this approach could be applied to the citizen's advisory committee

concept. By having working committees focus on areas of individual concern,

interest in sustained'and drafts of the long range plan are written. The

-job of editing the drafts falls to'the long range planning coordinator:

The Intermediate lip

Each intermediate unit has s aff and reiources to assist districts in

long range planning. The.availability of specialists and design of support

services offered for long range planning will vary from:one intermediate

unit to another. Superintendents will find the intermedi e unix.pf

assistance in developing the long range plan locally serving as resources

in needs assessment, long range planing implementa o ,allii.lidison with

the Pennsylvania Department of Education. The intermediate unit can assist

in insuring a flexible, workable plan in accordance with ehe,Pennsylivania

Department of Education reVfew criteria.

114



\THE L0-NG RANGE .PLA-Nds11,NG

FLOW CHART

WHO DOES, HAT?

FLOW CHART OF LONG RANGE PLANNING ACTIVITIES I

The f ow chart on the following pages outlines the major steps involved
in the com etiltof the Pennsylvania Long Range Plan for local school dis-
tricts. Th sequence was worked out during the 1974-1975 school year with
cycle one d stricts. "the sequence and timing allotted each activity can be
adjusted olid ording-to each district's unique needs.. The activities flow
from an e asis upon "where we are" to an emphasis upon "where we want to
be in five ears" and finally to formulating a plan to accomplish the dis-
trict's g is and objectives. Each long range planning section is dealt
with as a' iscrete unit and data for future projections is gathered by
'analyzing each.cempleted section for trends and projected effects on the
education 1 pr ram. The needs assessment process is interwoven into the
completio of e section and emphasizes community input.

Anot er app ach would be to
formu to five year proje tions
define'problem areas ,

examine present cond ons
'state desired conditions
define acceptable standards
'prepare goals and objectives

\e,,,:,..t.

'specify desired actions, conditions and time frame, and
expected results.. . ..

implement the program
.evaluate progress toward desired-conditions.

This-nine step model has been. used in several Pennsylvania districts
wit success. It, requires the extracting of items from the long range plan
which pertain to the various steps and while it-presents a logical flow the
model introduces manYsteps which the author considers superfluous.

The Review Council should consist of the superintendent, the long range
planning,coordinator, a school board member:, director of currirniqm, princi-.
pal(s), teacher representation. Additional representation may be desired

,... .-

(CONTINUED ON PAGE 112) 1-1. a
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AUGUST /09 SEPTEMBIE
.

SUPERINTENDENT

...

''.

Notification of LRP
cycle. .

'Review LRP guidelines

and instructions.

.

LONG RANGE PLANNING
COORDINATOR

, .

. .

..-

.

.
.

BOARD OF EDUCATION
.

.

.

,

PRINCIPALS

.

.

,

.

J

FACULTY

.

s

.

1

../

REVIEW COUNCIL
.

/
7'.

7-.

commamrrr .

.

, 'N,,

/'
1

/

/

..:?
w''

:
.

. .

,

-

7 ,

NIPINTERMEDIATE UNIT

Contact superinteVents
re: Intermediate Unit
support services.

N
iPDE training.

=--/----

.

. '

PENNSYLVANIA .

DEPARTMENT OF
EDUCATION

)

-
.Train

1 16

Intermediate Unit
, staff new.to Lam.

. t- '...,
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OCTOBER NOVEMBER
-n:19 4,7

DECEMBER

PDE training, initial
communication with
board & staff re: LRP.

Form LRP review council.

Appoint LRP Coordinator. ',Receive EQA results.
Prioritization of T
Goals of Quality Ed c.

Monthly LRP status
reports to board.

PDE training.
Prioritization of Ten Receive EQA results.
Goals of Quality Educ
Contact Intermediate Un
Develop LRP procedures. Present LRP procedures

to superintendent and
administrative team.

Gather existing goals &
philosophy of district.

File and code- all

-prioritization data.

LRP Orientation Prioritization' of Ten

.,Goals of Quality Educ:

Receive EQA results.

LRP status report.

Prioritization of Ten -4ceive EQA results.
Goals of Quality Educ.

Prepare EQA release for
faculty.

Prioritization of Ten
Goals of Quality Educ.

EQA reporting.

Activate review. council.

Define role and 'operat-
ing peticy.

A

EQA reporting. Coordinate workshops/and on-site support
services to districts in LE.PprocessoS.,

Author LRP procedure( from districts including
community involvement. Discuss with PDE feed-
back to districts.

a4n superintendents
rrent, LRP cycle.

RevieW"LRP procedUres with Intermediate Unit.

A



JANUARY 110 - FEBRUARY MARCH

Monthly LRP status
reports to board.

fv/

Begin data collection
for Section 5:
Community Involvement

Establish targed dates
for each LRP' section.

'e Discuss community
involvement.

Organize review counci
sub-committees and
'community involyement

- around LRP- sections.

/Synthesize prioritize-
tion' data to tentative

goals &-Philosephf._
*Provide bag here nee
*Begin ata ollection

for S tion 6:
Admini- rative Unit.

definition of community
involVement.

Identify critical EQA

goals. ".

Adapt & publicize *Review and app
Long Rangeplann
procedures.

Prepare.EQA release
for public.

Identify. critical EQA,

Zgoal*. -'if"

Study EQA results for
---pr gram implication.

efiAing,present
educational progral.

sr Receive toz results ./
Identify.-represent tion

sof suggeittOii for
community tntolvement.

ti

4

A

..--

_Support developmenc_of-----

sections 11A, 1111,1101C. _

Identify critical EQA
goals.

Study EQA results for
program implication.

Begin defining present

Begin ,i,argesent) Section
llAtr Educational Pro- .
grams and Services; 11P:
Vocational Education;e6v
11C: Special Education.

'By b iildin & elem.
mid e sc ogl r. hig /

educational program. jhigh school st present
mrhAn1 gpA1a,

Recommend LRP procedurts.
Begin Section 5:
'Community Involvement.
Organize community
involvement from board

dinst ion.
Ne- ...

MI Activate community
involvement.

Prioritization Of Ten

\ Goals Educ.

N N

__-

Examine Section 5 for
trends and projected
effect on educational
program..

..... op' m

sReceive EQA res
'Sub-committee c osi-

tion for LRP:

"Assist, in data gather-
ing from community
sources.

. not

Liaison with PDE.4 Liaison

Kiiirist Intermediate
Unit and districts±in
development of 1.RP
accordance with Criteria for Review.

Assist Interpediate Unit
and, ,distr,i.ct in develop-
ment Of LRP in aCcOrdance.

with Criteria for Review.

orkshops & on.eite 'support servi to'

Prepareasd di ibute
. ion-6,

th PDE
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*Deadline for public
disclosure of EQA. _

'F"

%
.

, . ..,

Begin data Collection for
Section 13': Financial

Information. .d,

led for Section's 11A, 11B,
4..

Begin data collection for
Sectio p 1 .

tent Projections.

and 11C.
"

Coordinate needs assess -

mpnt.
Ekamine target dates for

adjustment.
Begin data collection>
for Section 12: School
Facilities.

4 4

,.
..

Revied tentative goals &

philosophy for district.

,

.

.

.

.

Board adoption of goals
and philosophy for
district.

;
...

-

,

.
I

,
-'

Describe objgctiVes.&
.
activities used to
attain each goal for
11A, 11B, &-11C. :'

. .

,,,

List.strengths & weak-
nesses'proamtIng
continuation /revision
for 11A, 11B, & 11C.

Examine Sections 11A,
11B, & 11C fer trends
& projecte -effect on

educa nal program.

.

,

t

*Begin Section 6:
Administrative Unit.

.

.

S

Identify local tradi-
tions d other factors

that inf ence educa-

*tional prog and

project future act.
. '..4.

Begin 13: egin Sec 8: Pu

E meat Projecti s.

x, e Section 13 or

aZ.c-tion
T1 al Informat on.

..0t

ends & dExamirte . , n o

trends & projected
effects 4.zn educational

- -PinrAmi, - - - . - - - .

Input regarding district
goals and philosophy.

//

.

project
effect on educ io4el
progoam.

Examine Section 11D:
Intermediate Unit, list

' & describe any unmet
needs & project effect
or. educational ("rends
& proaramat.- - - - -

Determine types of nee4s4-
assessment information
needee.

,

district in LRP processes,.
sDeverop Section 11D:

Intermediate Unit with
district LRP,coo;dinar

''. tor* & superintendents

-

Examine Section 1:D for
, trends & projected
effect on Intermediate

.

' Unit services. ,

istribute synthesis of
11D data to districts
for Local adaptation.

:.

I

.

,

. : ..

.
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Monthly LRP st us reports

Project future equal
ienrollment p icy and
student atte dance
patterns.

Begin data collection for
Section 10: Equal
Educational'Opportunities

Begin data collection
for Section 7: Staff
Development.

ACollect cent al office
i and board eeds

assessmen information.-

.Examine equal employ-
ment policy & student
attendance patterns.

Support develop n of Sections 9 klOr---i)

Begin Secti
Educatipna Quality
Assess.-n A

e-exam n EQ 'results
in of ongitudinal
test a 8: father needs

smen./
/

asse

Begin
Fac li

Se

Ex
t mss;

educ

tion 12: School

les.
S ction 8 for

projected effect
tional program.

y elementary/middle
school/jr. high/high
school, list strengths
and weaknesses ofeach
goal.

List actions taken for
each goal & observable

-resulta.

Suppor development of Sect

Collect school needs
assessment information.

Begin Section 10: Equal
Educdtional Opportuni-
ties.

Examine Section 12 for
trends & projected
effect on educational
program.

r$e ect/develop data
gathering methods f
needs assessment.

-

Identify ethnic/minority
roles/participation in
curritnlun, student.
activities &.guidance.

Describe objective 6e,

activities related toy.

Ignftw tigrgrgos
i46Examine. Boa d/eministra-

' tive'policies & prp-
.

cedureseffecting
Section 10.
Begin Section 7: Staff
Developmebt.

- - .
itCbIlect;46emmunity needs

-iesessmenrinformation.

a Assist in data gathering
from community .-sources...

Coordinate workshops & on-

Liaison with

;

Assist Iniermediatte Unit 41
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make recommendations
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,
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oration into usable form

/-

Review Section 9.

,

,
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Present needs asses s-

ment findings- ,Ace
recommendatio.

,
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,

Review & analyze all
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recommendations far
ucational programs.
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personnel services, students, bust-
noes, community or other areas. The
he Review Council should be defined
the long rangi planning process.

Submit LRP to PDE.

./ a

Generally it will provide the basis for dele-
gation of talk force work by the long range
planning coordinator. It can also provide
essential overall direction and articulation
to the preparation of the long range plan by
serving as chairpersons of sub-committees
designated Co complete the preliminary Versions
of each long range planning section. Members
of the community expressing an interest in
various areas of the long range plan can'thami,
constitute sub-committees. The sub - committee

approach sustains interest and concentrates
effort Upon an area of interest to those sett-
ing on the committee. The-dotted line between
the Review Council and the Community on the
flow chart indicates the close working rela-
tionship between the two areas. The needs
assessment process can be largely.drawn from
community input as .the public represents the

schools' clients. The board of education
should play a major role in needs assessment
for the same reason.

.Another approach to community involve-
ment is the Citizen's Advisory Committee.
MoltAdistricts in cycle one drew upon this
method in some form to provide the basic
aspect of their connuaity_involvement phase

of planning.
Sections 9; t1A, Inland Ile have been

assigned primarily to the school staffs. This

was based upon the premise that while the
community, the schools',clients, are in the
best position to state needs, the professional
educators are in the best positiop to deter-

to achieve the defined needs through
.

education& °grams.
The long range planning coordinate=

should be released half time to coordinate.
the loot range planning effort. This pawn

* should work under true directioa.of the
superintendent and should have major rseponsi-
bility for establishing committees, arranging
meetings, deVeloping public relations mat*-,
rlals;. orientation for all committees, -?

coordination of coMaiitee writing and flat*
gathering, cpordinition of community effegto

, .
in the planning' process, preparing updatae
for the.school,board, and editing of tba -

long -range plan section-by-section through
its final board approval andsubnission-to-
thel'eunsylvania Department of Education.

Yhe school board is the legally conati-_
ratite' body responsible for developsant.nfwa

ec tive LRP for
**workable,

'acceptable long range plan.
`review. long range planning committee work is aupi.t'

portive of thicrunceion-ilpt isal`sttritly .

idvisOry natkares Regular program report, -.

the board, Ore:ducat-ion -are .assvIttal.
Public disclosurt and rtoinZniti-Isnrolyesene.

-I are discussed at kength in 51bagters-4 ma 5. ---
M t.

r

12-

f
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46.

REVIEW CRITERIA

The long range plan will be'evaluated in accordance with'specific

written criteria for review. These criteria are included in the section

by. section narrative which follows. The goal of the review crit a is

'objectivity in the long range'plan processing within the Pennsylvani

Department of Education. Districts should be able to devellp acceptab

:long range plans when they are aware ofAhe reyiew criteria frbm the

. formative stages of the planning proce ss.

The,Pennsylvania Depattm ent of EducatiOn has a "zero reject"

philosophy toward the submission Of the long range'plan:2volvement

of the intermediate unit, and where necessary, of appropriate Pennsylvania

Department of Education staff throughout the stages of development of the

6
lbng range plan will insure a plan which is workable and up to standard.

A. district wouldhave to work at not -following the guidelines to omit

community inOtivement; intervention strategies based upon a comprehensive

needs assessment and goal:setting process, or othef sections of the plan.

The review criteria are straightforward. They provide a guide for

t
school districts by insuring that onlSr.the information requested is actually--;

regaredipa ehe long range plan: _Rviewers will dee the review criteria to

6.. '1%

c 4
-f

evaluate the long range plan, rather than using undefined ideas and standards

which could vary'from one reviewer to'the next.. Advance dissemination of

fhe--critetia will enable districts to submit complete plans whiCh meet all
0

.

.111.

stated Considerations. ,

0

:

't
Co%

V t

-41 -
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COMPLETING THE- ,LONG RANGE_RLAN-4ECTION BY SECTION

Districts in the Capital Area Intermediate Unit felt that section -

by' section assistance in completing the -lbng range plan. was needed. this

I.
-,----

,c...

. assistance-vas prov Oed in a series Of iworkshops. utilizing resource persons
-__ \

. .

-,,\
andA.kva:tibus on -site services rendered by the CapitalArek Intermediate

I
- Unit staff. The material which follows represents a compilation ofe,the

input gathered from the Pennsylvania Department of Educationwand other
-

sources during the course of the 1974 =1975, school year. To simplify'

'reading, appropriate portions of Long Range Planning part I: Guidelines-

and Instructions, Pennsylvania Departmelit of Education, 1974,'are inse

prior to the author's explanatory* comments. ,There are thirteen sec

in Long Range Planning Part I: Guidelines and Instructions. The firs

four sections are broad directions which apply to- completion Of the

remaining nine sections. They.are presented first to provide background

'information. A section by section presentation.includiagxplanatory

cotments:follows for sections five through thirteen inclusive.

'Attachments can ,be added to the plans to assist the Pennsylvania

Department of-EducatiOn readers in gaining the-tqal picture bf Tdistrict.

Be clear and concisewith.any attachments.

COpy which follows, -its Dual Go+hictype face quoted directly from

Long Range Planning, Part",.1: Guidelines and Instructions, Penns y lvaftia

DepartMeUt of Education, 1974...Copy apkaring in Sciupt type fate is"

`quoted -from Long Range Planning Review Criteria, Pennsylvania Dfpfrtment

of Education, 1974. Copyappearingin LetterGOVAC type face-is explanatory

material.



or'

sr

- 115 -.

Section r: I rit rod uct ion

"Planning" is a term farril Liar to all school. board members- and school

administrators. Currkulum development, 'purchase of supplies, recruitment;

utilization of staff and.construction.of bu.dgetS all _involve elements of

planning..
'

The financial res$urces of schools are usually limited. OnJy through'

------sottrtd-long-range ptanni;i4g can a board of education be certain that morpes

will be used wisely to-meet the needs of complex and varied educational

requirements.

*, Long-range planning, is a logical continuous process used to determine

As n ds and,Orojected progr5ms. KeepingApacevith community growth and

de elopment is an important part of that process. Close cooperation and

.
interchange of ideas should be Main-fained between local,' county and regional

Dian ing commissions and schodl peryinnel when, preparing the long-range plan.

,
. .

.

,-

S ool officials should.prepare thelong-range plan. School personnel

snould b a position to know the types of programs needed and the tacit-

' ities best suited to implement those prOgrams. The plannDag activities
will familiarize school personnel with many details of the school and .,

community that will be lost f4 ttle-task is delegated. Professional- (i.e.,:

intermediate units, chambers of commerce, county'commissioners) state and

federal agencies, planning commissions, etc.) advice and counsel should be

sought at appropriate points in the preparation of the plan. -

LOng-range planning requires the deVelopmept of 6 process of community

and staff involvement, continuous needs assessment, new and improved ways

of-meeting-needs and a two-way cemmunication 'system between the community

and the school. It-implies a sincere look at what the commUnIty desires

for the schools,:a commitment to support those desires and a determination

of how futureneeds are to be met. The process should help the district

develop the necessary sense-Of direction regarding flexible use of facil-
ities, alternative staffing patterns, continuing professional development

for the staff and alternative learning situations for students.

it is recommended that such planning be based on a process similar to

that set forth In A Generic Planning Process, Model and Manual - Plann4ng

for Educational Programs and Services, f972, Pennsylvania Department of

Education, Bureau of Planning and Evaluation, HarriSburg, Pennsylvania

17126. The use of the procedures suggested In thispublication should

contiibUte considerably toward preparation of the long-range plan.

Sec ion 2: Utillzatigg_of the Plan (CbjectIves) '-

.- .., '',1,
...

., 7 These. guidelines are designed .i"o place.a greater degree of emphasis on A-,. T

educational programs and 'servicep.and to, provide-a-Thm-re-boacise format for

reporting information. Each long-range plan will be used by the-PenasyiYania_ -,

Department of Education,and the school ddstricts to achieve ceftain'objec-__ 2_

tfveS.' The folloWing are major objectives to.be achieved through the

development and use of a-Fong-range plan.- .-
,-.

,-

-

127
a
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1' opportunities for all students
of the Commonwealth.
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OBJECTIVES

Pennsylvania Departmeht of Education

1. To assess end compare each
distriCt's projected objective's #
and program activities as they
relate- to the present status-of.

educational quality assessment
findings.

2. To maintain a profile of the
district's present and projected
plan for educational improvement.

3. To provide leadership and
assistance in deVeloping_and
imprementing educational pr

4. To assure equal educational

5. To anticipate potential school
district problems.

. 6: To emphfsize student needs and
educational. programs as the

basis for siteselection And
construction of facilities.

School District

1. To, provide activities that
reflect the integration of
the Tpn Goals of Quaj ity
Education and the district's
perceived goals.

To develop and maintain a
continuous and rational

planning capability.

3. To provide educational programs
A 4:and-services that reflect the

erne,- .contribUtions of -fhe professional
staff,.students and citizens.

4. To provide leadership in
developing and Implementing
educational programs.

5. To"provide a documentary basis
for future decision-diaking.

6. To_ generate and maintain ',
information that will give.

'direction to the intermediate
unit and the Department of

^ Education in the area of
specialized services.

7. To provide-cialized services 7. To provide &basis for develop-

to school districts in order to ing a continuous information

improve the educational programs. system.
o

Obviously, the list is notall-inclusive. However, it-doet-establish

some broad'parameters for the Department of Education ,and school districts.

'The objectives may,pe achieved through the deveJopmeWapd use of the long-

range plan. Activ4ttes to accompitsh the objectives Oil be dependenf,

.upo rsonnel, budget cohstraints, size and level of program implemenie

tion. Th can be as varied as the Imagination of_those persons

implementing the programs stated in the long-range plan.

a

'ection,3: Defimiti4 of Terms
.

.

To clarify the terms used in the guidelines, the foTowingdefiiAlli.ens

are Offered to assist the school district.
s,

1. Goal - Broad -statement -of educationally desirable attainment,,
The ultimate purpose for providing the

RrOgram.

123
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2. Subqoal, - Statement(s) of edOcatsi,onally desirable attainment. .

. ' llsually of i r emphails than the goal. Sub9oals
. may be stated as par of a larger goal. '.

3. Objective - A measurable outcome based on performance and leads
to attainment of a subgoar or goal:

4. Activity .= The method or approach designed to involve. students,

teachers, administrators, etc. in order to measure

the progress toward achieving an objective.

5. Planning.Capability A school district's abilify to develop
and implement financial and educational
activities that will lead to the attain-

. ment of their goals.

6. Specialized Services - Those services that may 40 requested or
.pFovided_by the intermediate unit, the
Pennsylvania Department of Education,
private consultants and agencies or
through specific state or federal grant.

7, Adyisory Group - A committees) made up, of across-section=of
the community and established to give
assistance and advice to school district

professional personnel..

8. Critical Goals - Those goals of the school district (educatiOhal

quality assessment goals or school district,
'goals) that have been identified as priority_
goals to receive the emphasis in Tong -range

planning and prOgram development.

Section 4: General Information Instructions

12,

Directions for Completinq'Lonq-Ranqe Plan

1. The "Long-Range Planning(' guide is'divided into two parts:

Part I - Guidelines and Instructions and Part II - Forms.

. Sect
s

o through tout of Part I are introdufory.

3. S tions-5 through 13 in Part I provide a narreflve explanation

to piete the forms in Part,11. All.Part 1 materials should

remai in the permanent possession of the school drstriet and

should not be submitted with the long-range plan. These guide-

lines and instructionsshould be read carefully before the school

district begins to develop ,its long -range

4

4. Sections 5 through 13 of Part II, containing the'forms for pre-

paring the long-range plan, should be completed and 'submitted in

'quadruplicate to: Bureau of Planning and Ei/aluation, bepirtment

of QucptiOn, Harrisburg, Pa, 17126. One additional copy should

64-f6rOarded-liethe.1414141,41-prinediate unit office.
tow..

I

123
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5. Where additional pages are required to complete'any section

or sections of Part 11, such additions should bearranged and
identified in proper numerical sequence (e.g., Section 7 - Page

2; Section 7 - 2a; Section 7 - Page 2b; etc.). Permission

is grarike. to reproduce any part, or parts, of the "Long-Range

Planning" ,uide to meet individual school district requirements.

6. Special att ntion is"directed to the information-contained in

' Appendix C concerning the'analysis of educ6ponal quality

assessment data.

7." Appendix B provides optional formulas for projecting pupil.

enrollment,

Format for Submitting Long-Range Plan

1. Four copies of the long-range plan should be submitted. Each .

. copy should be securely bound in a soft, two-piece cover

utilizing three-hold, horizontal format4(II" x 84"). Do not

use plastic or spiral binding.

2, Each section of Part lloshould be arranged in numerical sequence.

The identifying cover sheet, (Signature Form), provided.in Part

II, should be completed and placed et the beginning of each ,copy

submitted. ,Signatures will signify that thejong-range plan has

_been approved-by the superintendent, the board of education and

the advisory committee.

3. _A table of contents section (excluding appendices), similar to

.
the sample kovided for Part II, should accompany. each 'copy of

the long -range plan.

4. If questions arise, or if ass,istance.i,e needed' in the preparafion

of the'plan, the school district should contact the Intermediate

unit officebr, the Bureau of Planning and EveluafP6n,,Pennsylvania

Department of Education, Harrisburg, pa,. 171.26 Telephone (.747)

787-7372:

Updatihq Long-Range Plan

1. Periodic updates of the tone, range.planshouid be completed,and--

,
submittedeft fhe same manner and format4as described above. Any.

update of thetong-range plan (complete plan or individual:

sections) should contain a new signature, forms
..

1

2'. Updates are related to the district's three-ye& etkicatiOnal

qUaiity'agsessment cycle. Other update may be made as needed.'

or required% Each update should.reflect'a five -year' projection.
.

.. .,

Section 5 Community Involvemen
4. ' . ':.11,.. - .' JP! .',-V . 1. ;--,,; 4,, Ar,

.. ,i'..,

Community,ihvolv ;.regar-li'. twr co-dAn 1 j,;,, oganizatjqm: govern=
4.

-, itizen groaps, -t'strict.dIployes, students.......y.

concerned group she be given' .fin opportun!pty,to:
raal-pepreVenfff.

parents or arty oth
.

Itit .
r . .

1 , -. 7=".. --'7;"' 0
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a
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.
, It

proyide information for and be aware of the contents of the long-range
plan before the school board makes a final decision regarding the plan.

o. The school board has the obligation to define what constitutes community
involvement based,on local considerations. It is required that this .

definition be made public early in the planning process to insure that

every opport ity is available to all taxpayers and/or their chrldr,end.o

be involved
K

fore final decisions are made. It is,suggested that public

hearing's tae id before submitting the Iong-range plan to the Pennsylvania

,Department of fducation.
.-

e. .

fore pidoeeding with community involvement and advisory groups,
certain generarpoints should be considered:

- Involve a representative cross-section (including race, age,

, sex and socioeconomic status).of persons concerned.

- Establish a calendar schedule for the advisory group and

-/Specifi&goals to be achieved. :.

. ....
- Establish a clear underStanding as to What will happen. .The

advisory group should know in advance what will luippen to, its

advisory recommendations or conclusions: Clarify the legal-

responsibility of the board to make,fnal decisions. ,

.
/..... Keep the group on course and working to complete tasks

--assigned,..- .

A program-of education should be related to the aspirations and . ,

understand.logs of many publicg if it is to receive upport and,effdrts* r a

/

(towardsImprovement. it
. One way of promoting community inycilvemeni in relation to the ¶en

Goals of Basic Educatior(is to report tit results ortheelducationat,'

.
quality assessment to t6e advisory groups and the.entire community.

Advisory planning and study committees can be deYe_toped to-tid in analyzing

the results, determining pridritres of action-, discussing a variety'of ways

to improve the program in otderto increase the levet of student achieve-.

ment in the di4ferent goal areas. ,- -" .

,
',

It'isnecessary'to deterOine what is,6bing Tone in subject area-

actJvities and services now Avided in the program.! Then consideration of
possible means, methods and wdys to secure higher liieets of goat achieve-

ment can be devised. -
,

Members, of citizen groyopt and Utokjoit S should be invited

to particisa*in a
n.

1114341.. 10' " ,

MA w1

OL=ti-
4

Teather workshop meetings for understanding assessmentata and

'testing results:. .

#
-.identification of critical goals.,,

- Task force study sessions for,the improvement 9f 'goal'

achievement: _ . , % _ : _ I
p.
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elits and;citiztglworking with teachers and administrators will

be able to share convictiOh and be fully informedconcerning new program,
developments related to/the pals' of quality education.

Item 1 - Describe briefly the district's definition of community
involvement and the ptocedures'ased to make that'defini-

tion public. (All documentary eyideoce should/be kept
on file in the district. -that verifies this item.)
Indicate the media used 'td publicize your/community

involveMentprocedures. 00,

A

The fact that this is the st section o complete speaks

of its imgortance. -Community invo ent, .the underlying

theme in developing the long range pl. The assumption is

that the,public and the school district e partners rather

an adversaries'. fri the pu ic's interest , each district

must formulate 4 definition of community involvement and
pdbllcly annnUnce ft. Any single aspect of the media. only

gives partial coverage; it is important that the district

take the broadest media approach, possible for announcement I

and recruitment of. community involvement. The essential

thing to consider'is .rovisio of-opportunities for a

persons to be involve. at e phase, if they so.des re.

leersons may come as ind iduals, sit in on boardvor committee

etings,-express -th concerns, work actively on committees

preparing the long ange plan, complete Deeds assessment,

activities; etc. 'ublic input is essential Ito a meaningful

long range pla

Item .1-Vescrtbe priefly the krecess.by" which the c sition

Of the advisory commiftee(s1-was de nmine and how

the 'reAresentative(O were recruited.

,

,The latitude for colialdnity involvement is cleite en '

Chapter 4: "Community nVolvementin Long Range Planning,"

'and Chapter 5: "CoOmUnicating Educ ional
44Asseismen.r%,

*; and Other Needs Sieseent. Results th-the tics a School

ts -sugVested activitieS for community involvem nt--

- in long ran e planning. Ninety-five ercent of.tpelschool

.;i0eiCts 411 the United States have so form of community

tnioriement at present-. This figu 'e includes formal and.infOrmil
, A

programs, ranging from volunteers and PTA to Title landvicational
education advisor councils,. ,Districts areinot being asked*to

do Anything new.' They are merely.beirg-asked to f finalize .

their, relation with the public i' A two-way:co nication

process. By involving 'the pub ci districts l.obtain

better needs assegsMent data, gain understa ing of the

limitations and resourtes-av ilable to ac eve desired oals,

Arid become familiar'with t e.dynamics of he school, dfstrict.

44
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Any systematic recruitment plan formulAted in good faith

to increase comMbnity involvement above its present level in

the district is acceptiple. Every attempt should be made to

provide balanced community input.

tem 3 - List name, address and group or agency represented by;

each advisory committee member. '

While community invoI0ment procedures are left to. the

discretion of the individual school district, a, genuine attempt

should be made to embrace all definable publics served. On the

other hand, not everyone'Who wants to serve on a committee-needs

to be selecte , Districts can select committee members% question-

naire sampling lay leaders and so on according to local needs.

Persons unable t be included on committees might wish to be kept

on a mailing list to receive information regarding progressof

those 'areas of.the long range plan whichinterest,thdth. t

. , . N. -

The in-pate of 'this list is pro ection of the/district from

disclaimers of the type of community i olvethent used in any

given instance. When districts are_askONto document the involve-

ment from iti inception, and.Wprovide some -vehicle fdr everyone

who wishes tt hare some input,disclaimers will arise only,from

lack of Oformation 'rather th4h-from-a'valid lack.af.opportunity.
4 .4

The means by which community inkfolvement is achieved is

entirely" up to the local school diltrict. Long tingeplatining

steering committees, superintefident's,advisory committees and

citizen's advisory committees are some of the approaches which

might be used to achieve communityginput. The membership of '

"these committees is determined by fttthe local distr and can

vary from invitation of selected citizens, to the inClusion of

teachers, administrators,'students, groups active in thesrmunitYv- .--'

, .and individuals wh volurt er, 401,torandom se4ietiaeteChnques.
...

,
. ,

'Item 4 - List the dates and general subject of each meeting.

(All documentary evidence should be kept on fl.le in

the district that verifies thisitem.)

if queitions arise regarding comtheity involvement, work -,

through the intermediate unit and the Pennsylvania Department

Education to deter4pe-tha7appropifateness of the plans

yair'distritt is develOOing for commanty involvement. The

overall objective is,z o rejects on long range.plans.

A will occur where a
plan acceptabl
in Spite of f

.achievingS initblvement

0,0
#

onest effort, has--been made to,make the A.

-to the publlics the school serves *.

ltiwatiistrict may-haVe encountered in

133
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.-

The dates and general topic of. each meeting are all that

is required in item 4. Backup data should not be;"attached to

.
the report bUt\rather kept on file inthe distrfct office.

Dates and topic should be recorded for all types of
community involvement related to long range planning whether

this is in an-open board meeting, as part of the agenda of

civic or -school organization meetings, or'a planned committee..

or sub-committee meeting.
,

fr

Item 5 - DesCribe briefly those conditions that are, prompting-

continuatjon or revision of the present process ofA
community Involvement.

Community involvement isa process itself as well as con-

sidering it as part of long range plannin . Ongoing advisory

groups and specific committees required at their roles be

clearly defined. For example, will the ommitfee be dismissed

once the job of,long range planning is It is- important'

to .establish a climate where people feel comfortable to be in-

-will/6d in the committee work, but involvement should not be
forced. -80lool personnel serving on the committee or as liaison--

o it, should report on an ongoing basis to the members of-the

advisory committeeregarding the problems, suggestions and needs

the committee has and what has-been done about them. Each dis-

trictis.experiences with community.involvement during the tong

range plan preparation will point to Conditions Andica

continuance or revision of.pre e pt ty-invo vemeht policfes

andgrApres, ,,s a 7'

-Item 6 - DejOribe eriefly the projected plans for involving the

community.

N
'It is also critical to include implications for future

community involvement in the long range plans. The objective of

communityinvoniient as the basis for long range planning is the
establiShmeq-orthjs"dialog.as an ongoing function in school dis-v

tri Future plans should be based upon,condttions identified

item5 as well as specifics.regardtng tirget groups and extent

,,,of future community involvement.
:4e .

The,followinggcriteria will Ee used as the7bais for examining "Long

F
ri

Range Planning Section 5: ConinunityIniiolvement" by Pennsylvania Department

of Education personnel.
4

sol

,

., .Sectio t.

,

.. Comm nvotvgmen4 ,

.

/

Item 1 - ts the di.,4tAiett4 di6inition oi.community inyvtvement kepotted?. .

- Ani-bie pkoeedukt4 ion. 01.6.14.,44ims 414,d4inition A.epoatedT, :.*1

i 1 .

A
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Douthedautiption a which media t4.10.4 ua and when

t. /tem 2 -.14
fr
the pxoce66 ion detemm niing.advizoty comMitte

impotted?' Doe4 .the ductiption indicate how th
wa6 detemmihed, i.e., open meeting, ex i.6tin0 bo'

'tion/boatd deciaion, etc.?

- I6 the ptoce66 of imowitmeRt imported?:

Item 3 eve e nape.6, addme646 and,gitoup-aii
been teponted?

30

r

12,6 the ti6t include impte6e6tation Oi 4

"zen6 and distticc employee?

Poe6 the ti.6t ixctud
govetnment agenci .inteithediat

tem 4 Are .the date,6

Item 5

compo.6'

eompd ttion

Y,

an t:4 ate committee

ent.6-

mmaiiity otganization6,,

unit?,

zubject6 o6 each me

Aufth condition6, plcompt,ing- Coritinga4,,,A1664A17-
./pte.6 method oj cammgra.,tylvetVemeAt deScruledf

itepciitted?

the-phoj-etted ptanz ;on invo.f.ving the community b

de6 "bed? .

V
404

e6 thi6 derzcitiptton 4Ttow -ct on64p eta

ezcitibed in Item 5?

t

Vae6 the: de6 utiptio n
m

e cnvoCye-

oed the..46e7LiPtian indicate which teone6

ved?

- Don the deacitiption inacate how (i.e.
heali.6106, 6 oLvey4, etc.) and to what

fact,, pitelivaAtAy tadiCALSZOI6-;
wilt be involved.

ody, open
. 'age& the

cotamun,ity

Section 6- A nistrative Unit
.

sum4ary des4iptflon 0 the'ed injetra
thosci.persons involved. jn,7the development

.The followIng inforinatAph isnAmportantt
,and projecte sratils,Of the school, didik

Thii section proves the r
with background infir6ation re
standing of "each d T

.areas of Moortanae td,the d
is to same oL.the'loial prIO

lye Valuabr
d imp meptation of'/

ry to assess

dt.
-

/

iewers of rang
ted specifically to
formation,noted ndicates.

tr ct and-thus'proyides insight
iyes and probleps7/_

ar
e plan,
e present

plans
.

n under,/
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and

'is m
gra
Pu is

item.

Item

;It graiduate

ss.

,

from'tha most,recent

I'
.

Provides data regarding the size
and of thedistrict. If there'

than one hi tv school a c Oreakdown of

es per buil nglyould be helpful. Form DEAS-21,

Secondary S hool Report, may proyide data fir this

/

/

2 - ApproxAmate,
graduates th

s nearly as possible, the percent/of/
at remain in the community (ayeraTa<of last

e/ .
i

4

O

ttrrta years) .k
" sir 11".;:

A fol f,,gr uatVi' s essential for amean ngfu
-

15rogr m. hisitem presents a good/oPR tuni

nce per onne) to' Contact the communitY. form'

should be develqpedoanorre

auates should respond.
of

survey(' can

ed by 'telephone, consist of randowintery

othyr appropriate methods. Middle Statet

-up data may be/used if it is current.

A

1

Oa

4,

e

igh
led,

or

ssocia

fromleavi

the more oNective the information will

be directed at program strengths ratherrthan

questions,might,be, "Was the educational pr

ingfulr, "What were the courses we were

"How did your toursework relate toc ege, w

`experiences?"

/

o ^ /

a

Item 5 -11oproximate,,as nearly as possiblethe per cent of

graduates 'that go-on to post - secondary edUcational

opportunities rayerageof last three years). 'ts

All.types-411 Post-secondary programs are inc in

this item; nurstn chool, technical training, two'and four

year colleges., Dist *cts should c sider the relationship

of students: going on for further's udy to the curriculum

offeq d in the Aigh ool. Are s udents'adequately prepare

for their post= ndary goals and'Studiei? AAtudS( of'the

ty f peit- secondary studies pursued by studentand,their

r s would be very helpful to a high school in updating

he curritulum. Foft DEAS-21, Public,Secondary School Report,

/may be ofassistance in cotleting this item.

( -
A

s
I -
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Item 4 - Ap'proximate,as nearly as.possible, the per --7of

graduates from post-secondary eclucati- prograft that

return lb the community (avprage of lastthree years).

This.informaqdn should be -as factual as possible.
follow-up survey mentioned in item two will assist in deter-

mining the most accurate figure. Items one, two, three and

.fecir can be pfesented on a chart basis giving an overall loot
at one glance as to the status of graduates in a district

t

If a student liyes at home but goes to'college most of:
the year, he is contidered a member of his home community for

this study. Students who commute out of town td-jobs should

also be counted as residents. If the information is, available,

it may be of.interest to note whether students move out, of
'state, one hundred miles away, thirty miles away, remain 'Locally,

or whatever cHteria is desired.
A glF4

Item 5 Describe:15tiefly the.geographicel features, topographical
features and-the relationship df +hese to the surrounding

;region. Relate this }data .to its effect -on .the!educat-ional

program., /

.
.

CltMate,geography, topographical features, etc, relate to

transportation costs and needs, to. the type,of curricular and.:
extra-curricular offerings, and_in extreme cases to major ',eon-

. .
siderationi.in educating a community!s 'youth. For example, a -

district in Susquehanna County sends elementary studento New

York State on ktuition basis rather,thin bets them overmountainous
roads in the.snow to their own school which is distant compared .

to the New York school:, Considerattonvsuch as siie,t',ural or

industrial land use, iidlation,from cities and-transportation .

centers should also be noted, Some districts must pay isolation

stipends in orderto ggt qualified teachers. 4

Iterti 6 7 Discuss briefly the local traditions and factors that 'have

effected the presentepucational program and project the
effect that will have on future educationalpro9rams in
the school district.

OIL

Cultural and ethnic considerations are among the factors

to include in this item. Fdreign language offerings, transfer

.
of large numbers of parochial pupils into the. igh school prp-

.9ranyfrom their own K-8 program, tailor-made programs such as

trade training by indigenous people for Amish students should

belnentioned. In addition ConsidgrAhe contributions various

.
traditions andgroups make to the enrichment of the educati9nal P'

program. .Preserving local heritageeis a:proper role of the- .

curriculum. There is room for variouvgroups to. retain their %. .

culture while others gain a greater gppreciation °fit, Present

-
. e.'',...

A . . . '°'.'' 137.--- dr
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_
and future impact of_traditions and other local factors

-should be.noted in this item.

*Item 7= Facsimiles ofAhe tollowl..og maps may. be found in Appendi

A. Simily maps should be submitted with this eection.
Please -use the pagination :for each tap as shown in the

exampies.. :The maps are as'fOliows: 7
e-

Map 1.- County.map which shows the School district location.

(Pagination...is: Section 6 page 4.)
0.. .,...---,

Map 2 -. School district map showing political subdivisions, -

major roads, school locations, railroads, rivers:
and other pertinent data. ( Pagination its: Section

6,page5.)

Map 3 - Elementary pupil population distribution. This -,\"

should be ,public and is:nonpublit. (Pagina .1-6.-

Section 6 page 6.0" ----
, f

,

Map 4 - Secondary pupil population dtg button. Ttils should

be pUblic and nonpbblic. (Pagination-is: Section 6

page 7.)

Maps used in the pridr long range plans can be updated

and used. All 'Inaps should be eight and one -half inches by

eleven inches or fold to' that size. Fi9e copies of_a uniform

"Map 1" -may be provided by an intermediate unit for alT districts'

it serves.

Maps 2 and 4 should be coded to reflect public and non-

public enrollmenf. for,example "2 -A" in a squarewould mean

two public students and one nonpublic,student reside in this

grid. 'Any code used should be clearly marked on eacirmap in a

. key. The 'scale may be any size netessary to fit the district -

legibly on a page. This shbuld also be noted in a key. These

maps will show the population centers and trahsportation con-
.% siderations ^in each districts

The folloiang criteria will be used as the basis for examining "Long..

gange.Plau Section b:' Administrative Unit" by Pennsylvania Depaitment of

4
.

Education personnel.

.

SeCtion 6
Adinimatiuttaie Unit

t .
A

*WM 1. PWothe pan' give the numbelt of oaduate4 atom .the mmt,necent ,

ghadwitog. da,s,st

e
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1ter12 -Opez'the-ptan apphoximatt the,Oik cent-oi gkadaate4 wito'%I.tmain

if- e d ammuni t ?'-4Tk i4..6gune 4houtd ngite. ct a e-yea '

avertage.)
- -:

. ,.. ,

, ' .,-
,

. Item --044 the ptan apptoxtmate tht pet cent .oi g4ida.tii40o-,40 on to

pat-Igpdaxy educat054"opPontunitiee. (Thi4 pprsce Ahoutd
.

- 4V- 7 !
11em 4.. Dot4-theptan aPpOZ,imate the'pek cent 66 pb4t,ilieand444 educatton

- ,gnaduate4 Who.4etaft ta,thecommunity? (Thia:.4i0sike 4hout4 ,--

4eiteet a thrtee-yean average.) ,.*, .

,/'.
Item_ . VOes6 the ptanAdeackibe and ketate geogiviphicat ieatutea,:topo-

gAhphicat katuus-and negionat 4.0.-tationakips to the' disotaiep4

educationat pltognam. . .

..

,
Item.6. Nu 'the plan adequately deactibe tocat-tAudition4 and iactou

and negate thue to the ptutent and pnojette4'educationat p&ogum0
. _

Item 7. It44 the pin contain att neeezAany.map4seontaini4 nequike4 data

and.in404niation? (Mape,1 through 4, Appendix 13).

'mite' a three-yea4-avenage.)

Section 7: Staff Development
%

The Improyement of educational services to the children' of the

i:ommonwealth depends upon- the quality of skills and attitudes of those peo-
Niding the-services, whether they are teachers, counselors, librarian's,

custodians,-administrators or otherg: Is- extremely 'important for boards

of.directors.to ensure that the above and all other persons 16 the gchoolg

have both the encouragement and opportaity=to continually improVe in

"professional competencies. The following Items 'should be completed to pro-

vide-ah accurate picture of what is happening now with staff development in

your district and what is planned for the future: x,

Professional and non-professional stiff should be . -

considered throughout this section. The assumption under-'

lying this section is that all staff members should have

in-service growth opportunities in which to participate

at some time. All types of staff development should be

embraced in the items below including: one day training,

planned courses, formal or informal.programi, supervised
bn the job training, dittrict sponsored, intermediate unit

sOoosored, those run by consultants, intermediate unit
staff, district pers onnel, colleges, etc.

Item 1 Indicate the different groups-of staff members from your
district,thet participate In staff development programs

.
administered by the Intermediate unit?

,

-'

\ Item 2-- Indicate the different groups of staff members that 'participate.

\,....Y in schooldistrict administbred staff development programs?

f

133'
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.- All staff groups, served must be-noted. A district may .

wish-'to include the. number of staff members in each group served.

The responses to Items 1 and"2 will vary considerably from one,dis-
trict to another because of differing needs and staff sizes.,

Item 3 -- Please describe he-needs assessment plan or:strategy
. .

employed.byyour district to determine staff development...,

programs. Also, please project fhe type of needs assessment
plan which you.will employ to: erliure that each empjoyee has

the opportunity for self - improvement.

This item indicates the rationale for, the.staff"development

program in operation. It should explain how adistrict-deter-.
mines whether.the present staff development program is meeting

staffneeds. A wide degree of variance is permissible.in needs

assessment. Informal methods such as interviews, suggestion

boxes, and supervisors' suggestions or formal methods such as

interest surveys and questionnaires, planning committees to deter-'

mine consensus of needs, diicrepancy analysis or summarization of

needs noted on performance ratings may be used independently or in

. conbination.

item 4 - Please describe staff-development prOgraMs in which you are

Involved under Intermediatedunifauspices (Item 1). Please '

project those staff development programs which the inter-

me4ia)e unit will be providing in -the future.

A brief narrative.describing the program fs adequate: The

methods by which the intermediate unit and loci district communi-

cate regarding in-service programs should be included. In the case

of- the Capital Area Intermediate Unit the in- service council,

-curriculum council, superintendent's council, in-service newsletter,

and individual,contacts from districts to the intermediate unit all

represent formalized channels of communication between districts

and the intermediate unit regarding staff development prograin avail-

ability and planning. While the 'intermediate unit conducts in'

independent staff. development needs-assessment each year, the pro-

_ Section called for in this item refers specifically to staff

development programs which a district wishes the Intermediate unit

0 provide in the-future. These 'heeds will vary frdm.one district

to another. The Capital Area Intermediate Unit stands ready to '

develop programs on an intermediate unitwidetasis where commonality

of need arises, or on a district by district basis where need are_

-unique. 4his-posturd is representative of -the in-service supportin

the twenty-nine intermediate units in PennsylVania.

Item p - Pleaie'deseribe the staff de4iopment Programs which are

Is
initiated and administered-solely by" our distrktOtem 2).
Please- project the staff development programs Ich the ,' .

School district-will-bp-providing In the- d

.
.

.,

. 140
_ . ., ...
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1411s item covers the same areas as number four with

emphasis upon the local district rather than the intermediate

unit7m=mm"

'Item-6 - Rlease indicate yoUr present and proj ected plan for providing

staff development p'rograms that will be'coordinated.through

the regional In-service council.

The Capital Area Intermediate Unit cdordinates the regional

in-service council. Members represent-teachers, administrators,

citizens, parents, board members, and pupils throughout the inter-

mediate unit. Each district also has designated a professional

staff member to serve as. intermediate unit service liaisbn to the

id
intermediate unit. The local distlipresponse to item 6.should

focus on the communication it prov to the regional in-service

council and to the in-service liaison person.

In other words, this isthe district.plan for requesting

service through thef.eGional in- service cOunctl. In many cases

the regional in-service council is not contiguoils with the

intermediate unit in-service council. Information regarding the

regional in-service count.' approved by the PenAsylvania Department

of'Education is available fr e Bureau of Curriculum Services,

In-Service Unit.

The following rrIte l be used-as the-bas for examining "Long

Range Planning Section 7: Sta evelopment" by Itrins vania Depattment of

Education personnel,

Section 7,

Sta66 Development

Itgin 1 Does ,the pian indicate those ghoup4 that pattLciptite .in-4avice

pug/Lams adminatened by the inteAmediate unit?

.

ttem 2 Doe6 .the plan indi&te those gtou'o.that patticipate..in'211-6etvice

prcogitam6 adminiateted by the LocaL. diAtIcidt?

Item 3 - Ate the/curt/tent in-4ehvice phogtam4 ba4ed orvanIxistAng need6

a.66e6sment plan? Doe6 the projected 4tA66 die2opment-need4
au,e6amint pugum identitcy the nee& o6, each employee ort group?'

Wthe di6tractinvotved in istalfirdevetopment acti4tie4 which ahe

widen intehmediate unit auoice6 (Item 1)! Ha6 the dizt4et-p4o-

. jeCted it4 6utute pug/0mb 10h,4tai6 devetaOment?
,

Item 5 14 the di6tAiat invotved 4t46.devetopment activitie6 which are

in andadministeud Aotety by the diattict (I.tem 2) 1 Ha6

-the di4thictphojected 4tai6 devetopihent activitieethat,eoute

that ag 4ta66,membehs wilt have oppontunittei 04 zetk,imptovement?

Item 6 - Vou -the' plan dhow a de6inite e66ott on-the pant o6 the ischhot 44,4-

-tkiet to kibome invotved with a regional in-4el*ce council 6ot

. 4tati6 development? ,

1.4
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Section 8: Pup!) Enrollment Projectitns

The projection of pupirNenroliment is a basic requirement of any plan
to determine the needs for a-complete educational program and the facilities
needed,to'implement lhatjo rogram.- If a nongraded program Is in operation,

the projections must be rased on chronological age groups. See Appendix 8

for several recommended methods of projection.

Before pupil enrcklment projects are made, certain community factors

should be considered an nalyzed, such as:
-,

- Kinds of business and dustry in the community and any apparent

trends that will affect p ii.enrollment for the district.

Kinds of public transportation the co that willaffecf
-

pupil enrollment.
.

- The types of opportUnjty for employment within the commun

anticipated changes in the employment structure for the c
:

= The types of using (i.e., single unit, multiple-unit, apartments,

etc:) and any ch esthat appear imminent.

- The significant population MObilit within the district.

Item 1 - This is the enrollment data form. sing most recently

completed school year prior to the submission da -as your

base, enumerate___ enrollment by age group for'the previous

five years and project ffieschool district'enrollments for
the next five years.

'This section provides the baiis for determining,the number,

of learning stations the state will allow a given district for

reimbursement when a building program is undertaken. The five

year pupil enrollment' projections may be based upon census data,

third day enrollment figures, or local district policies for.

projection. Consistency from one yearTh- another ti6 the essential

element in providing a realistic data base. Projections cap: be

computed in many ways. The Long Range Planning Part I: Guidelines
and Instructions; Appendix ,13 details methods for projecting school

) district enrollment based Upon historical assumptions for the rate'

of change. The methods shown include: crude enrollment rate,''.

general enrollment rate, the age-specific enrollment rate. Other

methods may also be applied to include retention factors, building

growth, birth rate, etc. To determine the trend with a reasonable ,

degree of accuracy, data must go back ten years. Twenty years

would provide an even firmer basis for projections. future plans

of the non-public schools must be taken into consideration. Also.

Is a parochial high-school about to close? Do a large number of

parochial students transfer,at the'end of grade eight?,,Iq,tuition
going up in the non-public schools to.the extent that students are
transferring to public schools? . .r

142'.
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Special education enrol4menttcan be included under "Remarks".

for item 1. Or, it may be absorbed inthe graded totals. In the

latter case, note should be made of this under "Remarks" for item 1.

Districts may find they are planning building progranfi where.

enrollment is declining. 'Graduates may be exceeding. the number'

'of replacements but older buildings require replacement; or,

consolidation of smaller schools may be necessary. Reexaminatiqn

of district needs may-prompt reorganization of the grade grouping

into a new middle school requiring a building program, renovations,

or additions.t.

Since the passage of the Act 34 (the Taj Mahal Act) citizens

are particularly interested in the basis for projecting enrollment.

Nationally a plateau has been reached in pupil enrollment. This ,

awareness creates an interest in the use of local enrollment trends

as justification for building. Under this act, renovation costs

are not included. This is causing many districts to re-evaluate

.tie possibility of renovating existing buildings. Additions

exceeding twenty percent of an existing building do come under the

Taj Mahal Act. This means the-district must hold a public hearing

before flqing--cont-truction plans with the Pennsylvania'bepartment.

of Education. If the cost of new 6istruction exceeds the total

cost of the building at that time, the ,district must hold a refer-

endum on the new construction. Varibus rule of thumb considerations

used by the Pennsylvania Department of Education in evaluating pro-

'posed building projects also should be considered. For example,

eighty-five percent utilization of a station' is usually considered

as the basis for an alternate bid. 'there is no longer a penalty

for classrooms under standard -size. This further causes districts

to Consider renovation to revitalize existing,schools without worry-

ing about limitations of cost. The Taj Mahal Act provides an

aggregate building exlmnditgre standard-for elementary, junior high,

and secondary'buildings.' This standard is adjusted annually depend-

ing upon the composite construction cast index: .Form DEAS-143,

Summary of Enumeration of Children foi'the School Year, may be of

assistance in completing itam 1. 1144 '

Details regarding Act 34, are available in Basic Educatiori

'Circular 61-75, Baic Education Circular 136, and Reprints of

Senate Bill 8, Act 34 of 1973. Guidelines for implementing

Act 34*of 1973 are detailed in the Baic Education Handbook code

62-100.

Item 2 - Desdribe the present status regarding pupil transfer to and

from non-public schools. Include numbers of children, fre-

quency of transfers and types of transportation.. Projeat

future trends that are evident with regard to these transfers.

This item is a recap in consolidated form of transportation

of non-public students. The number of students and methods of

transport 4district-owned bases, contracted buses, fare provision,

143
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A
s-

private car, 'aid, etc.) are, to be repirted:. Transfitedf
pupils from'public to non-public status should be examined
and the present status and future impact described.

,

The:following criteria will be usedas the-basis for examining "Long

Range Plan .Section 8: Pupil' enrollment" by Pennsylvania:Department of

Education personnel.

"Section 8-
Pap4 EnAottment

Item i - PlEachbot 0114U4 itiguitez ion'the Onev1.ciu4 4ve yew are neatiAtig

and connetate with, peed ant grade twcatinmAts. _
,!

- The pkeaent term emettmelt 'Iiiguie4(inctury4 pke4ehoot cen4u4 by.

age) 44 compteted:

- The pjjected eimattment Iiigutea negect it fte4U4.ti.c,and acceptabte -"

inctea3e on deetea4eA pupil eftottment.
,

,

Item 2 The non-pubti.c f3upit ennatment ca eimpteted and_ coicAdate.6 .atith

C

the pkeacha censuA data and pauent entatiment.4.

. Section 9: 'Educational Quality Assessment, .

. / . .
.

.

Each school district, in developing or updating a new long-range plan,

shall use the Ten Goals of Quality Education as a'basis for developing dis-'

trict goals. Additional goals and/orjub-goals may be added to the listing

for the purpose of developing the long-range plan.
. ..'

r
,

The services of the educational quality assessment priogram have beep'

available to school districts on'a voluntary basis during the past several'

years. It is now required that each,schooi district participate -in the

program. The Programvprovtdesthat each district shall be involved every ,

third year in assessing grades_five, eight and eleven.

, , - .
The results of the educational Oa!' assessment.0811 be used as a

primary source-of Information for the dis ict to assess its present efforts

r:toward-achlevIng the Ten Goals of Quality ducation. This information shall

also bel.glven primary consideratiOn Iri determinTrig futup6 programs and

services.
0

.

.
.

, II

Item 1 -'State the' mostecent year that the school districtopattici-

.pated in the educational quality assessment program:

.

.

!Tem g-- List by goaiv the strengths and/or weaknesses in student

performance that were 1 loafed by the'assestment findings.

(See Appendix Analyx ng.educational q0lity assessment

Information.

144
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Lo al districts, are referred to Chapter 7: "Where We Want

To Be: Prioritizing DistrictGoals," for details regarding

analysis of- -Educational Quality Assessment information. This .

material can-be obtained from, the Capital Area Intermediate Unit

or from Research and Information Services for Education. InOuded-

.are methods` for prioritization based upon the:School status report

and upon ranking goals in educational Alosophy; i,f1d4 of events

for prioritization, prioritization instruments, and supplemental

references. Manual Two: .Suggested Methods for the Identification

f Critical Goals, ri975, published by the Pennsylvania Department

f Education, presents information in the same general areas which'

.will assist local districts in completing item 2. Strengths and

weaknesses can be identified by individual building. Districts

.;

are encouraged to apply in depth evaluation procedures to supple-

ment and aid-in the interpretation of the Education Quality

Assessment.results.

The Pennsylvania Department Of Education will look for an

,awareness of strength and weaknessin relationto what a district

is trying to ,do abbut them, rather than placing-value judgments

on needs or jntervention.strategies.

It is.important to.note:that local district goals may be

p included in developing the long range' plan;

Item 3 T. List b'y goal number, 'the acts ans you hare' taken to improVe

stUdent"performance on one or more goals.

Goal Number , _Action Taken.` Observed 'Resutts

Chapter 8: "Planning How.To .det There: Organizaing CurriCUluM

_ Around District Goals,""will.assist districts in Applyidg
,

,

Educational Quality Assessment to' ttiv curriculum develooMent

process as indicated in item. 3'. .The Pennsylvania Department W.
EducatiOn is deyeloping a series of guides to-Intervention'strat-:

egfes for' each of -the Ten doalsjf Qualitytducatioh. In additiohi..,

Manual .Three: Construction or,a,Plen of'Action,is 'projected from

: the Educational Quaitw,Assessment offioe as. a,sequel to Manual

One and Manual Two ,Researckind rnformation Services'for Education

and intermediate unit Offices:Nye material5flwhich will assist dts- 1 .

tricts in.determining.intervention Strategies ,for areas ,of weakness.'

-Changes observed in students -shOUld be dbcumented by'goal: This

data can be summarized for item 3.
, ,

.

Districts should think 0 terms of Goal Number, Ptanned.

Prograp or Action, Prb5ecter4 Results for a .ffiore adequate
.

pretation of item.3.. , ,

, .

.
,

,
.'

. .-

Ifem 4 - List:apy,unmet-needs 'That may,require the ,assistance of an

. ageFc; Other than the d'i.strkt to improv4:One'oi- more Oats..

, f 1. * : a...
. r

, .'

11 < s."

4
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a

CommunicatiOn with the intermediate, unit can be pf .

assistance in proyiding follow-up for the areas identified

in item 4.,

4

tducating the public,, teachers,'administratot's, etc.

regarding interpretation'and subsequent,application of

Educational Quality Assessment is a major-need: Concentra-

tion upon this areajcan,bring people closer, tneir,

responsibilitieg and. clarify their roles in improving the

441.Jality of education in the estrict.

The,following criteria will be used as the basis for examining %bug'

Range -Plan Section -9: Educational Quality Assessment" by Pennsylvania

-Department of Education personnel.

Section 9

Edudationie.aaatiOA4Aes4ment

Item'I 13bea the ptan:,

Contain the yea4 of as4e,64sment?'
--,,

Identii4khe giiade tev el, 5 v4'4264611

Item- 2 '- Have tlit 4,tungth,6 and,weah4,64e6 in etudemttOtioaance been

,6denti6ied accading to the vtaceduke'vuttint4 in AApiendix,C

,(Anayzing EQA Tnionmation)?

'Item 3 Have. the ob4eAved changes been identi.6iWk

Item 4 - Me the E,4.4ted-needi ',6pec4Lc. enough to low eiiontr

7-

Sectidn,10:, Equal Education'al'Opportunities

One ,of the priorities of
the assurandesof equal educdt
ltie:-public.education sys,tem.

district's effortS toward aCh

of documenting ,these efforts.

ro

the PennSylvapia Department of Educatiom
iOnal oppOrtunities'for all persons Whin
Ae,long-range plan should reflect the
ieV'ing equa(opporrynities and serve assa way

.-.
, .

. .

this
. - .

The detailed direCtions for h section have minimized

Ythe need for eiplanatory comments. Where appropriate, further,

information'has been,prbvtded below. Section0 attempts to

identify possibiinstancts of racial isolation -and pupil

distrfbution iri variaus curricular 'and extra c4rrfcular pro?

grams as well as employment,procedures and counseling?. 7

146-
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a

w.

Item la --.-grox,1111 jaw I I rol Orient gtal: ics by ra ethnie group ,by'

building for he current-school year the fifth, year of

the plan. ,Iriclude data,for each b ding, grade level

Organ i zat ion and, tOta I d i str4ctby group. A 1 so Inc !We'

"percentages for black enroll nta.
,

/ i

districts.0aVindfewer one hundred minority pupils to om-
The Equal Educatidnal 0 ortunities,Office does not/rerre_

'pletelteTi 1a,-1b, and c. Not only are chances of racial

.
isolation slim in such distrtcts,-but this item would become

mereTy/an exercise rather t4:1,a'meaningful examination of pupil

distrfibution. The total e opportunity picture is now con-

sidered toincludein-addition to race and ethnic droup, matters

of discriminatory patterns ini extra-curricular and-athletic

Activities, prov,si11on of bilingual education for English as a

/ Second Language,students,.balanced curricular offerings, equal

unoling practices and related aiNeas% Form DEAS-1059, 1Public

S hool EnrollmentReport, may be of assistance in completing

his item.
7

V . ,,-
/"4-

Atem Tb -, For proposed new, bui !dings and *those. here changes in
,

status or use are proposed, i.e., ttions, abandonment's

, !' and conversions te.g., change _fr;mii) an, elementary to a middle

school),. provide race/ethnic data (Form lb) fol- the year of

' C h a n g i p or opening: to such cases,- a Ito. inc iude data for

existing facilities whose enrollments 'wl 1 i be affected by

the opening, closing, .addition Or conversion..
,

7

jtem is - The prime considerati-44, here is'-"planning for, the elimination
or prevention-of des facto segregation 'of racial Isolation.

Identify any existing proi4ems or racial isolation and pro-

ject a plan for the elimination or-reduction of these.

problems. Respond. In terms of one of the following

,categories: 4'':

,

- No significant enrollment of minority race' pupils.
-.

- There is a sign f

, .

icant enrollment of minority rade pupils e

'which As distri uted lay pui !ding within; an approximate

I thirty per cent variation of the district's minOrity-

'rke enrol lillent percentage per' gra e'span, I .e.; elementary,

middle ?Junior high and-high 'school. (ExaMple: The dis

trict's eterientary,minority race e rot invent- percentage is

twenty-f IVe per cent. , Using the recommended, ±- fhirty- per' .4

'cent variation; the dfstrict't minority race enrollments

may very from eighteen per cent,io thirty-three per cent.)

- Minority 'face iso6f ronAoev exist within the district but'

plans are projected for 'Its etimlnitiAn. and jUstitOcation ,is-

provided i ri `terms of ttme',.,Aistince /64/or relationship'of fl,

the' numberof mrnoritY and majority pupils.
1 ,

1
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Iteal 26- Describe the present-and projected deist t policies and

practices for recruittent and promotipf5 of minority and,women

emPloyeest both profesplonal and no rofesslonal:, Ail, dis-

tricts should develop an afflrmat action plan and state ifs

contents-under the projected program and practices column.

Each plan should include:
,

/
- Statements of district/philosaphy,spolicies and practroes

regarding.the recruitment, employment and promotiOn of

minorities and women..

Specific'steps fo be followed to implement the,plan,

staff recruping,-responsibilities, resources to be used ,

(including colleges acid universities, community groups and

employment agencies) and recruiting techniques.

AfSfipmative action isnot a quota.systeb. Local districts

meet th4'requiremeht by Providing equal-opportunities for employ-

ment and supporting thit with personnel policies and a rationale.

Affirmative action implies the d4trict will:dd something it has

notsdone in the past. In most cases lbcal districts cam practice

affirmative action most appropriately by broadening theiscope of ,

the contacts made to increase the diversity of the applicaht pool.

Over a period of time, the applicant pool will then become more

representative of the,gederal population in terms of minority

staffing in 'genera ,anortn terms of women in administrative posi-

tions, men in pr ary.teaching roles;-ot whafever the'defined need

may 6e.- Ite is the appropriate place to indicate what action,

the distri taking: to insuregreater diversity of the. applicant

pool. A vertising positions in journals.having wide circulation as

well as specific readerships arid'making direct college contaots for

,specialized recruitment are examples of`activ.fties,adistrict might

undertake to implement effirmati,vq's.action,

Once the applications Are received for an.ftilveri$ed-f)bsition

with clearly stated qualifications- and ,job responsibilities, the

best qualified person should be hired purely upon merit related t§

the,ability toperforth.

item 2b- Numerical objectives tobe achieved for each category of

- employees,Auring the life of the plan. (These objectiCies

shckutd be"reflected inthe charts in SeCtion 10 - pages

6 and TO rProgress on the objective should tie examined_

frequently in-terms"\of attainftent and good faith effort.

N -.../ Any revisions should be included in updated plans along

with justification. Provide present and'projecte'd, staff,

, 4,- . empl'oyment statistics' forprofessionalemployeei by race

and sex. '1 .

"13y building" will not aPply,to this item according to a

' memocandum'now in preparation at Equal Educational Opportunities,.

148
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Pennsylvania Department of Education. Form DEAS-616,

Professionaleersonnel Record-New Employees Report, may pro-

vide'data Oplicable.to item 2b.

Item 2c .4 Provide present a projected staff employment'statistics

for nonprofessional ployees by race and se*.for each of

the employment.datego ies indicated in Section 10- page

eight... (Note that,the nonprofesslonal emPloyees figures,

are not required by,bui ing.)

'Form DEAS-408, Report of. Employees Other' Than, Teachers

and Administrators, may provide useful information for item 2c.

Item 3--,The- inci,usiqn Ln curriculum of content and mater = 1$ regard-

ing the history, contr- ibutions'and rores,of min rity.radi,

ethnic groups and women is a,coMponent of qual ty:integrated .

e'ducation.', Describe tee projected objective and activicties

at the eiementary, middle/junior high'and h h.sctioolleVels

for this component: Consideration. should ie given to each

the. program areas in Section'Jia.

:*t. I

Pennsyrvania Department of Educalion,publications which may

-be,helpful in reviewing d4strict curMculum relatedAo,item 3

include:,

f

Item

Ts

-

a) Equal Rights: Ari Intergroup Education 1974:

',..

'b) Images of Women,, 1973. '

.i: 1

c). Training'the Women to.Know Her Place: The Social

Antecedents of Women in the World of,York,

d)' Self -Study ,Guide to Sexism in Schools, 1974.
yi /

A second component ,2',fqiiality integrated education is the

opportunity for students of'both sexes'and from 611 racial/

-.ethnic-grotipsto participate equajly in all school-related

activities. Prime cOnsidehation here is the elimination of

over-concentratLoW of students of one 't-ex,or minority eacial/

ethnic group )n any one activity, othert4n-those approved

by the State Board of Education. Jlescribe present patterns

ofparticlpation and project the district's objectives.'
.r

.'

Thetresponseto item 4 should take

pun rulings sand Health; EducatiOn and

consideration.-.

compliance witn'iecent
Welfare.guideIines,into
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.

item 5 - A tilirdf compOnent'of quality integrated education'IS a 14

guidanoe'counseiing program responsive to th04 needs, of all

students. Prime considerationhere is the elimination of

discrimination and stereotyping In .grouping, tokirse selpctiOn,

testing and career or post -Secondary educet4On choices. All

studentslshould be-encouraged to consider seriously 011 pro-

,
grams of study and to make choices based ontheir interests

.
and talents not based on their race or sex. 'From this point.'

of vley, describe the present counseling program's strengths

-and weaknessesand projected objectives. .

A smal) study group can prepare item Tby examining

coateling practices and by following up,mfnority and women
graduates to deterpine what they are doing. Perhaps,few black

'students go to college ortmany drop out before high school grad.:

lotion. Perhaps male and female graduates are entering traditional

fields and feedback indicates girls wish they had gone, into

architecture or autobody work, orAdys are interested in nursing,

A career-educational program to broaden the horizons, of all stu-
dentS, new course offerings, internship programs j,n professional

or vocational areas, etc., can then be evaluated for the ppro-

priateness in meeting any needs the follow-up study,has 8ef11ned.

Item 6 the success of the preceding components dep nds upon board

and adMinistratlye policies and practices. This section

should include an examination of present nd projected

policies and practices which affect stu nt particlpat ort

-and achievemenf, such as:

-,Polities and practices which.encourage particip4 ion of

minorities and female students in programs and activities.

- Policies and practices which ensure that dispro ortiOnate

penalties to members of any one group do not occur; e.g.,

suspension policies.

- Policies and practices which suppbrt program objectives as

.
projected in, items one, through five of this section.r,

The-following criteria will be used as the basis for examining "Long

,Range Plan Section 10: Equal Educational Opportunity":by Pennsylvania

Department qf 4ducation.pets9nnel.

Section 10 ,

Equat Tducationat.OppoAtunity

Yzgtn 1 12The.pteaent and projected pu.pit.emottmen.tttstatiztios by 0u/ethnic
ion tun& and the -

Axibutiono (*Section
%

° . group by bui4thg con64104,cpmthun4y- pop

4,Mpaa-016 any 4schoot,coatAticti.on 0)t p

10.- pages 1.and-2)
1 15 0, ;=, .a

.*
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Item 2,

Item

i39 -
-

Ptojectgd inter im buitag changed Amu the.impatt on °ther

bui.edimaz and the pujected taciat4thni pupil enk6ttment as

a nea ©6 the intended.changez. (Sectifon .10 - page 3) e!4

Tke ptan identiiiez eaz.ting ptoOtgniz oi naciat izotation and

ojectS various means oli ptevenfing on etuninatbig the ptobtemz.

(Section 10_-, page 4r , .
.

1
.

The plan inctudez pnezent and ptojected iniatmatton teganding the

zchpot-dizttict phi.tosophy., poticiez old practiced ion the tectait

meat and ptomotion oi mtnotitiez and women. The ptan 4hould 'mite

dizcovety oitezoutcez, initial employment pta6ticez antamotion.

I

(Section 1t' page 5) .

.
.

,

.

The pan identiiiez *pent and pro jetted ztaii.emptoyment ztaiz-

ticz by buit&ng, race/ethnic group and sex. The plan tabe4-into

ideltation the anal44i4 oli cuttent 4ta64ing pattennz, iden;i6i-

n o,6 angaz of tnitcat need, iutune ztaiiing needs and

aitability o6 personnel. (Section.10,- pagez 6, 1, and.8)

3 - Doe4 the plan puject objective4 and actixitit4 4egaild,ing minovity

naciatiethnic gtoupz and women -bon the demenbay, middle /junior
high 4choot and senior high zchoot?, (Sectio4.10 - page 9) .

-Item 4 The plan inctudez ptesent patternz oi patticipation in.activitiez

(-
and puject4 the diztract object:Nu bon the-inctuzion-o6 stadent4,-

by ItacialVic group and zex. (Section 10 pa0 10)
A

UnacceptabApatteus oi pantici434ion ate-being'itiminated,az a.

4e4ult olqpicojected objective4. (Section 10 page 10)

Item 5 The inliottmaUon dezmibeS the,ptezent coun4etmg program, i.dentri4z

zttengthz and weakrtezzez and,ptojectz the objectivez dezigned to

etiminate the Ntakneases oi the ptognam. (Section 10 - page 11)

ifir

Item 6 - The pti.r. otc,(16. lAm4ent board and aaanizt4a.eive poticies and

practiced that zuppott on hildet,equat educationat.oppottunitiez

ad they relate to ilemz bne thnoUgh tive. (Section 10 - page 12) .-

: .

- The plan projects changed and /on addi,tionz toiboand and adminaztAa-

tive poticiez and ptactic,ez that zuppont equal educational

oppontunitiez ad they tetate to items one through 6ive.
I
(Section

10 - page' 121

Section TiA: Educational Progrems.and Serv ices (Goals, Objectives and ,e

Activities -)

1

Each district i;Tesponsible for developing prognems and services that

4:0 will -implement the district's goals and the Ten Goals of Quality Education.

A. statement Of the present .and projecil, goals dr subgoals, objectives and

activities Iprogramspand services) to accomplish these goals shall be given

for the elementary, middle /junior high and sentor high. These goals and

subaals.stiould stress general program ea servicesonderns and not

individual courses, sebjectIme-H-er or maTeriais.
.

40
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\Ai

1
The goals, objectives and activities Shoutd be written in paral lei

dorm so that each goal or subgoat has a corresponding objective and activity

or activities. In addition future prOgram projections shovid indicate who

ig responsibleor implementing each proposed activity (i.e., central

administration, building principal, pupil personnel services director, math

teachers, etc.).
m

-

Careful consideration should be given to the variety of activities

filet can be used to attain the goals and assure equal opportunities for every

child regardless of race, sex, academic standing or career choice. The activ-

ities should'refrect broad'a'spects of tfe basic curriculum (communibtions,

. tine and prktical arts, natural and social science, mathematics, health "

and physical education), special education, pupil personnel services, voca-

tional education., media-services and field experiences. While these activities

should not be highly specific, there sfiduld be sufficient information,to

indicate how the elementary, middle/junior high and senior higti'prog ams and

services relate to each goal or subgoal:

As prbjectpd goals, objectives and activpps arebelna considered,

sortie indication, should'be made regardin§-,thos identified strengths 9r weak-

. neSses that syggesteither continuation &\cevision of the goal, objective,

or activity. A concise statement iMmediate y,tollowing:each'present goal,

sUbgoal,'objective or'activityCould.indicate those specific strengths or

weaknesses prompting proposed action., . .

NOTE: There maybe a few'districts whpre wide variance.exists among

the schools and theWoommunittes at the elementary,_ middle/

junior high or serion.high levels. Such-variance may., require

schools within a-particular level-to blorsidered and reported

separately_rather than considered as par.tpif a composite. If

this is- the -case, those schools thp reflect tl-aS diversity .

shotad-be treated separatelti when.cecording goals, objectives

wand activities.

item 1
(Elementary) - List-the resent goals and ,subgoellS forthe

elementary level. Describe the objectives and
activities being provided to attain each goal or

subgoal. Indicate those specific strengths or
weaknesses that are prompting the proposed
continuation oe revision.

item-2 (Elementary) - list the projected goals and subgoals`forte
elementary level,--Deseribe,ple objectiver
activities or services -1-eare proposed to attain

each' goal and subgoalft/Indicate vho"wiit assume

responsibility f plementingjacb projected

activity. :

item3 (Middle/Junior High) the present goals and subgoals for
4

4 . the middle/junior high level. Describe the

objectives and activities or services being pro-
:vided to attain each goal or subgoal: Indicate

I

those Specific-strengths or weaknessesvthat are.
, prompting the proposed continuation-or revision.

e

.
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Item 4 CMiddle/Junfor Nigh) - List the projected goals and subdOeis for

the middle/junio high level. Describe the= ()Wee- .

tives and. activities or services +hat are proposed '

to attain each goal and subgoaj. Indicate wh .

will assume responsibitity.for implementing ach

-.A- projected activity. i

.
.

.

Stem 5 (Senior High) - List the pregent goals and subgoals for th senior

: -,- high level.- Describe the objectives and ac iviiies

- - - .^..-
or services provided to attain each goal an 541014-al.

Indicate those speci,fic_itrengtht or weaknesses t at

are prom proposed continuation or revis
111
on.

._ .. .

Itemi6 (Senior 09h) - LiS1 the projected goals and subgoals for the sank*
highlevel. Describe the objectives and activities

,,r) or services that are propoSed to attain each goal

and subgoal. Indicate who wilt assume responsibil-

ity for implementing each projected activity.

School performance has been measured for each of the Ten Goals

of Quality Education adopted by the Pennsylvania Department of

Education. The strengths and weaknesses noted by Educational
Quality Assessment should be examined in light of the diStrict .

goals,deVeloped for their long range plan.. District goals may be

added to the Ten Goals of Quality Education. Next, schools must

deterMine.which goals seem most critical. This material will be

the product of the prioritization process' described in detail in

Chapter 7: "Where We Mant.To Be: Prioritizing District Goals."

Once the critical areas have been determined, districts plan

implementation of intervention activities on a district-widi or

building by huilding.basis. For each goa3, documentation should

be kept regarding the manner in which objeCtiyes are met and the

specific activities which lead to -the attainment of the objectives.

Perians wishing specific assistance in goal, objective, and

activity writing should contact their intermediate unit office.

Resources are available in the form of personnel and materials to

assist districts in thisphase of long.range planning.

A course syllabus should not-be Ittached to Section-11A. Only

the broad program goals are niffed. Be certain'to include personnel

responsible for implementing_ the program activities on the long range

planning forms. 'Prepared objectives may be used directly when'they

apply to a district's program, or they may be adapted to fit. Some

type of criterion referenced testing should be considered to monitor

progress in problem solving areas. The Pennsylvania Department of

Education has prepared a sample. page for one-goal indicating-'the

broad type of objectives and activities desired. This.sample page

iLincluded 'for reference purposes.

The Manheim Township school District format for completing

"Section 11A: Educational Programs and Services," is provided as

-a sample. Districts may wish to adapt this format based upon local

considerations.
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-MANHEIM TOWNSHIP SCHOOL DISTRICT.
LONG RANGE PLANNING

197

I. Present Program Objectives
A. ',At least one objective for the program in your department or

subject area should be written to correspond with each of the
10, Basic Goals of Education.

1. Objectives need not be written according-tO any particular
style, however, when possible the statement recording the
objective should indicate an accompli§hment that can be
measured.

2. Objectives should stress our general program and services
not necessarily indivIdual courses. ,

-B. Goals or objectives that have previously been written for, the
program in your.department'or subject area may be usable totally
or in part, however, they must be evaluated and included as they
reflect the 10.Goals of Basic Educatioh:

C. Proposed format for preparing and recording program objectives.

.

. II. Present Program Activities
A. At least one activity should be recorded for each objecti've listed.

On the response sheet activities should parallel the objectives
with which they'are associated.

1. Descriptions of activities should be as brief as poSiible.

2. Abbreviations should be minimized in writing desciptions of.
activities unless well known and commonly accepted by the
general reader.,

.

B. Persons responsible for implemenang each activity (district
administration, building principal, Math teachers, guidance -

counselorh, etc.)should be included with the description of
each activity.

C.- Whenever possible activities. included to support goals should
feature equal educational' opportunities for eack.ohild regardleas
'of race, sex, academic standing, career choice, etc...

D. Whenever possible recorded activities should include field
experiences, use ofcommdnity resources (people and places),

work related experiences, etc.
-f

III. Present Program Materials -4;ad Specialized

A. As materials, eitheebahicexts or specialized materials, and.equie-
ment, parallel inactivity, these Items should"be recorded as an
extension ofthe otilective'and,activity with which 'they ire

associated.

.
. ri
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B. Any basic text materials can be briefly recorded by abbreviating

publisher and title of material if possible.

C. Specialized equipment can _he named without reference to thake,

model, etc. '

IV. "Where We Want Lo Be" ,-PROGRAM

A. Review each program ,objective'recorded under each Basic Goal in

the previOus section "Where Ve Are".

B. On the response sheet indicate the number of the Basic Goal and-the

number of the objeCtive to which you are referring.

C. For each'objective indicate the resulting program strengths or

weakness that you believe might exist to suggest continuatioeor

revision of that.particular objective.

D. If a changi.in activities bv materials might be,considered, record

'examples that you'believe might'assist in reinforcing or revising

the objective.- .

This section will provide insight that can -be used as a base for in-
/.

'service study with staff duting the school term. As department head or

subject chairman your',"overall" knowledge of the subject area must be used

to establish this-base.

a

f 5 6
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Section 11B; Vocational Education' ,

. . I

,
Pennsylvapia.Fa'e accepted the challenge to improve the quarlty of its ,

entire educational program.' this challenge includes the provision of pro-.

grants for art .children.,. ach-school dlstriCt must assess the needs of,its

students and-broi',14dea JO, ad'fange of offeringt. ,One Such offering' is the

program of vocational education. which meets the needs of 0.unique group' of

.students. It is pnesuMed thattfitty,per cent of' the students in:secondary

programs need vocational education to,abtain a marketable skill, by gradua-

tion, The folfowing items should be completed withthe idea that each ,.

district should,$Poyide a quality.prpgram or'is projecting a progr'am fdr

the future. // , ' ) ,' , ,

,*7
rfelvi - Check the appropriate type of vocational' education offering

that is being provided by the district.
. 2

Indicate whether your district "a" operates'itsown voca-

tional.program in a comprehensive high school;. 46" participates

in an Area Vocational-Technical school. "c" utilizes p combina-:

tion of "a"-and "b".; qr "d" provides no program: A comprehensive

high school refers specifically to a school having its own trade

and industrial:shops. Home economics, business. education, and

vocational agriculture, are not considered as courses-which make,

'a.hi§h school program "comprehensive'. Additional vocational

and techniCal courses are necessary to meet this requirement.

Item 1,f you checked item le or item lc please describe,your present

vocational: and nd project the planS for future improve-

ment. (item lc should refleCt only the district portion of

the vocational program.)

Item 3 - If. you checked item td pleaSe describe the district's plan to

provide vocational education for the students of the district.

There are certain factors that should (shalt) be included when projecting

your plans for providing or, improving vocational education for the-studeht of

your school'district. These are: -

,

' - Total secondary enrollment (publicnonpublic).

- Total number of secondary studentS that you project will be- enrolled .

and can benefit from the program.

- Total per cent.of secOndary-sfudeTts who wIll,benefit.

- Total number of secondary disadvantaged who can benefit from the

projected program....

- Total number of secondary handicapped an cent who can benefit

from the projected program.

- Total per cent of secondary dropouts.

15
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- Total per Cent of secondary - students who have requested vocational

education.

- Total per cent of secondary students who have dropped out o voca,

tional programs:

The Charts on the following two pages were prepared by

the Penntylvania Department of Educatioh iko assist local dis-

trict personnel in gathering the data needed to make accurate

program projections.

Q-

{

160
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DATA SOURCES OR
DESCRIPTION OF DATA

total Secondary Enrollment'
(Public Non-Pubflc Grades"
9-12)(Current Year Data)*

Projected Number of
Secondary Students To Be
Enrolled In Vocational
EducatiOn (Grades 10-12)

Public' School Enrollment Report, DEAS-1059.
Non-public,School Enrollment Report,

DEAS-1258. School Census: S4mmary-of
Enume'ration of Children for

the School Year 1974 -75,'.

DEAS-143. "

*NOTE: Current year data refers to the
school year prior to anOctober
submission date.

Available school district historical data
may be used to project the nuMberof students,,

that can bendflt from the Vocational' educa

tion program.

It Is presumed that 50% of the students -in

secondary programs need vocational-education
to' obtain a marketable skill by graduation.

This figure will vary ftom district ,to dis-

2trict. -+Iewever, for a statewide figure,

please review the latest publication:
PROJECTIONS, SELECTED EDUCATIONAL STATISTICS
FOR PENNSYLVANIA, prepared by the Division

of Educational Statistics, Pennsylvania
Department of Education.

Per Cent of Secondary
Students, to Benefit From-

Vocational Education

Total Secondary,Dis-
...advantaged Who Can
Benefit From Yocatiopal,
Education

Total Secondary, Handl-
capped And Per Cent

Divide the projected number of.secOndary
students to be enrolled in the vocational
education by the total secondary enrollment.

Use ESEA Title i information by the Qureau

of Statistics to the district._

Total Secondary Drop-out

Per Cent of Students:
Requesting Vocational

Education

Per. Cent of Secondary
Students Who Dropped Out
of Vocational Education

Vocational Education For

Adults

School Census: Summary'of,Enumeration of

Children For The SchoOl*Year 1974-75;

DEAS-1258.
I. U. Director.df Special Educafion- .

Annual Attendance Report.DEBE- 482 -Rev., 6472

Available 'school district historical data
obtained through student" interest surveys or

from'couhselor rtoords.

VEMIS STUDgNT''FORM-DEBE-750S,-YearEnd Status'
of Secondary Students (Printout of students

enrolled in vocation i education releaed to

districts in the spri .) ,

For purpose of economy, maximum'utiljzation
of °resources and minimiz g duplication.of

facilities many.distrIcts use secondary''
school vocational laboratories or shops-to
meet the needs of out-of-school youth and

'9d41.tt. In brief narrative form describe
the district's plan to provide vocational

education'to

:161
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The chart which follows may be useful as a worksheet

format to assist districts in preparing a statistical profile

to examine the vocational education opportunities for students.,

Data Factors

W. S. Snyder

Jr. Sr. High School

'74-75 Enrollments*
Grades 10-11-12----Total 294

June 1974 Graduates----Number 90

College-Other----Number 25

Continuing Education-Percent 28

percent Available Vo-Ed 72 -

Nurriber Available Vo-Ed 212

73-74 VEMIS Vo-Ed EnrollmentS**

Less 09.01----TOtal.
+.

157

Reported AVTS Enrollment 92

High School Enrollment 65

Fercent'Avallablp Enrolled VoEd 74,

Enrolled In Home Economics***

09.01
55

Middleburg Jt.
Jr. Sr. High School

38

115

25

22 ,

78

294

232

104

128

79

Data obtained from A Listing ofPEinnsylvanla Public Schools Having

Secondary Enrollments 74-15, Bureau, of InfOrmation Syst&s, PDE 1975 , ,

** VEM1S, Voce-HOW Curriculum Enrollment Directory (Secondary) School

Year 1973-74, PDE - BureaCof_Vocational Educatfor
;

'

*** This.figure represents those pupils enrolled in usefUl hOme economics,

bvallable to enroll' in othervoc21-1-lonal programS:with an

Oc6.106#1Cmal objective.-

44.1

..1u2
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The resilonses,should include a list of the,programs pro-

vided. The procedure for working with the vocational technical

school to'identify new course needs, revisions in program,

provision for general as well as special education students

should reflect a cooperatiVe form of needs assessment and pro-

gram planning.' Item lb should be included under :Item 2 by ,

describing present and future vocational programs'available

from the Area Vocational Technical School and the means of

planning these programs. -

In order to plan projections for vocational needs, local

school districts are urged to work' cooperatively with area

vocational technical programs, post-secondary programs and

related resources available to students for vocational educa-

'tion. The vocational technical school is an extension of the

home high school in all but a very few cases.' As such, the -

long range planning process takes place as part of the home

high school planning. The Vocational technical school should

provide overall'd'ata to the home school districts it services.

The responsibility of the vocationalitechhical School director

is to plan for the demands which will be made upon his school

by local districtskand to work with local districts in deter-

mining future needt and appropriate plans.

In the case of the vocational technical schools ,which

have self-suffiCient programs, special arrangements will be

worked out of the. Pennsylvania Deportment of Education for

the filing of long range plans. In' all other cases'the&planS

are filed by'the individuarschool district. ,'
k

:The 'following criteria will be used as the basis for. examining."Long

.

Range Plan Section 1113: Vo6atioual Education',' by l*upylVanfq,Deiwtrilent /re°

of Education - personnels

. I Section J1B r,

,.. '
, *Yocationat Educdtion

I
-

. ,

Item I. Is the diStAict oouiding a vocationme, education'oosAam ion it's

studentoZ
,

\ I
/4

*

-Item 2: Does the oesent and ptojeCt0ptan 04 imp&oving,;the vocationat

educatio4.00pam cOntdin att. oi the iactou tilted ?: (Section

, ,/ 1,113, ,Factonsk to be Consideted)

./
.

ttem 3: iDots the objected ptan deactibe, .61, detait, oovision'& liolk

4

4kovid,img vocatioa education p/44014 .to the students?

oI

'10



Section 11C; SpeciaducatiOn

I52

The education of exceptiona children is one of the'vliat responsiblk

,,ities of Pennsylvaqqa schoel'S. The responsibility is met in the inItermedlate

and the (?epartment of Education. The mandate of law affoWevery,

exceptional, child ready accessibility into an appropriately designed educa-

tional program. The-fol.lowing rtes should be completed, with the ide of

-4roviding the best possible,Prograir an'd projecting future programs.

All,Perinsylvania school districts have a written special.

education plan in accordance with the Phage II prototype plan.

The information contained in.this plan is sufficient to complete

Section 11C: Special Education of tht Long Range Plan. As,, the '

Phase II plan is year to year in nature, the district shOuld -

inalyze itS components and make-the necessary five year projec-

tions for "the projected services" portions of the longYin.ge plan.

Item 1 - Does your school diStrict participate in a Special education

program operated solely by the intermediate unit?

,

The-intermediate unit Phase JIB plan includes proytsions for

any school districts who operate no'special education program of

their own. Refer to this plan in outline form to describe those-y.,

intermediate unit special education -serVices utiliedby district

pupils in item 4.
,

1,, Item 2 - DoeS' your school district operate its own special education t'

program? 1,

'
N.

,

No,
. -- .-

Item - Doe's your school district operate-Some type of combination

program.(school districtfintermediate unit/private.school or

agency)? R o ' ,)

V

v ;

The intermediate unit Phase,IIplan and Director of Special

Education should be consulted to determine what ftvpre services

will be available. This should,be taken into contIderation by

districts operating their own programs as well as those in

combined programs of aelivery.-,
, l' *

7

v

Item 4 - If your district participates in a specialeducation program-

,' operected by the intermediate unit,Illease explain the preSent

- program and project your plans for proyiding an improved

prOgraM in the future.

Item, - it Our district operates its own specialpeduation sprogt:am,

please,describe the present program, and the projectedzplans

, for improving the program. Include program for all children

with exCeptionalities. ; , ' , c
4. . .

gr
.

.
- .

,

.

Item 6 - If your,O$triCt participafet in soMe,fi/pe of comilination 4

'program, please explain the present program and project your

plans for providing en improveeprogram in the, future.
, . "'

, ..

..,

-0

r

-
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When responding to items 4, 5 or 6, pleas? consider the following

factors to be Included in the plan. Gr

- A,referral system for special education children.

- A'cumulative record system for each child.

i. - An adequate reporting system.

\\,- The adherence to General Curriculum Regulations and the Standards

or Operation of Special Education Prqgrams and Services.

ovisions for children-to move' into the-reguler-eaucationS1 program

on n individual basis.
Is ,rgvision made in the plan to provide vocational education where

Nw@rrented?
- Th' plan complies with -1-s 194 and 195.

- A provision for placin ciaf cases in Orivate sdhoOls or state ---,

agencies (school for t lin , etc,)

-. The plan for evalafing yAbprrbgram and the achievement of the

children.
-

Section 6.0 descrjbes he preparatidn of program plans

and the procedures for each ceptionality. Seotions 6.0
.

.through 6.14 describe the special echication delivery process

fof specific segments of the programsminvolving direct service

for pupils. '

r. Each of thes4 sections inCludes.a philosophical Statement,

(6. -.0) definition of exceptionality, (6.-.1) goals (6.-.2Y and

'measurable objective% (6.-.3) for-that segment of children

served, implementation and operational procedures,,(6.-.4)

relationships of the program to vocatidnal education, (6.-.4.2.4.)

evaluation procedures (6.-.1.4.3.) and yecompendations for change,

(5,-.4.4.). In items 4,'5,'or 6' the desCiption of "Present"

progtam offerings can be compressed by referring to the Phase II

plan and noting the specific sections documenting programdescrip-1

tions for each exceptionalitNfter writing a short statement or

preparing an outTineto describe.the special education program.

,
For example, A district might wrier

-

'4. Present (1-4termediate Unit) Projected

From among the special education services

offerecr-by the Capital Area-Intermediate

Unit, ache school

trict send$ pupils tothe programs listed

below. The numbers preceding the type of

service refer to the setticoArf_the Capital,

Area Intermediate Witt Phase-II plan der

cribing,in full the philosophyodefinitioni
goals, objectives, implementation and opera-

tion, and relationship cif the service to .

other program offerings.'-

a. .6;1 Mental Retardation, Severe and ,-

. Profound. . . . 1 student

Socially/Emotionally,
Disturbed . . . - a . . 5 siudenti

c. 6.8 Visually. Handicapped. 1 student

165.
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In preparing the "Phojected" portion of items 4, 5,

or 6 the local district will need to refer to the 6.-.4.4

sub-sectiohs (Recommendation's for_Changel under each

exceptionality described in sections 6.0 through 6,14 of

the Phase II plan. Section 11.0 (Critical Problem Areas)

'
should alto be reviewed thoroughly with the five year pro-

jection in mind. Specific reference should be made to

intervention program and plans to remediate needs identified

in sub-section 6.-.4.4. and Section 11.0 of the Phase II plan.

All areas covered in the criteria for evaluating items

4, 5and 6 are included in the Phase II plan as indicated

below.

The following criteria will be.used as the basisfor examining "Long

Range'Plan Section I1C: Special Education" by Pennsylvania Department of

Education personnel. .

Section IIC
Speciat Education

/teil4 1, and 3 14 tke,schoot dist/act ptoviding speciat education .

p4opains?

Item 4, 5 and- 6 Does the plan .include a kottm 15oft. /Lelia/tat o 4peciat

education ch'iatenr
.

Section 6.14 desOribes'diagnostic and consultative

services. These psyotplogical evaluations. provide the basis

It for Deferral.'

anA the ptari /Lela to- the devetopment off. a' 4y4tem o6

second- keeping and 0.ovide a te0o4ting 40tem?

The newlrogram developed under Title VI, B will preovide

a comprehensive child-tracking-and data` collection system.

Does the plan ion the di:stn.:Lot opetation 06 4peciat

education adhae to genetat education-cwoicutuni

---standa4d4 the the standands doh' the opetation o6

4pec.iat, education pkostams and 4e/Eu.1.w!

The Phase II plans currently on file at the intermediate

unit office follow these standards. Section 6.0-6.14 detail

specific programs and services offered within these mandates.

5ectton 4.0 discusses the-state standards for each exceptionality.

- Does the, peon include puvision 104 Maximaffl move-

ment between gene/Lit andepeciat educatiOn puguno '4
teast on an iadividuat baaie

Miinstreamingstatements appear in Sections 5,0-6.14 in

-sub-section Ad-
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-,Doe4 the ptan indicate Oaiicipation 04 pd
patticipation Got oeciat education Atudenta in

vocationat education?

Sub-section 6.-.4.2.2. explains vocational education

participation as it relates to each exceptionality in Sections

6.0-6.14.

Dna the ptan indicate comptiance With Acta 194 Iv
195?

Since these acts have been ruled unconstitutional, this

item no_long applies.

Doe4 the gm/tele& to tetation4hip ot pttinned

tetation4hip4ith othet atate and ptivate agenciek,
auch a4 Mentit Heatth and Men. at Retatdation,B44e

Setvice Unit, Speeiat Education Regionat Renounce

Centel, Educationat,Devetopment Center, InOtmation
Matetiat4 Centet,'othet atate and tocat agencie0.

Sub-sections 6:-A.2.3. through 6.-.4.2.5. note these rela-

tionships for each exceptionality in Sections 6.0=6.14.

Doe4 the plan indicate that 6otmat intetnat and

exteknat atudent evatuation4 and Otmat ptogtam

evatuation £4 conducted tegutatty?

Sections 6.0-6.14 include formal and informal student

evaluations both on an internal and external basis in sub-

sections Formal program evaluation is also discussed

in Section 9.0.

v.

Section 111?: Educational Programs'and Services (Intermediate Unit Services)

There are certain mandated services provided by the intermediate units

to which school districts are entitled% These services are as follows:

CurriculuMdevelopment and instructional improvement_seryfees.

- Edutational planning serv ices.

InstrUctional materials services.

- Management services.

`Continu4rig professional.educ'ational services.

:

64,

- Pupil personnel services.

State and federal liaison services.

167

1
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Programs-and services by the 29 Intermediate units are generally

identified and adapted according to the unique needs of the constituent'

districts.
.

Item 1 - List and describe the projected (needed /desired) man.dated

services to be provided and/or conducted for the district

by the intermediate unit.

item 2 - List and describe the projected services (contracted

services),:-other than mandated services, that are to be

provided and/or conducted for the district by the

intermediate unit.

Each intermediate unit should maintain a needs assess-

ment' process to gather data on service needs and-utilization

rates and, to assist inestablishing priorities. As of this

writing no uniform needs assessment process orviilstrument is

mandated. However, all twenty -nine Pennsylvania intermediate

units have responded to two calls f&F evaluafTve 1111-s

information' is available (n the Intermediate Unit Operation-

Annual Report 1971-72 and 1972-73, Pennsylvania Department-of

Education, 1974, and in the Intermediate UnitStudy for the

year 1973-1974 conducted by the Legislative BUdget andjinance

Committee of the Pennsylvania State Legislature. These two

reports can provide baseline data for an ongoing needs assess-

ment program.

The Capital Area Intermediate Unit (015) and the Lancaster-

Lebanon Intermediate Unit (#13) provided Section 11D information

to their long range planning cycle one districts. In the Capital

Area Intermediate\Unit, a iibrksheet was prepared detailing the,

services offered fh a,format consistent with the items in

Section 11D of the long range plan. his worksheet assisted

districts in their total examination of the Capital Area

Intermediate Unit services and was.accompanied by a brochure

("The Capital Area Intermediate Unit:- What It Does And Can Do

For: Educators; Young People, Board Members, Citizens."). This,

narrative description of services provided clarification to assist

districts in completing the worksheet. Upon completion of the

.
worksheet, those mandated and additional services projected as

future needs by a district were extracted and listed on the

appropriate Tong range planning forms. A copy of the wOrkshek

.follows. Each intermediate unit's program of services will pro-

.- vide the necessary information to prepare-a similar, but locally :

appropriate wpi-ksheet to assist districts in completing Section

l id
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Capital Area Intermediate Um
Serving school districts in Cumberland, Dauphin and Perry Count'

WORKSHEET
Capital Area Intermediate Unit Services:
Sebtion 11D Pennsylvania Long Range Plans

These mandated services
are currently provided
to this district by the
intermediate unit.

MANDATED SERVICES:

These mandated services,
pre projected as-needed/
desired by the district
to be provided by the
intermediate unit.

1. Curriculum Development
and Instructional
Improvement Services

a. Curriculum Advisory'
Committee

b. Publications,
research services ,

c. Workshops, con-
.

sultant services
d. In-service

grams

P0:-

2. Educational' Planning

.Services
a. Planning procedures

in curriculum work-

`shops,-resource
services

b. Planning, develop-
' ment and improvement

in special eduCation
c. National planning

inforMition dissemi-
nation

,d.- Assistance with ,Pa.

Long Range Plans

procedures
e. Assistance in manage--

"'menu by objectives
and other planning
models in administra-

. tion
Instructional Materials

Services .

a. IMS pro' m - distri-

bu roduction,
chnica services

rientation and in-

service
c. Catalog
d. Advisement on appro-

priateness of media

to curriculum ,

163
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MANDATED' SERVICES:

- 1.)1:5 -

These mandated services
are currently provided
to this distric the

,

These mandated services -'''

are projected as

de district

intermediate unit;- -:----
..

.

to be providedAxthe
intermediate unit'.

e: Coordination of
instructional media
in It', districts, \.

liaison with PDE,
PBS, & com munity ,

,

.

,

4:Management services .

'a.,Computer needs .

assessment for PECS . .

b. Business managers
committee

-
.

c. Bulk purchasing -

d. Statistical data
gatherin9 and
dissemination

a-

,

,

.

e. School building
surveys

.

f. Consulting services
g. Newsletter
h. Directory for CAIU

i. Coordinate negotia-
tion$

"d. Advise student
forums .

_

.

.

k. Coordinate special
projects

°°

.5. Continuing Education

Services

. ,

a. 1481-kshops, con-

ferences,
consulting services

_,

°
, .:-

b. In-service programs
6. Pupil Personnel .

Services ,

.

.

, .

a. In-service prograft .

b. Conferences, work-
shopi

.

.

. State and Federal
Liaisqp Services _ -

.

a. Resburces available
from state & federal

agencies

,

,

. .

LEAb. Serve as LEA for .

selected programs ,'

_

,

.

ADDITIONAL SERVICES PRO-

VIDEO TO CAIU DISTRICTS:

These services are
currently provided to
this district by the
intermediate unit,

These services are ,

projected as needed/
desired by the district
to be provided by the
intermediate unit.

8. Nonpublic School .

Services Under Act

194 ,.

.

,

a. Administratt6n and

program services

.

.

If: ludget control,
. personnel employ-
me L '. purthasi no

-

1 7 3

C. ;'":s assessment'
_

.



_ADDITIONAL SERVICES PRO-
-VIDED. TO CAIN DISTRICTS:

9. Nonpublic Splool
,Services Under Act
195
a. Administrativeand

program services

- 159

These services are/
currently provided o

this district by ,e

intermediate un

he irvices are
project needed/

degired by the rict

to,be p ded by t

fnterme ate unit.

b. Budget and fiscal
control purchasing ,

c. Needs assessment.
10. Special Education

Programs & Services
a. Identification of

special education'
needs

'b. Operation bf,classes
1) full-time classes

for TMR,,EMR, LD,
SED; heaMS
impaired and PH--

children
2) itinerant'pro-

grams-sight,
hearing,speech

3) resource pro-
grams-LD &
gifted

c. Psychiatric services
Psychological test-0
ing & consultative

rvidbs

e. Su ehisory services
f. WorkYshops

g. ,Coordination and
cooperation of

community agencies
h. Federal funding

where'appropriate

1. Vocational-Technical
Education

Administrative
services foy Dauphin
o. and Cumberland/
P- ry Vo-Tech

Schools

z

b. Advis -nt and

liaiSon boar.

committees,' sory

groups, PDE

C.
VOC

opment of orw
al prograt.

4

d. Financia
statistical informa-
tion re: vo-tech
education

r ./

e. Vocational 'guidance

including PENNscript
171
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A ITIONAL PROJECTED SERVICES, OTHER r ADAT6 S

ERVICES AS NOTED ON PRECEDING PAGES, EDED/D ED BY THE DISTRICT F

THE 'INTERMEDIATE UNIT ARE:

VICES ANb ADDITI

12.

\

rs
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Needs aSsessment'andprogram evaluatiOn of Capital Area ,

Intermediate Unit services include regular input from the

Superintendents' Council and the Curriculum Advisory Council,

feedback from subscribers of Capital-Area Intermediate Unit

services, utilization rates, and Program of Services evalua-

tions.conducted by the Capital Area Intermediate Unit in the

Spring of 19/4, fall4f 1974, and spring of 1975, as well as

the Intermediate Unit Operation Report prepared by the

Pennsylvania Department of Education in 1974, and the ,

Intermediate Unit Study for the year 1973-74conducted by,

the Legislative Udget and Finance Committee of the Pennsylvania

State Legislature. ,Future Capital Area Intermediate Unit ser- ,

vices are planned using the above sources as a data base.

The Lanc ster-Lebanon Intermediate Unit took a similar '

approach. ring

f94P

a/workshop, superintendents from intermediate

unit #13 d stricts responded to a questionnaire scaled to

reflect the quality of services provided in mandated and addi-

tional areas.

The questiOnnaire consisted of a detailed liSt of inter=

ate unit services with a response sheet. The scales were:

"If YES is the response-then rate the service:

5 4 3 2 1

Excellent Good Average Below Average Par .t

If NO is the'response then evaluate,d,the

forT6wing scale:
,5 4 -3 2 . 1

Urgent Highly Desirable Would desire No need for

Desirable but view it-as IU to provide"

low priority
. li

Central tendencies were tabulated.and this information was

provided to districts to assist them in responding to Section.

,11. Districts should consult their.intermediate unit office

for,needs assessment and program evaluation data applying to

the intermediate unit to which they belong. f) .

ff

The. following criteria will be used as the basis for examining "Long

Range.nan Section 11D: Intermediate Unit Services" by Pennsylvania

Department of Education personnel.
O

,

Section 11V
Intermediate Unit Sextricei-*

Item 1 Atie o6 the'ptojectid-modated 4igvicu, Uated and deoutibed

, =6o4 hAA 4choot di4Uiet?

Item 2 p4jected cOnttgctuat amvicia time and deackited by the

di4tidt?-'

1.73

4.
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Section 12: Sc4of Facilitlea'

Future school building needs,as part of the long range planning
process, should be revieweeby the advisory committee as a preliminary

.step to the initiation' of anew school fadilities program.

Present and future school buiding needs should be determined on the
basis of existing facilities, the projections of community growth patterns,
racial distribution and the projection of public school enrollments.

c

The school district building plan chart should-indicate:

- Existing schools to be reta+ne44-6r expanded, their piltimum

capacities, year built, conditi6n-and site acreage.

- Existing school plants or segments'of plants to bem#aintained

or abandoned.

- New schools to be established, proposed capacities and date

of expected occupagcy.

See SchoOl Dis4ict fluildr6g-Plan-Chart (Elementary-Page 1,
Middle/Jr. H.S.-Page 2, Senibr H.S.-Page 3, New-Page'Ll.)

Consistency is the most important factor in reporting

facilities. Use the same interpretationsand data bade for-
all buildings. This section is concise and should ndt require

background research to complete. Specifics' regarding Act34

of 1973 can' be found in Section 62-000 of,the Basic Education
Handbook, and in Basic EducationCirculars 136 and-61-75.

Item la. List the name of facilities, site address, including post

office.- if>thisqs a new building, please designate the
type --)f, elementary, middle school, junior high or senior

ifsthe,facility is on an educational park type of complex,'
OAT withlh school, as irf it_ were a separate location. Form

DEAS2152A, hool Building Change Report,, may assist in com-

*pleting item

Item lb. Record th year buielt\ nd include year of completion of

additions, renovations or additions. lr(ditate the-pro-

, jected year o)\occupan y for new buirdines:

1.. ..
.

. .

,.., , .

.

. All internal renovations ar to be noted.:,, Painting buildr

ings.on 0 five year Scbedule or placing a'rooflre'ionsidered....

maintenance nd. should not be no ed. -RenovatIOWS include:such' ....

chadges asiConversion.of cl s. to offices, new lightinq;'

plumbing improvements s-or updating a science laboratory. ---Anx --.

1,7 p.

4
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change whictrincreases,Oe'capicity of the building is an

addition. For example; ihstead of merely replacing a roof
as previously noted the roof might also be raised and an

,additional story of classrooms created. This would be

. reported as an addition. An addition will have an effect

on the rated capacity of a building and will increase the

square footage in the building. It is possible to in-

crease pupil capacity through renovations (which do not
-affect the size of the building) by converting auditoriums

or office space to classrooms. As the building remains the

- same size-, the change is,not deemed an-addition.

,, Item lc. Indicate the condition of the facilities (E-Excellent,

VG-Very Good, _G-Good, F-Fair, P-Poor). An appraisal

process by -a citizen committee (along with school
Personnel),should take several items into consideration.
Buildings should be evaluated with respect to condition,

site, structural and mechanical featyres, environment, ,

;safety; litiliza'tion of space and maintainability,

An appraisal process involving(a citizen's committee ,

., should be Oart of this item. -Citizens will bg interested '

in the actual conditionof the buildings in their district.

, Such involvement will be essential in gaining understanding

',and support fol- district building programs, Publications

such as Appraisal-Guide For School Facilities by Harold L.

Hawkins (Pendell Publishing Company, 1973) can assist in

obtaining an objective-appraisal of facilities by school .

perscmnel and'citizens.

Item id. Indicate site acreage for each existing or4'new

, .

,
, ,

.
.

-In this section
.

only the Actual acreage available

A

for

-a'specific bu'lding is reported. If the district has.an

. elementary and =a secondary school on the "same ninety acres,

in an educational park arrangement, the acreage surroundin

the elementary school'muSt comply with Section 3-200; School

, B ding Sites Standards for School Buildings. ,The 'same is ,

ue of the secondary schaol.. Acreage is not 'counted twice

nor is,it reported as one large plot of land for both schodis.

. .
Another consideration is reage used but hot owned by

. _a schoOl district. Land owned by a -muntcipalitS; may adjoi

'.a school'and be considered rpartiof the site acreage for

building permission and use. If such an ex tion was

approved for the building, note Should be de on the eport ,

bid the actual aCreage/given-ftr-id shoui be that Owned by ;

-.'
the, district. -(Loanedi or le ediand can always be retrieved

;
.

by/the owner.) This( 'is often foUnd incity school's

because of the hi rea 'estate prices and -the age of some

--- --schooT-sites. ' - ,, ,-

,-,--

:175
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item le.- indicate the total pupil capacity.

project pupil capacity.

For new facilities,

Rated Al capacity refers to the authorized capacity

of the but ng rather than to its total enrollment, This'is

the figure to.be'reported for item le: Over crowding oi.'under -

utilization if:facilities will show up in examination of the

total reportIPProjections for future buildings should 'be based

upon the same techniques used to report figures in Section 8.

,

Item tf. Complete,the bar chart. Use the '.legend f.:3 each listed

'1, building.

The following briteria will be used as the basis for examining "Long

Range Plan Section 12:,'School Facilities" by Penn;ylvania Department of'

Education personnel.'

'Item I

Section 12
-- School Facilit.04'

a to b r A ',Wilding:must be irupook conditionand/oft 4U6iiaient

age to WolAant a hoW
,

a to d The site acreage '.us keazonabte and adequate Son. the

6acitity. AuLeageicomplies with the mandate oS_Section'

3-200, School Buitding gtte4 StArda4d4 604 SCht4E------

&tailings,

:a to 4 The abandonment schedule is keatistic. AU quatiOnabte

abandonmentot-addition 4cheduae4 ate educationally

juati6itihte

a to b Renovatien4 on, additions to kelative/V Welcbuitdin

mUSt'be justiiied,in- tams (16 pups/ capacity 04 0

educational kea6on4.

17,6 4.1 .C.
r 4

4

4.

Toy

!r*

N. a

1
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Section 13: Financial information

determit'ation 61 the distr.ict1s.flnantial position, sufficient

,app-rMsal of 1-e%current acid future resources and obligations is required.

Each district should report the folidwing information in its long-range

plan:

.10

The bulk of the datarebUired by this section'can be,

obtained,from the annual financial report'submitted by'the

school district to Pennsylvania Department of Education..

-Throughout.thJs section "Current Year" refers to the'school

year prior tea, September sUbmivion date,. Thus the financial

information cannot be considered complete u.nttl the.budget.and

:financial data are compiled for the year prior to the lbng

range subeission. Use 'what "is" ratherAhan what

'could be" whenever. possible as the foundatibb,for project.,

4,

ci

Item la. List, the annual' assessed valuation, real property in the

;district for the current year an4 profect,the future annual

assessed valuation (Annual Financlai Report, Page 4).

a-

When new assessments are underway.; projtttions may be

difficult. Contested reassessments further complicate'

matters. "Work With the municipal and.tqwnShip.authorities

to ascertain the'most accurate'projections'Ossible in any
11.event. .4,

.
,

o
item lb. List the total net resources from all sources in the

. .diStrlcf-for the current yearand koject future net

resources (AnnUal Fiftarldial 4Report:
''Page

9).. ..
,.-

.

. *.,,..
.

Chamber.of Commerce projections, census jpfbi'mation,.

Onstructionpermits, planning commission repprts.and build-

ing industry projections should' be taken intO'considerat n

along with past history, in the district regarding butlOng

rate,ind increases iri resources, The local and national_

economfc.picture also effects this 'item.Eight,to 'ten per-

cent increase 'per yearis-kommonly the case today.. , .

, .

. , . ,' -Y 0 .

Item lc.:' -' ElSt the, total Oept,%sprOce,for all obl I gat tons iii ,the .°

,. distridt for the;current,year and project future debts,i

. ,
. , service 4Annual. Financial FepOrt, Acct.,1306; Pap., o0,9).

.
. . . a c '

.

All le#sing, mortgages;inter( pst and other debt service

are included In this' item. .14bit,districts donof exceed

fifieen,peecene bf their .total resources for this item. 2 '':'

Everything-comprising the
'buildihgs is'takeh.into c

't
O.

rote financing bf.a.districtS
sideration'

4

11 s.

I..
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ro 3

c,
21

0.

,Item id. list the percentage, that total debt service is of the^

total net resources for the current year and project

t4ture,peroentage.
,,

NOTE: Current, Year referS tb the school year prior to,

a September,s4bmisslon date.

When tht total debt service'approaches or ;exceeds

twenty -five pertent of the total net resources,a district

'should, review bits financial status. Local considerations

may mitigate 'the twenty-five percent figure but it is con-

sideredke general guideline'and could prompt the Pennsylvania

Department of Education ieviewers to Took in depth into Section

-At the time this guide was prepared, there were no written

'criteria forvvaluatfng'Section 13: Financial Information.

Administration:data of Sections 691-695 (as amended) Of the

.Public School Cdde of L949 are availible from the Pennsylvania

,Departsient of Education, Division of Management Servides.

This information spells out procedures and criteria for dealing

with,distVicts defined as financially distressed.

9,

3.
.1

4.*

4'

0,

/ .

4.

64 .
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.
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QUESTIONS AND ANSWERS ABOUT THE PENNSYLVANIA LONG RANGE PLAN

'In Jaivdary of .197.5, representative& of the-ten-prOfesaional otlganizaz-

tions belonging to the Council of organizations for,Wilcation (COE)..met

with a panel 'composed of Donald M. Carroll, Jr., Commissioner for Basic

Education; Paul S. Christman, State Board of Education; and James N.

Rowkand; Sr., State Board of Education Chairman. ,A.summary of the

questions posed by the organizations and responsei made by the panel

follows.

PEgN LVANIA ASSOCIATION OF ELEMENTARY SCHOOL PRINCIPALS (PAESP):

subsidies to'the districtg be affected by. results Of Long

-kange Planning?
0

Donald Carroll: This approach had not been effective in

Michigan. I do not feel the Pennsylvania

legislature is moving this direction.

PENNSYLVANIA ASSOCIATION OF FEDERAL PROGRAM COORDINATORS (PAFPC):
, .

Are additifial funding sources reing considered,to.suBaidize

Lodg.Range Planning? I

James Rowland;.Ahe State Bo d'of Education, has_ made no

' -'recommend on for financing Long Range

Planning. The State Board does recommend-

increased general subsidies *tch can be

allocated among the various needs a local

district has accordingNto its own priorities,

PENNSYLVANIA ASSOCIATION OF SCHOOL ADMINISTRATORS-(PASA):

Please define-more specifically the lunctidn of-citizeng

advisory committees in Lpng Range Rlanning.

Paul thristMan: 'Long Range Plannitig should be an ongoing

'process which begins at the grassroots level.

Local control is very important., Every

t school person should be *held accountable for /

continual planning. -Long _Range Planning is Lf

simply interpreting trends. Approach it as

,r

an opportunity, not as a chore that has been /

imposed. //

17?

; -
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James Rowland: They citizens advisory committee concept
should, include citizens, parents, studgpts,
and educators to develop Long Range Plans
for, the school district.

Donald Carroll:

Paul Christman:

,c

The State Board is not in a 0Ositton to

appropriate funds.

The Citizens Commission Repot would
indicate good financing of lic educa-

tion in Pennsylvania' in the future. The

State Board is studying recommendations
to the legislature for a totallinancial
approach'rather than additional categorical'

funding..

PENNSYLNIANIA-ASSOCIATIONOF SECONDARY SCHOOL PRINCIPALS (PASSP):

What is meant by the affirmative, action section in light of

- existing federal regulations regarding collection of'such data?

DonaleCarroll: There is nothing in the-Long Rahge Plans

to violate-federal law.

PENNSYLVANIA ASSOCIATION FOR SUPERVISION AND CURRICULUM'DEVELOPNENT,'(PASCD):

How will the Long Range Plans be evaluated inthe Pennsylvania

'Department of Education? What provision will be Made for

-
interpretations among the various persons screening the plan?

> . .

Donald Carroll: the B4reau Chief has overall responsibility .

y _although other people assist him. He'will I,

insure that it is weighed against the approVed

,criteria which havelpeen established. These

'criteria will be shared with the school
superintendents well in advanCe of submission

dates for the Long Range *ans.

VOCATIONAL ADMINISTRATORS CW.ENNSYLVANi (VAP):

A

How should the arearincatIonal-technical schools plan, for adult and

post-secondary educklOn in relation to community colleges in con -:

jmntif4n Frith 'their Long Range Planning? _

. JAMES 'ROWLAND:

a

/I

a .

Apart.ti-om.adpit and post -secopdaryeducat0m,
schools shbuld provide a good basicAducation..
The ftcus is.op local' districts for Long Ranr

A .
)

. . .

11,p.
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PENNSYLVANIA DEPARTMENT OF EDUCATION PROFESSIONAL ASSOCIATION (PDEPA):

How can participating districts make Long Range Plans until the

vocationa-teChnidal sehOols are required to submit plans?

Donald Carroll: The vocational-technical school is an

-7 /extension of the home high school in all

but a very fevicases. As such, thlong
Range Planning process takes-place as part

of the home high school planning procest.

The vocational-technical school would pro-

vide overall data to the home school

districts it serves. This does raise an

.arei.of special consideration for the

vocational-techni631 schools having self7

sufficient programs.

PENNSYLVANI11. ASSOCIATION OF. INTERMEDIATE UNITS (PAIU):

New duties for the Intermediate Units are continually being_

assigned- This includes' Long Range Planning.

Paul Christman: I view the Intermediate Units with

. _ interest. I am heartened by the evalua=

tion report of-their services in comparison

to the county structure which superceded

them. The future of Intermediate Units is

great as services are -developed where

desired by member districts. :

7 -
: 1.

Donald Carroll: Intermediate Unitt.exist to serve the

districts. The districts have_an 1

opportunity to .develop tge'iong ange

Planning service at thevInterme late,

-, Unit level and'at -the district level to

they 6 jfeel, itSidesired and .

needed. ;This is not a support service

,being dictated_by Vat to inteenibdiate'

er
#/$

6*/

,,--.FENNSYLVANIA ASSOCIATION OF Sat001. ADMINUTiATORS (PASA):

, ., .. ... .
.

May'schoot distrfets:submit aloong Rage-Plate prior to a school *

district s scheduled cycled tiper.'. -'!: . ,,..

.., .. _.

,...,
t ° e .' .

. . .. . ''°,..160 ,. .
. --r ;-

.0onald-carro31:..Evaluation'has
beirCstaggered over a five -,

Air; pertpd for-.th4 LoAg kiiigeFlaos., This%-,..

- .

Wri-1.1nsiite; the ttra ificttion, :pm- ,EQA and
,

Iff.-fain1y even flow,1,.to Raing Plan' ,.

'-:: ' ripoi0 thrdugh POE. I mey'be posttble .'

'.,..-)f.a Oistrict:has,prets gkegasons te:tubmit '','

a OAP ,at,..311, vet41 len.
, . , ,.

i : ,

.
0

,

/
' .. , -

.4 -,'

-4. .

.r .
.

, .
A .1.

.%
:18,15-, , i .,,
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I
-.I



t

- 170 -

PENNSYLVANIA ASSOCIATION'Of SECONDARY SCHOOL PRINCIPALS (PASSP):

A

- ,

Will local districts be permittedto,erect prefab buildings as

permanent hodiing for educational programs under the Long Range__,

Plans and the new health and physical eaucation regulations?

James Rowland: There.-are-ho regulations existing in this

regard other than the building-codes which.

are fairly flexible.

PENNSYLVANIA ASSOCIATION FOR SUPERVISION AND CURRICULUM DEVELOPMENT (PASCD):

What is ready meant by community involvement?

James Rowland: Student's: teachers, and parents all have an

opportunity to-participate tn providing input

for planning. Every-segment of the community

should be givgn an opportunity-for input. In

the final anarAis the local school board

makes the decisions, but prior to that all

.
views should be heard.

Donald Carroll: Acting without input from all levels of the

citizenry simply opens a school district to

criticism, .

James. Rowland: The administration should show leadership and

provide plans and - programs for the community

representatives to react to; - .

. ,

Paul Christman: The community is made up of individuals .41,Q

organizations.. Both should,beIncluded. 74%.%;
.. ,

YENNSYditNIA DEPARTMENT OF EDUCATION PROFESSIONAL ASSOCIATION (PDEVO
\

. ,

What be -the nature of "sAnctions"
%

if a school aisirigesilong

nge Plan is not acceptsblel .
. -

_ -

Donald Carroll: The requirement is for a Lohg Range Plan,

There are no :legal standards although PbE

has.developed Criteria by which the.plan

will be evaluated. Development of the plan

'should be a mutual prociss which results in-,

..all.Long Range Plans being in.an approvabTe

.
..fOrmat bythe.time they-are ready-tp be 'sub-

mittqd to-us. failure-to submit the plan .

coui.d-risult in withheld-subsidies,or

; 190ecommissioning of personnel .ors board.

_fifrjal4ure to act:4'

182
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VOCATIONAL ADMINISTRATORS OF
e

What involvement-should
Range Planning for each

PENNSYLVANIA (VAP):

the vocational directdr have-in.Long
school district he serves?

James Rowland: The vocational-technical school director
has to plan for the demands /which will

be made won his school by local districts.

He shoulliwork in_cloopera4-ion with the local

-distriat to determine future needs and
appropriate plans. The Long Range Plan

itself is submitted by the individual
school districts.

PENNSYLVANIA ASSOCIATION OF INTERMEDIATE UNITS (PAIU):

In the Long RangePlanfor Special Education, what provision

is Made for Intermediate Unit and district level planning?

Donald Carroll.: Phases I and.II of the Special, Education',

. Long Range Intermediate Unit a'rd District

*Plans are'being re-examined by the State

Board of Education. This material cpn,be

used as the-data base fOr preparing

.
Section 11D of the District tong Range

Plan.

CLOSING REMARKS

ThePanel eNpressed unanimity In the feeling that the.legislature;

r 'the State BOard,.the school districts, and all levelsea the public must

t
work-together for'fhe benefit of children and er education. .Long Range

- ,--'
',

-
Planning ksJtecessar 'to prOvide optimal sezyice-for all learners in the

,,P Y

,westate.= Mr. Christman adviseb participants
.

4,'-- '' . t

of.the past; revere

be- "guided by -the experience

onabl tolerant of t resent, and

terribly future."

, ;-

A

1.0

".
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THE PENNSYLVANIA LONG RANGE PLAN: SELECTED REFER6gES

, Operations Notebook No. 3: A New Challenge-Planning for Declining

Enrollment, Association of California School Administrators.

2. Hawkins, Harold L., Appraisal Guide for School Facilities, Pendell

Publishing Company.

3. School Administrators' Handbook, 61-355, February 1, 1968, Pennsylvania

Department of Education. The following resources can provide data

pertinent to a district's long range plan preparation. Districts

should make direct,contact as they deem necessary.

"a. Local, county and regional planning commissions. ,

b. State Planning Board, Governor's-Office, Harrisburg, Pennsylvania.

c. Bureau of Community Development, Pennsylvania Department of

Commerce,. tarrisburg, Pennsylvania.

d. United Stated Bureau of Cepsus.Report for 1970 and, preceding

ecades.

e. reau of Research, Department of Public Instruction.

f. Ppnsylvania Department ofTealthi- Division of Vital Statistics.-

g. Municipal, township add county officials.

h; Local historical societies.
i. Local and Skate chambers of commerce.

j. United States Geological Survey.

- k. United Stated Department of Agriculture.- aerial maps.

1.- Pennsylvania Department of Highways - Bureau of Advanced Planning.

m. Pennsylvania Department of Internal Affairs - Bureau of

Statistics.

n. Aerial photographers.
o.' Telephone and power companies operating in the area. Thdse

organizations often make long range studies for, planning purposes.

p. Pennsylvania-Human Relations Commission,t Harrtpburg, Pennsylvania.

q. DeCision of Pennsylvania Supreme Court, Middle District,

i September 26, 1967, Pennsylvania Human Relations Commission

versus Chester School District."

4: Pennsylvania Department of Education References .

Dismicts,preparing their long range plan may wish to secure copies

of the following Pennsylvania Department of Education publications.
4

'1,ong,Range Planning art I;- Guidelines and Instructions, Pennsylvania

DePartAgnt of Education, 1974.

Long e Planning: Internal Processing PrOcedures, Tennsilvania

_Depar t of Education, 1974.

Long Range Plann g: 'Instructions for Completing Update Sections, t

..- - - t
t

ennsylvania ;Department Educhtioni: 1974. . ,'.'

4. .

...
:

Long Range Planning: Review Criteria,'Pennsylvanialepirtmentqf
,;

Education, 1974...
. . \

i.
/
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FORMS:

Long Range Plan Part II: Forms, Pennsylvania Department of

Education, 1974.

RESOURCE PEOPLE:

-Long Range Pianning: ,Contact and Liaison Persi, Pennsylvania

Department of Education, 1974.

BACKGROUND INFORMATION:

Long,Range Planning HOW TO'DO IT, A Working Paper, Pennsylvania

.Department of Education, 1974.

A Generic, Planning Process Model,and Manual, Pennsylvania Department

of Education, 1972.

45
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CROSS REFERENCE: THE PENNSILVANI4 LONG RANGE PLAN AND-tONG RANGE

PLANNING GUIDE FOR SCHOOL DISTRICTS,

The columns below indicate the correlation between each section of

the Pennsylvania Long Range elan and corresponding chapters of the 'Long

-Range Planning Guide for School Districts.

PENNSYLVANIA LONG RANGE PLAN .

Section 1: Introduction

Section-24._ Utilization of the -Plan

LONG RANGE PLANNING GUIDE
FOR SCHOOL DISTRICTS

,Chapters 1 and

Chapter 3

(Objectives)

Section.3: Definition of ,Terms

Section 5: Community Involvement
*. .

Section 6: Administrative linit

Section 7:. Staff Development

Section 8: Pupil Enrollment
Prolections

Section 9: Educational Quality

4ssessment

Section.10: Equal Educational
Opportunities

1

4%-Setion 11A: .Educational Programs
. and Services (Goals,'

Objectives and

Activities)

Chapter I

Chapters 4 and 9

Chapter 9

Chapter 9--

Chapter 9

Chapters 5, 8, and 9-

-Chapter 9

Chapters 6;1, 8,, and 9

Section 118: Vocational Education Chapter 9

0 Section 11CL Special Education Chapter 9

.6 ,

4-
,4 Section 11D: EducatYOfill Pregrue : :Chapter 9

1,. and Services
....

,.

(Intermediate,Unit
. 'Services) , ,.

Section 12: School Facilities rn Chapter 9:.

.. ,i
Section 13: Financial Inforgation. Chaptel. 9
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